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Our World: Canadian Communities
Grade 2 
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Introduction

Using Canadian Communities
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Section 3: A Brief Overview of the Curriculum
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Section 5: Using Canadian Communities to Support Early Literacy
Section 6: Getting Started 
Section 7: Background Information 

Unit 1: Three Canadian Communities: Regina, Iqaluit, and Bouctouche 

Lesson 1: Three Canadian Communities: Where Are They?
Lesson 2: Three Canadian Citizens: Welcome!
Lesson 3: Our Physical Geography 
Lesson 4: Our Climate 
Lesson 5: How Did Our Communities Start?
Lesson 6: Identity and Geography
Lesson 7: Daily Life in Our Communities

Unit 2: More About Our Communities: Regina, Iqaluit, and Bouctouche

Lesson 8: About Our Cultures: Language
Lesson 9: About Our Cultures: Places and Symbols
Lesson 10: About Our Cultures: Traditions and Celebrations
Lesson 11: Who Helped to Develop Our Communities?
Lesson 12: How Are Our Communities Connected? 

Unit 3: Economic Characteristics of Our Communities

Lesson 13: Our Natural Resources
Lesson 14: Work in Our Communities
Lesson 15: Goods and Services in Our Communities
Lesson 16: How Industry Can Affect Our Communities

Unit 4: How My Community Started 

Lesson 17: The Characteristics of My Community 
Lesson 18: How Did My Community Start? 
Lesson 19: Who Helped to Develop My Community? 

Unit 5: Changes in My Community 

Lesson 20: How My Community Has Changed 
Lesson 21: Why Has My Community Changed?
Lesson 22: The People in My Community 
Lesson 23: People Who Change a Community 
Lesson 24: Being Part of a Community 

Blackline Masters 

Assessment Blackline Masters

Trial pack contains 
Unit Overview, Lessons 8, 

9, and 10 from Unit 2, 
and related BLMs
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Program Walk-Through: Unit Planning

Everything you need to support the teaching of the
Big Book and Student Book is included in the
Teaching Resource!

Unit 2: More about Our Communities: 
Regina, Iqaluit, and Bouctouche

44 Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche

Planning Information

Unit Overview
In the previous unit, students explored characteristics of 
communities related to physical geography. In this unit, students
continue their inquiry into the nature of communities by focusing
on characteristics of human geography—specifically, cultural and
linguistic characteristics. Students examine ways that the three
communities—Regina, Iqaluit, and Bouctouche—express their
cultural and linguistic identities.

Again, the reading is guided by three child narrators who 
act as representatives of their communities. Through this study,
and by continually reflecting on culture and language in their
own communities, students see characteristics common to all
communities. It is through these commonalities that students
will be able to recognize themselves as both members of diverse
communities and members of a single unified community: Canada.

Social Studies Strands
• Culture and Community (CC); The Land: Places and People

(LPP); Time, Continuity, and Change (TCC); Identity (I)

Inquiry in Unit 2
Unit 2 offers two main opportunities for students to use the
inquiry process. In Lesson 8, they read an information sheet on
the Mi’kmaq language and record their findings. In Lesson 10,
they read information on traditions and celebrations and record
their findings. Students have more opportunities to use various
recording sheets to help them gather and organize information.

The Inquiry Strategies in the margin continue to suggest
that present the inquiry process as a way of finding answers to
questions and organizing the information.

Accommodating Learning Differences in Unit 2
Activities in Unit 2 are varied and include a mix of strategies.
Note that the following list does not reflect all activities, such as
reading the Student Resource, class discussions, or direct
instruction, which suit an auditory style.

Visual
Create a 3-D Bar Graph (Lesson 8)
Language Roots (Lesson 8)
Focus on Symbols and Landmarks (Lesson 9)
Illustrate a Text (Lesson 11)
Parade Day (Lesson 12)

Social Studies Strands indicates
the curriculum focus for the unit.

Accommodating Learning
Differences helps you to plan for
varying learning needs and styles.
The list provides examples of
activities targeted to the needs of
visual, auditory, and kinesthetic
learners.

Unit Overview gives you a
summary of each lesson in the unit.
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Program Walk-Through: Unit Planning

Auditory
Learning about Languages (Lesson 8)
Focus on Storytelling (Lesson 10)
Inquiry: Traditions and Celebrations (Lesson 10)
Learn about the Acadians (Lesson 11)

Kinesthetic
Create a 3-D Bar Graph (Lesson 8)
Create Sentences (Lesson 8)
Field Trip or Special Guest (Lesson 9)
Make a Shield (for a Coat of Arms) (Lesson 9)
Make a Chain (Lesson 12)
Parade Day (Lesson 12)

Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche 45

Lesson Sequence
Estimated Duration: five to six weeks from November to mid-December
(Note that the chart highlights the main focus and activities.)

8: About Our
Cultures: Language

20–21 • introduce new unit
• explore linguistic characteristics of

the communities

• recall prior learning
• create 3-D bar graph
• make KWHL Chart
• create class poster
• make flash cards/pocket charts
• learn about the Mi’kmaq 

language

Student 
Resource PagesLesson Focus of Lesson Activities

9: About Our
Cultures: Places 
and Symbols

22–23 • explore cultural characteristics 
(symbols and landmarks)

• have field trip/guest speaker
• study symbols and landmarks
• create shields for coat of arms

10: About Our
Cultures: Traditions
and Celebrations

24–27 • explore cultural and linguistic 
characteristics (traditions, 
celebrations, stories)

• have class discussion
• tell stories
• perform inquiry into traditions 

and celebrations

11: Who Helped 
to Develop Our
Communities?

28–29 • focus on people who played a part in
the development of the communities

• recall prior learning

• illustrate a text
• read profiles
• have class discussions

12: How Are Our
Communities
Connected?

30–31 • explore community connections
• summarize the unit

• make symbolic chain
• design a parade float (end-of-unit

performance task)

Social Studies Outcomes in Unit 2
I � Introduce concept or skills
D � Develop concept or skills
A � Apply, practise, or reinforce concept or skills

This chart highlights the main outcomes addressed in the lessons.
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Lessons 8 9 10 11 12
Outcomes

2.1.1.4 explore historic sites and monuments I D

2.1.3.1 identify cultural characteristics of I Athe communities

2.1.3.2 identify traditions and celebrations I Ain the communities

2.1.3.3 explore role of stories, traditions, I Aand events

2.1.3.4 identify linguistic roots and I Apractices of the communities

2.1.3.5 identify contributions of individuals I Aand groups to communities’ development

2.1.3.6 explore connections among Dcommunities

2.1.3.7 link cultural characteristics to ICanada’s identity

2.S.5 work together with group members D

2.S.7.3 follow a plan for inquiry D D

2.S.7.4 access and retrieve information D D D

2.S.7.6 organize information D D D

2.S.8.1 share important information in D D Down words using respectful language

2.S.8.3 interact with others in a socially D Dappropriate manner

2.S.8.6 use technology to create a visual I

2.S.9.1 record key words I

2.S.9.2 compare information from Adifferent media

Lesson Sequence provides you
with an at-a-glance view of the
focus and key activities in each
lesson.

Estimated Duration suggests the
amount of time that you could
spend on each unit.

The Introduce, Develop, Apply
(IDA) Chart summarizes main
outcomes for assessment according
to whether they are being
introduced, developed, or applied.
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Program Walk-Through: Lesson Planning
Lesson plans are divided into five parts:

• Planning Information • Applying the Concept
• Beginning the Inquiry • Reflecting
• Developing the Concept

They also include Background Information, Technology Tips, Related
Resources Lists, Ongoing Assessment Notes, and more.

Lesson 8: About Our Cultures: Language
(Student Resource, pages 20–21)
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Planning Information

Lesson Overview
This lesson explores the linguistic characteristics of Regina,
Iqualuit, and Bouctouche: the main languages that are spoken
and the roots of those languages within the communities. Students
have a chance to consider cultural diversity by exploring some of
the languages and cultures that are represented in Canadian
communities.

Social Studies Strands
• Culture and Community (CC); The Land: Places and People

(LPP); Time, Continuity, and Change (TCC); Identity (I)

Social Studies Outcomes for Assessment
• identify linguistic roots and practices (CC) (2.1.3.4)
• communicate using respectful language (2.S.8.2)

Other Social Studies Outcomes to Consider for This Lesson
• appreciate the diversity and vastness of Canada’s land 

and peoples (CC, LPP) (2.1.1.2)
• apply ideas and strategies to decision making and 

problem solving (2.S.4.1)
• display data in a problem-solving context (2.S.8.5)

Special Materials
• long pieces of ribbon or heavy cord
• clothespins, stickers, or name tags (at least two per student)

Take Note!
As in previous lessons, the three
communities studied are
• Regina (a Prairie community

in Saskatchewan)
• Iqaluit (an Inuit community

in Nunavut)
• Bouctouche (an Acadian

community in New Brunswick)

Three child narrators guide the
exploration of these communities: 
• Linda of Regina
• Meeka of Iqaluit
• Michel of Bouctouche

Take Note! highlights
opportunities to deepen
students’ thinking about
important issues.

Planning Information
helps you plan for the
lesson. It includes Lesson
Overview, Social Studies
Strands, Social Studies
Outcomes, Special
Materials, Background
Information, and
Assessment Notes.
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• yarn
• small pieces of fabric or glue
• flash cards
• prepared picture of a flower
• pocket charts or reusable adhesive
• BLM 15: The Mi’kmaq Language
• BLM 16: Learning about Languages
• Assessment BLM 5: Unit 2 Checklist: Assessment for Learning

Assessment
In Lesson 8, students are involved in an inquiry activity to explore
concepts related to linguistic roots and practices. Assessment BLM 5:
Unit 2 Checklist: Assessment for Learning can be used to record
information on student progress. Refer to Ongoing Assessment
Notes for specific assessment information for this lesson.

Background Information
See History and People in the Background Information section
of the front matter, pages 66 to 72.

Note that Inuktitut is an oral language, so the stop sign in
the Student Resource (on page 20) is not actually in Inuktitut;
rather, it is a representation of the commonly agreed-upon form
for written words in Inuktitut.

Beginning the Inquiry
Introduce the Unit
To begin the unit, tell students, “We have been learning about
physical geography—land, bodies of water, and climate. We have
talked about how they connect to a community’s identity. Now
we are going to learn about human geography. That means we
are going to learn about the people in the community and how
they connect to their community and environment. One of the
things we will talk about is cultures.” Write the word cultures on
the board and remind students of the meaning: groups of people
who share a similar background, beliefs, languages, traditions,
or events from the past.

Then say: “We are also going to talk about languages, which
means what people speak. Culture and language are closely
connected. This is our big question for the unit: What can we
learn about the cultures and languages of Regina, Iqaluit, and
Bouctouche?” Remind students that Regina is a Prairie community,
Iqaluit is an Inuit community, and Bouctouche is an Acadian
community. Then tell students that they are going to explore
languages first.

Create a 3-D Bar Graph
Explain to students that they are going to investigate the languages
spoken at home by students in their class and represent that
information in a bar graph. Show students the bar graph they
studied on page 11 and have students recall how bar graphs are
used and how we read them. Explain that the bar graph they are
going to make is special; it won’t be done on paper.

48 Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche

ABCDEF
GHIJKLM
NOPQRS
TUVWXY

VOCABULARY TIP

If you have been keeping a Word
Wall or dictionaries, remember to update
throughout the unit. If you have been
developing a flash card collection, add
those for recent vocabulary or key terms.
You can use them from time to time for
creating sentences or for confirming
learning, with students holding up the
correct cards in response to questions.

Vocabulary Tip provides
strategies for teaching
Social Studies terms.

Beginning the Inquiry
activities suggest ways
that you can begin the
inquiry by introducing
students to the key
concepts and learning
goals of the lesson.
These activities also
focus on connecting the
key concept to students’
experiences or prior
knowledge.
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Step 1
Distribute wooden clothespins to students (one pin per language
spoken in their home) and have them decorate them, giving them
eyes and hair (made from yarn). An alternative to the clothespins
are stickers or name tags on which students draw their faces. This
portion of the activity could be done during Art Centre time.

Step 2
To create the bar graph, place several lines (representing the
languages), made of heavy cord or ribbon, on the floor or on a
large table, or tape them onto the chalkboard or other wall sur-
faces. Explain to students that they will graph the languages they
speak at home by naming them aloud and then placing their
clothespin(s) on the language lines. Do not label any lines
beforehand. Ask: “Mira, what languages are spoken at home?”
Repeat the question for each child. As soon as the first student
names the first language, place a label at the bottom or top of
that line—for example, German—and ask the student to position
the first clothespin on that line by pinning it (you may need a
piece of fabric or bead of glue to help hold it on). All subsequent
speakers of that language should place their clothespins on that
line. As soon as a new language is identified, label a new line.

Step 3
Ask students to suggest a title for the graph, for example,
Languages That We Speak at Home.

Interpret the Bar Graph
Point to each bar on the graph that represents a language and ask:
• “What language does this bar show?”
• “How could you tell how many of us speak this language 

at home?”

Have students write in their notebooks the languages spoken
and then tally the numbers. Ask them to identify
• the total number of languages spoken
• the language that has the most speakers
• whether they prefer having this kind of information presented

on a bar graph or in a sentence or paragraph, and why

KWHL Chart
Create the outline of a KWHL chart on large chart paper. A
sample is included for Unit 5: BLM 33: KWHL Chart. Work as 
a class to fill in the first three columns, and complete the last
column at the end of the lesson. This will serve as a model for
students in a later lesson. The inquiry involves these questions:
• What do I already know about languages in the three 

communities? (Have students offer their ideas and also 
review pages 4 and 5 and 16 to 18 of the Student Resource.)

• What do I want to learn about…? (Form students’ ideas into
questions; you can add these to the bulletin board if you wish.)

• How will I get information about…? (Record students’ ideas
and point out that the Student Resource is a main source.)
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strategiesCross-Curricular Strategy
It is important to have students
interpret the bar graph after they
have created it, so they learn what
the data means and how to apply
it. It also gives them a chance to
develop their numeracy skills.

strategiesInquiry Strategy
Remind students of the inquiry
process and tell them: “When we
look for the answers to our inquiry
question, it’s a good idea to have 
a way to write down and organize
the information we find. This chart
is an example of one way to write
down our notes.”

Program Walk-Through: Lesson Planning

Cross-Curricular
Strategy shows how
activities are related to
other programs of study,
such as Mathematics,
Language Arts, and
Science.

Inquiry Strategy explains
how the principles of
inquiry are at work in the
lesson.
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Read the Student Resource
Ask students to recall the languages that are spoken at home.
Ask: “What do you think those languages tell us about our com-
munity?” Explain that now students will see what Linda, Meeka,
and Michel tell us about the languages in their communities.

Read the title on page 20 with students. Ask:
• “What do the three photos on these pages show?” 

(stop signs in the children’s communities)
• “What are the signs for?”
• “Why is it very important to be able to read stop signs?”

Then read the text to find out what the narrators say about the
stop signs in their communities. Ask:
• “What do you notice about the signs and the descriptions?”

(The sign in Regina is in English only; the signs in Iqaluit
and Bouctouche are in two languages.)

• “Why are the stop signs in two languages in Iqaluit and
Bouctouche?”

• “Why is it sometimes important to have stop signs and 
other signs in two languages?”

• “What does this tell you about Meeka’s community and
Michel’s community?”

• “Does this mean that people speak only one language in
Regina and only two languages in Iqaluit and Bouctouche?”

• “Why do you think those languages are spoken in these 
communities?”

Talk with students about the word bilingual, meaning “in two
languages.” Ask for other signs or places they have seen that use
two languages. Then talk about the term official languages, which
Michel mentions. Explain that they are French and English, the
official languages of our country and the languages that Canada’s
government uses. Draw a link between the Francophone schools
in Bouctouche, and Francophone and French immersion schools
in Regina, as well as schools that offer French as a subject (usually
daily classes, approximately 40 minutes). Then point out that there
are 26 Francophone schools in Alberta and more than 4000 
students in programs run by Francophone school jurisdictions.
Also tell them that Alberta has a large Francophone community
(65000 people).

Developing the Concept

Language Roots
To help students understand the roots of the languages spoken
in the three communities, draw on chart paper a big picture of a
flower with room at the bottom for drawing roots. In the centre
of the flower, write the name of the community you want to focus
on first (Regina, Iqaluit, or Bouctouche). Draw big roots and label
them to show the main linguistic roots for that community (see
the bullet list that follows) and provide a brief explanation of each
(see the Background Information section of the front matter,
pages 66 to 72). Then add more roots to represent languages that

50 Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche

resourcesRelated Resources
The following books offer informa-
tion about Inuktitut and let students
see the language in written form:
• Inuktitut: A Multi-Dialectal

Outline Dictionary by Alex
Spalding (Nunavut Arctic College,
1998). A teacher resource

• Arctic Memories by Normee
Ekoomiak (Henry Holt and
Company, 1992). This Innu artist
from Northern Quebec describes
Inuit life and animal life in the
Arctic through her fabric art 
and paintings. The text is in 
both English and Inuktitut.

TECHNOLOGY TIP

A link to the Web site Native
Languages of the Americas: Preserving
and Promoting American Indian
Languages can be found at www.
nelson.com/ourworld. It is a compre-
hensive site with many links, including
one for children. As an extension or
research activity, you could assign
students to research one or more First
Nations languages spoken in your area
or in the region of one of the three
communities being studied.

Other Web sites at www.nelson.com/
ourworld include links to Kids’ Stop
in the Indian and Northern Affairs
Canada Web site, which offers audio
for a number of phrases in Inuktitut
and a link to the Office of the
Languages Commissioner of Nunavut,
which includes extensive information
on dialects, Inuktitut for travellers,
and audio files.

Take Note!
Make sure students understand
that there are many different
Aboriginal groups and languages
and that the Mi’kmaq and their
language is just one. Also ensure
that students realize there are
strong and vital Francophone
groups in Alberta, Saskatchewan,
Nunavut, and many other commu-
nities across Canada.

Developing the Concept
activities allow students to
delve deeper into the
inquiry and expand their
understanding of the
lesson concepts.

Program Walk-Through: Lesson Planning

Related Resources lists
books, videos, DVDs, and
other media that you
could use to enrich and
enhance student learning.
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were added as more people immigrated. You don’t have to label all
of these, or you could label only those that represent the languages
from the bar graph activity. Do two more of these pictures as a
class for the other two communities, inviting student input. Post
the pictures on the bulletin board. (Note that further exploration
of the cultures and history will occur later in the unit.) Here are
the main roots:
• Regina: English, Cree (Algonquian language), Assiniboine

(Siouan language), French
• Iqaluit: Inuktitut, English, Inuinnaqtun, French
• Bouctouche: French, English, Mi’kmaq

Create Sentences
To help students understand terms and to reinforce the main
languages that are spoken in the communities, create flash cards
for words such as language, French, English, Francophone, Inuktitut,
and official language. Along with your previous collection of flash
cards, have students work as a class or in groups to create sentences
in pocket charts, or have them make the sentences by adhering
the flash cards to the chalkboard with reusable adhesive (or use
the floor). You may already have a set of cards for verbs and other
words students may need, or you could help students make them
as they create their sentences. Alternatively, you could ask a series
of recall questions and have students respond by choosing the
correct card and holding it up.

Applying the Concept
Learning about Languages
Have students learn about the importance of language in main-
taining culture and identity by first focusing on the language of
the Mi’kmaq. The activity ends with discussions about languages
used by students and their importance to students’ identity. To
do this, follow these steps:
• Tell students they are first going to find out the answer to this

question: What can I learn about the language of the Mi’kmaq?
Remind students that the Mi’kmaq were the original inhabitants
of the Bouctouche area.

• Use BLM 15: The Mi’kmaq Language as an overhead trans-
parency and read the information to the class. Practise saying
the words together and have students turn to a partner and say
the phrases. Then have students work in pairs to record their
responses to question 1 on BLM 16: Learning about Languages.

• Link to www.nelson.com/ourworld for three sites about the
Mi’kmaq language. The sites consist of an audio pronunciation
guide for the Mi’kmaq language, the names of some animals,
including audio, and audio samples of some phrases. Set up
a computer station with one of the sites and invite groups of
students to work with you at the station to learn more about
the language. You could access all three sites, or choose one
that best suits your needs. The time spent at the station need
not be long; students can simply have a chance to see some
written words and hear some audio samples.
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TECHNOLOGY TIP

The Web page Inuktitut for
Travellers provides links that enable
students to see and hear commonly
used words (animals, foods, etc.) spoken
by Inuit speakers. A link is provided at
www.nelson.com/ourworld. The audio
files can be played by all common soft-
ware players. You could set up a station
and have students access the site in pairs.

✓ONGOING ASSESSMENT NOTES

Assessment for Learning
As students complete the Learning
about Languages activity, observe 
as they
• identify linguistic roots and 

practices (2.1.3.4)
• communicate using respectful 

language (2.S.8.2)

Assessment BLM 5: Unit 2 Checklist:
Assessment for Learning can be used
to record information on student
progress.

Program Walk-Through: Lesson Planning

Applying the Concept
activities focus on
summarizing the lesson,
demonstrating
understanding of its key
concepts, and completing
the lesson.

Ongoing Assessment
Notes outline the
outcomes and/or skills
that could be assessed
for a particular activity.
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• Have students work in pairs to interview one another about
languages, using the questions on BLM 16: Learning about
Languages.

• End the activity by writing an answer together as a class for the
last question on BLM 16: Learning about Languages, which asks
why it is important to learn the language of your culture. Use the
BLM overhead transparency that you started earlier.

Differentiated Learning
To extend the activity, have students
• do a similar inquiry into another Aboriginal language or any

other language
• create an audiotape of some words and phrases from a variety 

of languages
• research how to say hello in a variety of languages and teach

the class

To modify the activity, have students
• work in pairs
• partner with older students for the whole activity
• present their findings orally, or have someone transcribe their

findings for them

Finish the KWHL Chart
As a class, complete the chart you started earlier in the lesson. Ask
students for the information they want to add to the final column.

Reflecting
Ask students what they have learned about in this lesson: the
languages in the communities and why they are spoken. Explain
that, in Canada, communities are made up of people from many
different cultures and countries, with many different languages.
Remind them that languages are an important part of their identity,
or who they are. End the lesson by turning to the questions on
page 21 and asking for students’ responses.

52 Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche

TECHNOLOGY TIP

Links for four Web sites at
www.nelson.com/ourworld offer
translations for hello. The first site
is for children and includes an audio 
component with Real Audio. The sec-
ond site is also for children. The third
site is the most comprehensive. Have a
pair of students research a variety of
languages, and have them teach the
class various ways of saying hello.
Arrange for an older student to assist
them, or have stations set up with the
sites already accessed and move from
pair to pair to provide assistance.

Program Walk-Through: Lesson Planning

Technology Tip
indicates opportunities to
integrate technology,
including the Internet.

Other lessons may
include additional margin
notes.
• Skills Link provides

more information on
how to help students
develop particular skills.

• Literacy Strategy
assists you in
connecting Social
Studies to literacy.

Reflecting activity
concludes each lesson by
having students review
what they have learned. 
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Blackline Masters (BLMs) include: 

• Activity Sheets

• Organizers

• Additional information on some topics explored in the Student Resource

Program Walk-Through: Blackline Masters

Learning about Languages
1. What is the most interesting thing you learned about the Mi’kmaq language?

2. Interview a classmate by asking these questions.
• What languages do you speak?
• Do any members of your family speak another language?
• When do you (or they) use this language?
• Do you know some words or phrases from this language that you 

could share with the class?
• If you could learn another language, what language would you choose?

Explain.

3. Why is it important to know the language of your culture?
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BLACKLINE MASTER 16Name Date 

Traditions and Celebrations (page 1 of 3)

Regina
Regina has many special celebrations. Here is information about
some of them.

Powwow
The First Nations University of Canada holds a powwow every
year. First Nations take part in traditional dancing and singing
contests. There are many traditional foods. These celebrations
are a First Nations tradition of showing thanks to the Creator 
for gifts of nature.

Buffalo Days
This is the big fair for the whole province of Saskatchewan. There
are rides, food booths, displays, a petting zoo, and horse-riding
contests. There is a tent called Memory Lane that shows what
Regina was like long ago. There is an area called Tipi Village 
that honours the First Nations.

Children’s Festival
Entertainers from all over the world come to put on shows for
children. They dance, play music, and put on plays. Children
learn about many countries and their cultures.

Dragon Boat Races
Every year there is a boat race on Wascana Lake. The boats are
very long and are painted like dragons. The race brings together
many different cultures from all over the city.

Fransaskois Musical Gala
This music festival is for Francophone singers and songwriters.
The winners go on to a music contest in Granby, Quebec.
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BLACKLINE MASTER 19 Name Date 
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BLACKLINE MASTER 33Name Date 

KWHL Chart
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This trial pack contains all 6
Blackline Masters needed to teach
Lessons 8–10.
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Program Walk-Through: Assessment 

Rubric for Local News Now!
Performance Task (page 1 of 2)
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ASSESSMENT BLM 6Name Date 

Participates 
enthusiastically as
research questions
are developed

Participates
actively as
research questions
are developed

Participates in a
routine manner as
research questions
are developed

Demonstrates little
or no interest as
research questions
are developed

No score is
awarded because
there is insufficient
evidence of student
performance 
based on the
requirements of the
performance task.

Participates in
developing
research 
questions (2.S.7.1)

Consistently
follows the steps in
the plan for inquiry

Frequently follows
the steps in the
plan for inquiry

Occasionally
follows the steps in
the plan for inquiry

Inconsistently
approaches the
steps in the plan
for inquiry

Follows a plan for
inquiry (2.S.7.3)

Accesses 
and retrieves 
significant infor-
mation from a 
variety of sources

Accesses and
retrieves relevant
information from a
variety of sources

Accesses 
and retrieves
superficial infor-
mation from a 
variety of sources

Accesses and
retrieves trivial
information from a
single source

Accesses and
retrieves 
information
(2.S.7.4)

Uses technology
skillfully to create
a visual that informs
and interests the
audience

Uses technology to
create a visual that
effectively informs
and interests the
audience

Uses technology to
create a visual that
generally informs
and interests the
audience

Uses technology to
create a visual that
does little to
inform and interest
the audience

Uses technology
to create visuals
(2.S.8.4, 2.S.8.6)

Records key 
words that reflect 
a comprehensive
understanding of
the material

Records key 
words that reflect 
a thorough under-
standing of the
material

Records key 
words that reflect 
a partial under-
standing of the
material

Records key 
words that reflect a
misunderstanding
of the material

Records key
words (2.S. 9.1)

Presents orally to
enhance audience
understanding

Presents orally to
support audience
understanding

Presents orally to
partially support
audience under-
standing

Presents orally in 
a way that does
little to assist
audience under-
standing

Presents orally
(2.S.8.1)

Level 4 Excellent 3 Proficient 2 Adequate 1 Limited * Insufficient/
WOW! Yes! Yes, but Not yet Blank *

Criteria

* When work is judged to be limited or insufficient, the teacher makes decisions about appropriate intervention to help the student improve.

Unit 2 Checklist: Assessment for Learning
This assessment master provides a tool for recording information about student performance relative 
to the learner outcomes that are addressed in Unit 2. It is intended to be formative in nature. These
comments will assist you in providing feedback to students to help them improve on subsequent learning
activities. It is not intended that these comments be used as grades for report card purposes.
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ASSESSMENT BLM 5 Name Date 

Criteria Yes Not Yet Teacher Comments

L
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L
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o
n
 1

0

• identifies linguistic roots and practices 
(2.1.3.4)

• communicates using respectful language
(2.S.8.2)

• identifies cultural characteristics of their 
community (2.1.3.1)

• presents information in their own words
(2.S.8.1)

Lesson 10 uses a summative
assessment activity that is assessed N/A N/A
with a separate rubric.

• identifies contributions of individuals
and groups to communities’ development
(2.1.3.5)

• identifies how communities connect with 
one another (2.1.3.6)

The rest of Lesson 12 uses a summative 
assessment activity that is assessed N/A N/A
with a separate rubric.

L
e
ss

o
n
 1

1
L
e
ss

o
n
 1

2

Modifiable 
Assessment BLMs are
available on the Our

World Web site!

Assessment in Our World incorporates strategies and tools that are based
on cutting-edge research, emphasizing:

Assessment for Learning Assessment of Learning
• Ongoing Assessment Notes • End of Unit Performance Tasks
• Rubrics
• Unit Checklists
• Student Self-Evaluation Rating Scales

Assessment Blackline Masters (Assessment BLMs) provide tools for:

• Ongoing Assessment
• Summative Assessment
• Student Self-Assessment 

This trial pack includes both Assessment
Blackline Masters for Lessons 8–10.
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Features of the Big Book 
and Student Book

The Canadian Communities Big Book and Student Book contain the same
content making them ideal for guided reading.

Contents
Three Canadian Communities: Where

Are They?
Three Canadian Citizens: Welcome!
Our Physical Geography 
How Did Our Communities Start?
Identity and Geography
Daily Life in Our Communities

About Our Cultures: Language
About Our Cultures: Places and Symbols
About Our Cultures: Traditions and

Celebrations
Who Helped to Develop Our

Communities?
How Are Our Communities Connected?

Our Natural Resources
Work in Our Communities
Goods and Services in Our Communities
How Industry Can Affect Our Communities

The Characteristics of My Community 
How Did My Community Start? 
Who Helped to Develop My Community? 

How My Community Has Changed 
Why Has My Community Changed?
The People in My Community 
People Who Change a Community 
Being Part of a Community

Glossary

Trial pack includes 
Student Book and Big Book 
pages 20–27 from Unit 2

Each lesson begins
with a heading to
introduce the inquiry.

Each lesson ends with
questions to initiate further
exploration of the concept.

Available in two formats:
• Big Book format (16”x20”)

allows you to work with
the whole class.

• Student Book format
(8”x10”) allows for guided
reading

Pages are designed to launch
each lesson and fuel the inquiry

Colourful layout and useful
visuals engage students.



How to use this trial pack
in your classroom

13

This trial pack includes everything you need to bring Our World into your classroom.

• Big Book pages in poster format (size-as samples of the Big Book pages for
Lessons 8–10)

• Student Book for independent and guided reading

• Teaching Resource pages and Blackline Masters for Lessons 8–10

Big Book
16" x 20", 64 pages,
coilbound

Student Book   
8" x 10", 64 pages,
saddle stitched

Trial Pack Big Book Pages 
for trial use only   
32" x 20", 8 pages in 4 double-page spreads

Ready, Set, Go!

Remember, thisprogram includes acoilbound Big Book,not posters! 

Teaching Resource material begins on the following page! 
For sales representatives and order information, 
turn to the inside back cover.



Unit 2: More about Our Communities: 
Regina, Iqaluit, and Bouctouche
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Planning Information

Unit Overview
In the previous unit, students explored characteristics of 
communities related to physical geography. In this unit, students
continue their inquiry into the nature of communities by focusing
on characteristics of human geography—specifically, cultural and
linguistic characteristics. Students examine ways that the three
communities—Regina, Iqaluit, and Bouctouche—express their
cultural and linguistic identities.

Again, the reading is guided by three child narrators who 
act as representatives of their communities. Through this study,
and by continually reflecting on culture and language in their
own communities, students see characteristics common to all
communities. It is through these commonalities that students
will be able to recognize themselves as both members of diverse
communities and members of a single unified community: Canada.

Social Studies Strands
• Culture and Community (CC); The Land: Places and People

(LPP); Time, Continuity, and Change (TCC); Identity (I)

Inquiry in Unit 2
Unit 2 offers two main opportunities for students to use the
inquiry process. In Lesson 8, they read an information sheet on
the Mi’kmaq language and record their findings. In Lesson 10,
they read information on traditions and celebrations and record
their findings. Students have more opportunities to use various
recording sheets to help them gather and organize information.

The Inquiry Strategies in the margin continue to suggest
that present the inquiry process as a way of finding answers to
questions and organizing the information.

Accommodating Learning Differences in Unit 2
Activities in Unit 2 are varied and include a mix of strategies.
Note that the following list does not reflect all activities, such as
reading the Student Resource, class discussions, or direct
instruction, which suit an auditory style.

Visual
Create a 3-D Bar Graph (Lesson 8)
Language Roots (Lesson 8)
Focus on Symbols and Landmarks (Lesson 9)
Illustrate a Text (Lesson 11)
Parade Day (Lesson 12)
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Auditory
Learning about Languages (Lesson 8)
Focus on Storytelling (Lesson 10)
Inquiry: Traditions and Celebrations (Lesson 10)
Learn about the Acadians (Lesson 11)

Kinesthetic
Create a 3-D Bar Graph (Lesson 8)
Create Sentences (Lesson 8)
Field Trip or Special Guest (Lesson 9)
Make a Shield (for a Coat of Arms) (Lesson 9)
Make a Chain (Lesson 12)
Parade Day (Lesson 12)
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Lesson Sequence
Estimated Duration: five to six weeks from November to mid-December
(Note that the chart highlights the main focus and activities.)

8: About Our
Cultures: Language

20–21 • introduce new unit
• explore linguistic characteristics of

the communities

• recall prior learning
• create 3-D bar graph
• make KWHL Chart
• create class poster
• make flash cards/pocket charts
• learn about the Mi’kmaq 

language

Student 
Resource PagesLesson Focus of Lesson Activities

9: About Our
Cultures: Places 
and Symbols

22–23 • explore cultural characteristics 
(symbols and landmarks)

• have field trip/guest speaker
• study symbols and landmarks
• create shields for coat of arms

10: About Our
Cultures: Traditions
and Celebrations

24–27 • explore cultural and linguistic 
characteristics (traditions, 
celebrations, stories)

• have class discussion
• tell stories
• perform inquiry into traditions 

and celebrations

11: Who Helped 
to Develop Our
Communities?

28–29 • focus on people who played a part in
the development of the communities

• recall prior learning

• illustrate a text
• read profiles
• have class discussions

12: How Are Our
Communities
Connected?

30–31 • explore community connections
• summarize the unit

• make symbolic chain
• design a parade float (end-of-unit

performance task)
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Social Studies Outcomes in Unit 2
I � Introduce concept or skills
D � Develop concept or skills
A � Apply, practise, or reinforce concept or skills

This chart highlights the main outcomes addressed in the lessons.
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Lessons 8 9 10 11 12
Outcomes

2.1.1.4 explore historic sites and monuments I D

2.1.3.1 identify cultural characteristics of I Athe communities

2.1.3.2 identify traditions and celebrations I Ain the communities

2.1.3.3 explore role of stories, traditions, I Aand events

2.1.3.4 identify linguistic roots and I Apractices of the communities

2.1.3.5 identify contributions of individuals I Aand groups to communities’ development

2.1.3.6 explore connections among Dcommunities

2.1.3.7 link cultural characteristics to ICanada’s identity

2.S.5 work together with group members D

2.S.7.3 follow a plan for inquiry D D

2.S.7.4 access and retrieve information D D D

2.S.7.6 organize information D D D

2.S.8.1 share important information in D D Down words using respectful language

2.S.8.3 interact with others in a socially D Dappropriate manner

2.S.8.6 use technology to create a visual I

2.S.9.1 record key words I

2.S.9.2 compare information from Adifferent media
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Lesson 8: About Our Cultures: Language
(Student Resource, pages 20–21)
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Planning Information

Lesson Overview
This lesson explores the linguistic characteristics of Regina,
Iqualuit, and Bouctouche: the main languages that are spoken
and the roots of those languages within the communities. Students
have a chance to consider cultural diversity by exploring some of
the languages and cultures that are represented in Canadian
communities.

Social Studies Strands
• Culture and Community (CC); The Land: Places and People

(LPP); Time, Continuity, and Change (TCC); Identity (I)

Social Studies Outcomes for Assessment
• identify linguistic roots and practices (CC) (2.1.3.4)
• communicate using respectful language (2.S.8.2)

Other Social Studies Outcomes to Consider for This Lesson
• appreciate the diversity and vastness of Canada’s land 

and peoples (CC, LPP) (2.1.1.2)
• apply ideas and strategies to decision making and 

problem solving (2.S.4.1)
• display data in a problem-solving context (2.S.8.5)

Special Materials
• long pieces of ribbon or heavy cord
• clothespins, stickers, or name tags (at least two per student)

Take Note!
As in previous lessons, the three
communities studied are
• Regina (a Prairie community

in Saskatchewan)
• Iqaluit (an Inuit community

in Nunavut)
• Bouctouche (an Acadian

community in New Brunswick)

Three child narrators guide the
exploration of these communities: 
• Linda of Regina
• Meeka of Iqaluit
• Michel of Bouctouche

17



• yarn
• small pieces of fabric or glue
• flash cards
• prepared picture of a flower
• pocket charts or reusable adhesive
• BLM 15: The Mi’kmaq Language
• BLM 16: Learning about Languages
• Assessment BLM 5: Unit 2 Checklist: Assessment for Learning

Assessment
In Lesson 8, students are involved in an inquiry activity to explore
concepts related to linguistic roots and practices. Assessment BLM 5:
Unit 2 Checklist: Assessment for Learning can be used to record
information on student progress. Refer to Ongoing Assessment
Notes for specific assessment information for this lesson.

Background Information
See History and People in the Background Information section
of the front matter, pages 66 to 72.

Note that Inuktitut is an oral language, so the stop sign in
the Student Resource (on page 20) is not actually in Inuktitut;
rather, it is a representation of the commonly agreed-upon form
for written words in Inuktitut.

Beginning the Inquiry
Introduce the Unit
To begin the unit, tell students, “We have been learning about
physical geography—land, bodies of water, and climate. We have
talked about how they connect to a community’s identity. Now
we are going to learn about human geography. That means we
are going to learn about the people in the community and how
they connect to their community and environment. One of the
things we will talk about is cultures.” Write the word cultures on
the board and remind students of the meaning: groups of people
who share a similar background, beliefs, languages, traditions,
or events from the past.

Then say: “We are also going to talk about languages, which
means what people speak. Culture and language are closely
connected. This is our big question for the unit: What can we
learn about the cultures and languages of Regina, Iqaluit, and
Bouctouche?” Remind students that Regina is a Prairie community,
Iqaluit is an Inuit community, and Bouctouche is an Acadian
community. Then tell students that they are going to explore
languages first.

Create a 3-D Bar Graph
Explain to students that they are going to investigate the languages
spoken at home by students in their class and represent that
information in a bar graph. Show students the bar graph they
studied on page 11 and have students recall how bar graphs are
used and how we read them. Explain that the bar graph they are
going to make is special; it won’t be done on paper.
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ABCDEF
GHIJKLM
NOPQRS
TUVWXY

VOCABULARY TIP

If you have been keeping a Word
Wall or dictionaries, remember to update
throughout the unit. If you have been
developing a flash card collection, add
those for recent vocabulary or key terms.
You can use them from time to time for
creating sentences or for confirming
learning, with students holding up the
correct cards in response to questions.
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Step 1
Distribute wooden clothespins to students (one pin per language
spoken in their home) and have them decorate them, giving them
eyes and hair (made from yarn). An alternative to the clothespins
are stickers or name tags on which students draw their faces. This
portion of the activity could be done during Art Centre time.

Step 2
To create the bar graph, place several lines (representing the
languages), made of heavy cord or ribbon, on the floor or on a
large table, or tape them onto the chalkboard or other wall sur-
faces. Explain to students that they will graph the languages they
speak at home by naming them aloud and then placing their
clothespin(s) on the language lines. Do not label any lines
beforehand. Ask: “Mira, what languages are spoken at home?”
Repeat the question for each child. As soon as the first student
names the first language, place a label at the bottom or top of
that line—for example, German—and ask the student to position
the first clothespin on that line by pinning it (you may need a
piece of fabric or bead of glue to help hold it on). All subsequent
speakers of that language should place their clothespins on that
line. As soon as a new language is identified, label a new line.

Step 3
Ask students to suggest a title for the graph, for example,
Languages That We Speak at Home.

Interpret the Bar Graph
Point to each bar on the graph that represents a language and ask:
• “What language does this bar show?”
• “How could you tell how many of us speak this language 

at home?”

Have students write in their notebooks the languages spoken
and then tally the numbers. Ask them to identify
• the total number of languages spoken
• the language that has the most speakers
• whether they prefer having this kind of information presented

on a bar graph or in a sentence or paragraph, and why

KWHL Chart
Create the outline of a KWHL chart on large chart paper. A
sample is included for Unit 5: BLM 33: KWHL Chart. Work as 
a class to fill in the first three columns, and complete the last
column at the end of the lesson. This will serve as a model for
students in a later lesson. The inquiry involves these questions:
• What do I already know about languages in the three 

communities? (Have students offer their ideas and also 
review pages 4 and 5 and 16 to 18 of the Student Resource.)

• What do I want to learn about…? (Form students’ ideas into
questions; you can add these to the bulletin board if you wish.)

• How will I get information about…? (Record students’ ideas
and point out that the Student Resource is a main source.)
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strategiesCross-Curricular Strategy
It is important to have students
interpret the bar graph after they
have created it, so they learn what
the data means and how to apply
it. It also gives them a chance to
develop their numeracy skills.

strategiesInquiry Strategy
Remind students of the inquiry
process and tell them: “When we
look for the answers to our inquiry
question, it’s a good idea to have 
a way to write down and organize
the information we find. This chart
is an example of one way to write
down our notes.”

19



Read the Student Resource
Ask students to recall the languages that are spoken at home.
Ask: “What do you think those languages tell us about our com-
munity?” Explain that now students will see what Linda, Meeka,
and Michel tell us about the languages in their communities.

Read the title on page 20 with students. Ask:
• “What do the three photos on these pages show?” 

(stop signs in the children’s communities)
• “What are the signs for?”
• “Why is it very important to be able to read stop signs?”

Then read the text to find out what the narrators say about the
stop signs in their communities. Ask:
• “What do you notice about the signs and the descriptions?”

(The sign in Regina is in English only; the signs in Iqaluit
and Bouctouche are in two languages.)

• “Why are the stop signs in two languages in Iqaluit and
Bouctouche?”

• “Why is it sometimes important to have stop signs and 
other signs in two languages?”

• “What does this tell you about Meeka’s community and
Michel’s community?”

• “Does this mean that people speak only one language in
Regina and only two languages in Iqaluit and Bouctouche?”

• “Why do you think those languages are spoken in these 
communities?”

Talk with students about the word bilingual, meaning “in two
languages.” Ask for other signs or places they have seen that use
two languages. Then talk about the term official languages, which
Michel mentions. Explain that they are French and English, the
official languages of our country and the languages that Canada’s
government uses. Draw a link between the Francophone schools
in Bouctouche, and Francophone and French immersion schools
in Regina, as well as schools that offer French as a subject (usually
daily classes, approximately 40 minutes). Then point out that there
are 26 Francophone schools in Alberta and more than 4000 
students in programs run by Francophone school jurisdictions.
Also tell them that Alberta has a large Francophone community
(65000 people).

Developing the Concept

Language Roots
To help students understand the roots of the languages spoken
in the three communities, draw on chart paper a big picture of a
flower with room at the bottom for drawing roots. In the centre
of the flower, write the name of the community you want to focus
on first (Regina, Iqaluit, or Bouctouche). Draw big roots and label
them to show the main linguistic roots for that community (see
the bullet list that follows) and provide a brief explanation of each
(see the Background Information section of the front matter,
pages 66 to 72). Then add more roots to represent languages that
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resourcesRelated Resources
The following books offer informa-
tion about Inuktitut and let students
see the language in written form:
• Inuktitut: A Multi-Dialectal

Outline Dictionary by Alex
Spalding (Nunavut Arctic College,
1998). A teacher resource

• Arctic Memories by Normee
Ekoomiak (Henry Holt and
Company, 1992). This Innu artist
from Northern Quebec describes
Inuit life and animal life in the
Arctic through her fabric art 
and paintings. The text is in 
both English and Inuktitut.

TECHNOLOGY TIP

A link to the Web site Native
Languages of the Americas: Preserving
and Promoting American Indian
Languages can be found at www.
nelson.com/ourworld. It is a compre-
hensive site with many links, including
one for children. As an extension or
research activity, you could assign
students to research one or more First
Nations languages spoken in your area
or in the region of one of the three
communities being studied.

Other Web sites at www.nelson.com/
ourworld include links to Kids’ Stop
in the Indian and Northern Affairs
Canada Web site, which offers audio
for a number of phrases in Inuktitut
and a link to the Office of the
Languages Commissioner of Nunavut,
which includes extensive information
on dialects, Inuktitut for travellers,
and audio files.

Take Note!
Make sure students understand
that there are many different
Aboriginal groups and languages
and that the Mi’kmaq and their
language is just one. Also ensure
that students realize there are
strong and vital Francophone
groups in Alberta, Saskatchewan,
Nunavut, and many other commu-
nities across Canada.
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were added as more people immigrated. You don’t have to label all
of these, or you could label only those that represent the languages
from the bar graph activity. Do two more of these pictures as a
class for the other two communities, inviting student input. Post
the pictures on the bulletin board. (Note that further exploration
of the cultures and history will occur later in the unit.) Here are
the main roots:
• Regina: English, Cree (Algonquian language), Assiniboine

(Siouan language), French
• Iqaluit: Inuktitut, English, Inuinnaqtun, French
• Bouctouche: French, English, Mi’kmaq

Create Sentences
To help students understand terms and to reinforce the main
languages that are spoken in the communities, create flash cards
for words such as language, French, English, Francophone, Inuktitut,
and official language. Along with your previous collection of flash
cards, have students work as a class or in groups to create sentences
in pocket charts, or have them make the sentences by adhering
the flash cards to the chalkboard with reusable adhesive (or use
the floor). You may already have a set of cards for verbs and other
words students may need, or you could help students make them
as they create their sentences. Alternatively, you could ask a series
of recall questions and have students respond by choosing the
correct card and holding it up.

Applying the Concept
Learning about Languages
Have students learn about the importance of language in main-
taining culture and identity by first focusing on the language of
the Mi’kmaq. The activity ends with discussions about languages
used by students and their importance to students’ identity. To
do this, follow these steps:
• Tell students they are first going to find out the answer to this

question: What can I learn about the language of the Mi’kmaq?
Remind students that the Mi’kmaq were the original inhabitants
of the Bouctouche area.

• Use BLM 15: The Mi’kmaq Language as an overhead trans-
parency and read the information to the class. Practise saying
the words together and have students turn to a partner and say
the phrases. Then have students work in pairs to record their
responses to question 1 on BLM 16: Learning about Languages.

• Link to www.nelson.com/ourworld for three sites about the
Mi’kmaq language. The sites consist of an audio pronunciation
guide for the Mi’kmaq language, the names of some animals,
including audio, and audio samples of some phrases. Set up
a computer station with one of the sites and invite groups of
students to work with you at the station to learn more about
the language. You could access all three sites, or choose one
that best suits your needs. The time spent at the station need
not be long; students can simply have a chance to see some
written words and hear some audio samples.
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TECHNOLOGY TIP

The Web page Inuktitut for
Travellers provides links that enable
students to see and hear commonly
used words (animals, foods, etc.) spoken
by Inuit speakers. A link is provided at
www.nelson.com/ourworld. The audio
files can be played by all common soft-
ware players. You could set up a station
and have students access the site in pairs.

✓ONGOING ASSESSMENT NOTES

Assessment for Learning
As students complete the Learning
about Languages activity, observe 
as they
• identify linguistic roots and 

practices (2.1.3.4)
• communicate using respectful 

language (2.S.8.2)

Assessment BLM 5: Unit 2 Checklist:
Assessment for Learning can be used
to record information on student
progress.
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• Have students work in pairs to interview one another about
languages, using the questions on BLM 16: Learning about
Languages.

• End the activity by writing an answer together as a class for the
last question on BLM 16: Learning about Languages, which asks
why it is important to learn the language of your culture. Use the
BLM overhead transparency that you started earlier.

Differentiated Learning
To extend the activity, have students
• do a similar inquiry into another Aboriginal language or any

other language
• create an audiotape of some words and phrases from a variety 

of languages
• research how to say hello in a variety of languages and teach

the class

To modify the activity, have students
• work in pairs
• partner with older students for the whole activity
• present their findings orally, or have someone transcribe their

findings for them

Finish the KWHL Chart
As a class, complete the chart you started earlier in the lesson. Ask
students for the information they want to add to the final column.

Reflecting
Ask students what they have learned about in this lesson: the
languages in the communities and why they are spoken. Explain
that, in Canada, communities are made up of people from many
different cultures and countries, with many different languages.
Remind them that languages are an important part of their identity,
or who they are. End the lesson by turning to the questions on
page 21 and asking for students’ responses.
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TECHNOLOGY TIP

Links for four Web sites at
www.nelson.com/ourworld offer
translations for hello. The first site
is for children and includes an audio 
component with Real Audio. The sec-
ond site is also for children. The third
site is the most comprehensive. Have a
pair of students research a variety of
languages, and have them teach the
class various ways of saying hello.
Arrange for an older student to assist
them, or have stations set up with the
sites already accessed and move from
pair to pair to provide assistance.
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Lesson 9: About Our Cultures: 
Places and Symbols
(Student Resource, pages 22–23)
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Planning Information

Lesson Overview
In this lesson, students continue their inquiry into the cultural
characteristics of the three communities, this time with a focus
on landmarks and symbols. Students learn that symbols and
landmarks can represent a community’s special features, history,
and cultural characteristics. The chart in the Student Resource
is rich with symbolic representations of the three communities.
Students apply their learning about the communities’ symbols
and cultural features to their own community.

Social Studies Strands
• Cultural and Community (CC); The Land: Places and 

People (LPP); Time, Continuity, and Change (TCC)

Social Studies Outcomes for Assessment
• identify cultural characteristics of their community 

(CC, LPP, TCC) (2.1.3.1)
• present information in their own words (2.S.8.1)

Other Social Studies Outcomes to Consider for This Lesson
• acknowledge, explore, and respect historic sites and 

monuments (CC, LPP, TCC) (2.1.1.4)
• participate in activities that enhance their sense of belonging

within their school and community (2.S.6.1)
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Special Materials
• collection of pictures or drawings of symbols and of local 

or provincial landmarks
• flash cards or chart paper
• BLM 17: Our Shield
• Assessment BLM 5: Unit 2 Checklist: Assessment for Learning

Assessment
In Lesson 9, students create a shield for a coat of arms that
identifies and represents cultural characteristics of their
community. Assessment BLM 5: Unit 2 Checklist: Assessment
for Learning can be used to record information on student
progress. Refer to Ongoing Assessment Notes for specific
assessment information for this lesson.

Background Information

Regina 
The coat of arms consists of a shield and two supporters resting
on a mound of grass, which represents the parks and green
spaces of Regina. The shield’s colours represent the blue of
the big Prairie skies and the gold and yellow of the grain fields
around the city. The bison honours the First Nations who 
first lived in the area, and the sheaf of wheat honours Regina’s 
agricultural heritage. The figure on the left is a Royal Canadian
Mounted Police officer from 1882, the year Regina was founded.
On the right is a female RCMP officer from present day. Regina
is the home of the historic national training centre of the RCMP.
The first crown, made of stone, stands for the municipal govern-
ment. The crown at the top represents the British royal crown,
honouring the naming of Regina after Queen Victoria. Floreat
Regina is Latin for “Let Regina Flourish,” the city’s motto.

The flag of Regina is in the official colours. The blue represents
the Prairie sky, and the gold represents grain fields. The crown,
like that in the coat of arms, represents the naming of Regina
after Queen Victoria and also represents Regina’s status as the
capital of Saskatchewan.

The legislative building is an important building in the city, as
the seat of the provincial capital.

The logo is for Regina’s football team, the Saskatchewan
Roughriders, part of the Canadian Football League. The logo
colours are green and white, with stalks of wheat.

The RCMP sign symbolizes Regina’s long association with the
RCMP. The first post in Regina was built in 1882, and it became
the headquarters of the North-West Mounted Police, whose name
changed to the Royal North-West Mounted Police in 1904 and
the Royal Canadian Mounted Police in 1920. Regina became the
training centre for the RCMP.
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Iqaluit
The coat of arms of Nunavut (note that this is for Nunavut, not
just for Iqaluit) has a crest as its base, composed of land and sea,
and features three species of Arctic wildflowers. The supporters
are a caribou and a narwhal to represent the land and seas that
Nunavut depends upon. In the crest, the qulliq (rhoo-IL-ik)—a
seal-oil lamp—represents community and family. The inuksuk
(ee-nook-shook) represents the stone monuments that guide people
and mark sacred places. The five gold circles represent the sun
arching above and below the horizon. The star is Niqirtsuituq
(nee-RIRT-soo-ee-took), or the North Star, which is a guiding star
and symbolizes navigation and the guidance of the Elders. The
iglu represents traditional Inuit life and their survival. The crown
stands for government and Nunavut’s place in Confederation.
The motto is written in Inuktitut syllabics and means “Nunavut:
Our Strength.”

The flag of Nunavut (note that this is for Nunavut, not just for
Iqaluit), like the coat of arms, consists of blue and gold, repre-
senting the riches of the sky, sea, and land. The red stands for
Canada. The inuksuk represents the stone monuments that guide
people and mark sacred places. The star is Niqirtsuituq, or the
North Star, which symbolizes navigation and the guidance of 
the Elders.

The airport is a very visible and well-known building in Iqaluit.
A big industry in the city is shipping and expediting, as is the
tourist industry, so air transportation is very important.

The logo is for the city of Iqaluit and represents the land and
rivers, and the seas, which are such a vital part of Inuit life.

The inuksuk—the plural is inuksuit (ee-nook-soo-eet)—is used for a
variety of purposes. The Inuit word inuksuk is difficult to trans-
late precisely into English. Translated literally, it means “inner
person,” which implies a form of symbolic function. Operationally,
it may be translated as “piles of rocks to show the ways.” Sometimes
inuksuit have a memorial (cairn-like) function. Sometimes they
mark caches of food. Sometimes they are route markers. They
also indicate good hunting grounds or sacred places. Although
many modern inuksuit resemble human forms, this is a more
recent development in their design; more ancient inuksuit
rarely take this form. An overview of inuksuit may be found at
the Canadian Museum of Civilization Web site. You can link to
the site at www.nelson.com/ourworld.

Bouctouche
The coat of arms shows the year 1785, which is the date of the
founding of Bouctouche, and 1985, which represents the year
Bouctouche was officially incorporated as a town. The open book
represents the Bible. The wheat, pick, axe, shovel, oysters, and
waves represent the main industries of the town and its natural
resources. The chains symbolize the strength of the community.
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resourcesRelated Resources
• The Inuksuk Book by Mary

Wallace (Owl Books, 1999). The
author consulted with Inuit Elders
to produce this book of paintings,
pictures, and descriptions of
inuksuit. The book also explores
their significance.
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The flag of Acadia (note that this is for Acadia, not just
Bouctouche) was adopted in 1884. It predates the flag of
Canada by 80 years and is the oldest existing flag of French-
speaking people in North America. It incorporates the design
and colours of the flag of France. The red stands for past suffering
of the Acadians, the white stands for purity of spirit and peace,
and the blue stands for the oneness of sea and sky. Roman
Catholic symbolism is evident in the yellow star, which stands for
Acadia’s patron saint, the Virgin Mary, Our Lady of the Assumption,
and her protection (she is Stella Maris, or “Star of the Sea”). The
star is set on a stripe of blue, the colour that represents Mary.
The flag is a reminder of the Acadians’ French roots and their
history in North America. On August 15, 1995, the Acadian flag
was recognized by the Governor General of Canada as a historic
flag of Canada and has been the official symbol of the Acadian
people since 1884.

Le Pays de la Sagouine is a very popular attraction; it is 
a re-creation of an Acadian village on a small island in the
Bouctouche River, joined to the mainland by a walkway. Based
on the works of Antonine Maillet, who was born in Bouctouche,
the site features daily performances of Acadian music, legends
and storytelling, theatre, and dance.

The logo is for Le Pays de la Sagouine. The woman pictured in
the logo is la Sagouine, meaning “woman of the sea,” and she is
the main character from Antonine Maillet’s books. The character
is from a family of fishers and has worked all her life as a scrub-
woman. She tells the many stories of her Acadian village. Maillet is
the creator of all the characters who live in Le Pays de la Sagouine.

The Irving Eco-Centre: La Dune de Bouctouche is an important
ecological and tourist site.

Beginning the Inquiry

Field Trip or Special Guest
Arrange a walk or field trip to a special place in your community,
such as a statue, memorial park, memorial plaque, or historic or
other important building. Depending on what is available in your
community and the logistics of the trip, visit one or more of these
sites. If taking a trip isn’t feasible, invite a guest speaker to the class
to talk about one of these features. It could be a town historian,
councillor, parks employee, museum worker, etc. Following the
activity, have students draw a picture and write a caption to share
what they have learned about the community feature or landmark
and what it said about their community.

Focus on Symbols and Landmarks
To show students some examples of symbols and landmarks, pre-
pare a number of pictures by sketching, printing from Web sites,
and/or clipping. Put them singly on flash cards or together on
Bristol board. The pictures should include
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✓ONGOING ASSESSMENT NOTES

Assessment for Learning
As students create a caption for their
illustration or photo, observe as they
• identify cultural characteristics of

their community (2.1.3.1)
• present information in their own

words (2.S.8.1)

Use Assessment BLM 5: Unit 2
Checklist: Assessment for Learning
to record information on student
progress.

resourcesRelated Resources
To begin the lesson, you could read
from the following books:
• Canada’s Maple Leaf: The Story

of Our Flag by Ann-Maureen
Owens and Jane Yealland (Kids
Can Press, 1999)

• Flags Tell the Story of Canada by
The Flag Shop (Gordon Soules
Book Publishers Ltd., 1995)

TECHNOLOGY TIP

If a digital camera is available, take
photos during the field trip for the stu-
dents to use instead of original artwork.
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• symbols that students will recognize, such as washroom signs,
a parking sign for people with disabilities, a happy face, a
flammable warning

• landmarks, locales, and monuments that symbolize or 
represent your community or other Alberta communities,
such as statues or well-known buildings like town halls, tourist
attractions, mountains

• logos, such as your school’s crest if you have one; a sports
team logo; commercial logos for popular drinks, cereals, 
toy manufacturers

For each picture, have students identify what it represents. It’s
not important for them to distinguish which is a landmark and
which is a logo; the intent is to have students think about things
that symbolize or represent a place or thing. Conclude by saying
that all these pictures are symbols that
• tell us something in a short time
• don’t use words
• are easy to remember

Explain that communities use symbols to tell people what they are
proud of, tell their history, and show what’s important to the
community. These symbols help represent the community’s identity.

Developing the Concept

Read the Student Resource
Read the heading and introduction. Then focus on the form of
the chart. Ask if students know what it is and ask where they have
seen one before. Remind them of their earlier study of the climate
charts, pages 10 and 11. Then point out the headings, columns,
and rows, and how we can read them. (If you are reading from
the Big Book, without student copies, invite students to come up
to look more closely at the photos to see if they can tell what they
might be representing.) It’s your choice how to read the chart,
either across rows (by city) or down columns (by item). There is
a lot of material in the chart (see Background Information at the
beginning of the lesson), so you can choose how in-depth to go
with each item. While studying the items, ask students if they know
of any similar items, and their meanings, for their community or
other places in Alberta.

Then focus on the questions on page 23. For the first question,
list students’ responses on chart paper or the chalkboard, so they
can refer to the list in the next activity.

Applying the Concept

Make a Shield (for a Coat of Arms)
If you haven’t done so already, look at one or more of the coats
of arms in detail and describe the meaning of the many symbols
on each one. Note that the shield is the main part in the middle
of the coat of arms. Talk about how the pictures and colours show
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resourcesRelated Resources
The following books may be used
for extension activities, or you
could just have them available in
the Reading Centre or class library:
• Design Your Own Coat of Arms

by Rosemary A. Chorzempa
(Dover Publishing, 1987)

• The RCMP Musical Ride by
Maxwell Newhouse (Tundra
Books, 2004)

• The All About Canadian Symbols
Series by Barb McDermott and
Gail McKeown (Nelson, 2001): 
All About the RCMP
All About the Arms of Canada
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something important about the community and its past. Distribute
BLM 17: Our Shield and explain that students are going to design
a shield that represents their community. Refer them to the list
you developed in the previous activity of the things that are
special about their community. Tell students that their shield
should have
• two or more things that are important to their community

and that help give your community its identity
• colours that show or represent something about their community

Have students present their shield to the class or a small group,
explaining their choices. Arrange to have the artwork displayed
in a public place in the community, such as a library, city/town
offices, or a community centre. You could bind the finished shields
in a book or reduce their size on the photocopier and display
them in rows on sheets of Bristol board.

Differentiated Learning
To extend the activity, have students make the shield into a full
coat of arms by adding one or more of the following: supporters
(the human or animal figures on each side of the shield), a motto,
important dates, the crest (the item at the top of the shield), and
a base, with symbolic items.

To modify the activity, have students
• draw one symbol only
• work in pairs

Reflecting
Tell students that they have been studying symbols and special
places called landmarks. Reaffirm that these symbols and places
help show what is important in a community, and they explain
something about its past. They help show a community’s cultures
and identity. Ask students to
• recall some of the symbols and landmarks of the three com-

munities and explain what they tell us about the communities.
(Have them refer to their Student Resource to help them recall.)

• state what symbol or landmark they think is most important to
their own community, and why
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✓ONGOING ASSESSMENT NOTES

Assessment for Learning
As students complete their original
shield for a coat of arms, observe
as they
• identify cultural characteristics 

of their community (2.1.3.1)

Use Assessment BLM 5: Unit 2
Checklist: Assessment for Learning
to record information on student
progress.

TECHNOLOGY TIP

Canadian provincial flags are
illustrated, and their symbols explained,
via a link at www.nelson.com/ourworld.
Set up a computer with the site already
accessed and assign a pair of students
to research Alberta’s flag, print out a
copy, and label the parts or explain
them orally to the rest of the class.

strategiesLiteracy Strategy
Model for students how to go 
back to a text and skim to check
for information. Explain what
you’re doing by saying, “Let’s
check what the book said about
that; I remember reading it earlier,”
and then use your finger to skim
through some text until you locate
the related information.
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Lesson 10: About Our Cultures: 
Traditions and Celebrations
(Student Resource, pages 24–27)
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Planning Information

Lesson Overview
Students continue their inquiry into the cultural and linguistic
characteristics of the three communities by focusing on traditions,
celebrations, and storytelling. They use the inquiry process to
research the traditions and celebrations of one of the communities.
They learn about storytelling as a way to connect a community
to its past. They then reflect on their own cultural traditions and
celebrations and think about the importance to a community
and to their own identity.

Social Studies Strands
• Culture and Community (CC); The Land: Places and People

(LPP); Time, Continuity, and Change (TCC)

Social Studies Outcomes for Assessment
• participate in developing research questions (2.S.7.1)
• follow a plan for inquiry (2.S.7.3)
• access and retrieve information (2.S.7.4)
• use technology to create a visual (2.S.8.4, 2.S.8.6)
• present orally (2.S.8.1)
• record key words (2.S.9.1)
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Other Social Studies Outcomes to Consider for This Lesson
• appreciate the diversity and vastness of Canada’s land and

peoples (CC, LPP) (2.1.1.2)
• identify traditions and celebrations in the communities 

(CC, LPP, TCC) (2.1.3.2)
• explore role of stories, traditions, and events (CC, TCC)

(2.1.3.3)

Special Materials
• television and VCR
• videotape of human interest news report
• BLM 18: Local News Now! Performance Task
• BLM 19: Traditions and Celebrations
• Assessment BLM 5: Unit 2 Checklist: Assessment for Learning
• Assessment BLM 6: Rubric for Local News Now!

Performance Task

Assessment
In Lesson 10, students complete an inquiry into a community
celebration. At the conclusion of their research, students present
their findings as an oral news report. Assessment BLM 6: Rubric
for Local News Now! Performance Task can be used to record
information on student progress for this summative assessment
task. Refer to Ongoing Assessment Notes for specific assessment
information for this lesson.

Background Information
See BLM 19: Traditions and Celebrations for more information
about the various festivals, in addition to the following.

Regina
• The Dragon Boat Festival draws crowds of 20000 to 

Wascana Lake and is billed as a “unique show of cross-
cultural community spirit.”

• Regina Children’s Festival, held in Wascana Centre, has 
entertainers from around the world. The 2004 festival, for
example, featured a Brazilian dance troupe and an African-
Brazilian band.

• The Western Canada Farm Progress Show is an exhibition of
the latest in equipment and technology for farmers. It is held
at Regina’s exhibition grounds.

• The First Nations University of Canada Powwow (the university
was formerly called Saskatchewan Indian Federated College)
is an annual event featuring dancing and singing contests, as
well as a trade fair and community feasts. They celebrated
their twenty-fifth annual powwow in 2004. Note that many First
Nations celebrations and ceremonies are a reflection of the
tradition of showing gratitude to the Creator for gifts of nature.

• La Fête fransaskoise is held every year on the first weekend
of August, each year in a different community. It offers a 
wide range of social and cultural events for Saskatchewan’s
Francophone people.
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• The Fransaskois Musical Gala is a week-long event for young
Francophone singers and songwriters. The winners of the gala
move on to the festival in Granby, Quebec, the Festival de la
chanson de Granby.

• The Regina Folk Music Festival is an annual event that features
local talent and a multicultural lineup of performers and venues.

• Buffalo Days is the provincial fair or exhibition, held around
the first week in August, and has events such as a parade, rides,
fireworks, saddle bronc riding, and other Western competitions.
It features fair exhibits such as crafts, livestock, and commercial
goods. There is a tipi village and a pavilion called Memory Lane
to honour Regina’s past.

Iqaluit
• Toonik Tyme (too-neek time) is held in April when the temperature

is no more than about –10°C and snow still covers the ground;
however, there is plenty of sunlight, lasting well into the evening.
Traditional contests include iglu building, seal skinning, bannock
making, harpoon throwing, dogsled racing, and traditional
games of strength and endurance. There is a long-distance
snowmobile race to Kimmirut (kim-mir-oot), 81 km to the south,
and back. Golf games on a snow-covered course are also featured.

• The Arctic Food Festival lets residents, visitors, and tourists
enjoy Northern fare such as mattaaq (ma-tak) (whale blubber),
caribou stew, and arctic char. Sales and shipping of Arctic
food is one of Iqaluit’s new industries.

• Canada Day is an occasion for traditional contests and games
in Iqaluit, similar to those of Toonik Tyme, and there is also 
a parade.

• Nunavut Day is on July 9, the day the Nunavut Act was signed
(although Nunavut officially became a new territory on April 1,
1999). Games, throat singing, drumming, and community
feasts are featured.

Bouctouche
• La Fête nationale de l’Acadie is a celebration of the arrival of

the first French settlers in North America (Samuel de Champlain
and Pierre du Gua, sieur de Monts, who settled on St. Croix
Island near the Bay of Fundy). At the 2004 festival, Acadians
celebrated the four-hundredth anniversary of the founding of
Acadia. Tourists from across Canada, France, Quebec, New
England, and Louisiana joined in the celebration on August 15.

• Le Festival des mollusques (Shellfish Festival) is a week-long
celebration of an important industry in Bouctouche and
the East Coast. It features singing, community breakfasts,
entertainment, kids’ games, and lots of shellfish.

• The Tjipogtotjg First Nation reserve is not far from Bouctouche.
The residents of Tjipogtotjg (djee-BOHK-tohtchk) welcome
visitors and offer programs that teach about the traditional
ways of the Mi’kmaq. Every year they have a powwow involving
traditional dancing, music, and food.
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Beginning the Inquiry

Discuss Traditions, Celebrations, and Stories
To begin the inquiry, introduce the words traditions, celebrations,
and storytelling. Write the words on the chalkboard (and make flash
cards for them if you are maintaining a collection). Note that
you should send a letter home with students prior to this activity
to alert parents and guardians that students’ families and cultural
traditions may be discussed in class. Also, in your discussion and
examples, be sure to include a diverse representation of cultures
and traditions.

Offer some examples of traditions, celebrations, and story-
telling that you know of, along the lines of these examples:
• When we have special family get-togethers, we all like to 

hear the stories of when my mother was a little girl. That is 
a tradition we have.

• My friend is of the Latvian culture. Her parents were born in
Latvia, a country in Eastern Europe. In June, they celebrate a
special day when they sing Latvian songs, make wreaths to wear
on their heads, dance, and have a big feast with Latvian food.

• In the community where I grew up, we had a Clean Up the
Town day every year. All the citizens would clean up their own
yards and all the streets and public places. Then there would
be a big potluck dinner. That was the tradition.

• I belong to a community history club. We get together every
month and have guest speakers who tell us stories about some
of the events and people from our community’s past.

Then invite stories and ideas from students about special days
they like to celebrate. Move on to the Student Resource by saying:
“Now we are going to learn about some traditions and celebrations
in Regina, Iqaluit, and Bouctouche.”

Developing the Concept

Read the Student Resource
Read the title and introduction, which restates the definitions
of tradition and celebration. Then have students study the photos.
Ask questions about the pictures, such as
• “What is happening in this picture?”
• “What is the mood of the picture? Do the people look sad?

happy?”
• “What does the picture tell you about the time of year and

where the picture was taken?”
• “What do you think the person who took the picture was trying

to show us?”
• “What do you think the celebrations might be about?”

Then read Linda’s text. Ask students what they would ask Linda
about her city’s special days if they could. Repeat this with the
text for Meeka and Michel. Save the reading of page 27 until 
the next activity.
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resourcesRelated Resources
To begin the lesson, read a story
about honouring culture and tradi-
tion in a contemporary lifestyle:
• Jingle Dancer by Cynthia Leitich

Smith (Harper Collins, 2000). A
young girl wants to dance in an
upcoming powwow.
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Focus on Storytelling

Step 1
Explain to students: “A community’s traditions and celebrations
are a way for citizens to connect to the community’s past and to one
another. They help keep the community’s identity strong and make
the citizens feel connected. Something else that does this is stories.”

Turn to page 27 and read that page to students. Then tell a
personal story that describes a connection between your community
or region and your identity. Some examples are
• a time you went fishing at a local river with your family when

you were a child, and how you recall that experience vividly
whenever you see the river

• the experience of moving to a Canadian community from
another country and experiencing the fun of a local fair for
the first time, and how you still enjoy fairs

• attending the opening of a new park in the community when
you were a child and how you still like to walk through the park
when you visit and how you volunteer on a parks committee

• a time you visited another province and realized how connected
you were to the mountains (or hills, or prairie, etc.) of your
commmunity

Ask students what they learned from your story and the story
Linda’s grandmother told her. Ask:
• “What did the story teach Linda about her past?”
• “What did the story teach Linda about where she lives?”
• “What did my story tell you about me and my community?”

Step 2
Over the next week or two, read to students a variety of selections
of people telling their own stories. You could integrate the reading
with Language Arts activities. Ideally, the stories could make a con-
nection between people’s communities and their identities, but the
purpose is mainly to have students appreciate storytelling as a way of
reflecting people’s many perspectives, experiences, and voices and
as a way to learn about a community, region, or a time in history. The
stories will serve as models for students’ own storytelling.

Step 3
Inform students that they are going to tell their own stories.
Remind them of the story you told and how it said something
about you and your community. Tell them
• the story should be short
• it should tell something about their community and themselves

Have students share their stories with a partner or small group.
Circulate and choose a few students, whose stories meet the criteria,
to tell their story to the whole class. After the storytelling sessions,
ask students to talk about what they learned from the stories.
Restate the idea that listening to stories is s good way to connect
to other people in the community, learn about the past, and
hear a variety of experiences and perspectives.
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resourcesRelated Resources
To begin this activity, you might
want to read
• Hide and Sneak by Michael

Kusugak (Annick Press, 1992).
Inuit children are told stories
that teach them about nature
and where they live.

• Little Firefly: An Algonquian
Legend by Teri Cohlene (Troll
Communications, 1990). A story
of an Algonquian girl who is
mistreated by her sisters (from
the Legends of the World series)

• A Man Called Raven by Richard
VanCamp (Children’s Book Press,
1997). A story from Pacific
Northwest Canada about two
boys who try to injure a raven

• Turtle Island: Tales of the
Algonquian Nations by Jane
Louise Curry (Margaret K.
McElderry, 1999). Twenty-seven
Algonquian legends with an
underlying theme of intercon-
nectedness. It includes some
historical information and
material on storytelling traditions.

TECHNOLOGY TIP

A link to Storytelling: The Art
of Knowledge, from the Museum of
Civilization, is available at www.nelson.
com/ourworld. The site features stories
from the Mi’kmaq, Métis-Cree, and
Inuvialuit cultures. Choose some of
these stories to share with the class, 
or have them listen to audio versions 
at computer stations you set up.

TECHNOLOGY TIP

You could have students record
their stories on audiotape. Keep the
tape in your classroom library.
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Applying the Concept

Inquiry: Traditions and Celebrations
For this project, use BLM 18: Local News Now! Performance
Task, which has students further study the traditions and cele-
brations of one of the three communities and present their
information as a news report. They research using the Student
Resource, an information sheet that you distribute (BLM 19:
Traditions and Celebrations), the Internet, and any other books
that you have available (travel guides, picture books). For the
activity, follow this strategy:
• Hand out BLM 18: Local News Now! Performance Task and

review it with students. Talk about the task and review the steps
they will follow.

• Show a TV news report of a human interest story to help
students understand the context for the task.

• Involve students in a discussion of what makes a good TV
news report. This step gets students involved in setting and
articulating criteria.

• Review the criteria with students, using Assessment BLM 6:
Rubric for Local News Now! Performance Task. Be sure that
students understand what is expected of them.

• Set up stations; while some groups are using the Internet,
Student Resource, and the resources you have gathered, you
can work with all the groups who are researching the same
community by reading their information sheet with them.

• You might wish to video-record the students’ news reports;
these can be shared during parent-teacher conferences or
with another class. For video-recording, you will first want to
get permission from parents and guardians.

Reflecting
Flip back through pages 24 to 27 and ask students what they recall
about their learning. Remind them that they have been finding
out about the three communities’ culture and languages, as well
as their own community’s. To summarize the learning, focus on
the questions on page 27 and ask students about traditions
observed at school and in the community. Use a concept web to
record and organize students’ observations and then post the web
on the bulletin board. Some sample questions are
• “What things do we do every year at school that are traditions

or celebrations?” (science fair, bake sale, graduation, concerts)
• “What things do you do every year in your community that

are traditions or celebrations?” (cultural events and celebra-
tions such as Chinese New Year and powwows, community
runs for charity)

• “What is the most important story that you have heard about
your community?”
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✓ONGOING ASSESSMENT NOTES

Assessment of Learning
As students complete the Local News
Now! inquiry, observe as they
• participate in developing

research questions (2.S.7.1)
• follow a plan for inquiry (2.S.7.3)
• access and retrieve information

(2.S.7.4)
• record key words (2.S. 9.1)
• use technology to create a visual

(2.S.8.4, 2.S.8.6)
• present orally (2.S.8.1)

Use Assessment BLM 6: Rubric for
Local News Now! Performance
Task to record information on 
student progress.

TECHNOLOGY TIP

Links at www.nelson.com/ourworld
will take you to a list of events in
Bouctouche, Regina, and Iqaluit.

34



Unit 2: More about Our Communities: Regina, Iqaluit, and Bouctouche 65

Point out to students that traditions, celebrations, and stories are
• usually shared among families, cultures, or communities
• a regular part of life, happening frequently or every year
• handed down from one generation to the next to make a 

connection to the past

Then ask how traditions, celebrations, and stories are important
to us. Emphasize the following ideas:
• They help people feel special about who they are; they help

strengthen their identity.
• They help people feel proud of their languages and their culture.
• They give a community something to share; they help 

connect citizens.

resourcesRelated Resources
For students to read more stories
about global traditions and 
celebrations, you might have 
the following available:
• The Book of New Family

Traditions: How to Create Great
Rituals for Holidays & Everydays
by Meg Cox (Running Press, 2003)

• Family Traditions: 289 Things to Do
Again and Again by Caryl Waller
Krueger (Abingdon Press, 1998)

• Children Just Like Me:
Celebrations! by Anabel
Kindersley (DK Publishing, 1997)

• Festivals with Children by
Brigitte Barz (Floris Books, 1988)

• Kids Around the World
Celebrate! The Best Feasts and
Festivals from Many Lands by
Lynda Jones (John Wiley and
Sons, 1999)

35



Section 7: Background
Information 
It is suggested that you review the pertinent sections
of this material before you begin a new unit and
lesson. Specific background information also appears
in the Planning Information section of some lessons.
You may wish to supplement this material by doing
your own research, or by having students do so as
technology, inquiry, or extension activities.

Regina 
General
Regina is the capital of Saskatchewan, with a
population in 2003 of 190 093. It is in south-
central Saskatchewan, along the Trans-Canada
Highway. Regina means “queen” in Latin and was
named for Queen Victoria. Its original name was
Oskana-Ka-asateki, meaning “The Bones That Are
Piled Together” in the language of the Plains
Cree. Saskatchewan comes from the Cree word for
the Saskatchewan River, kisiskatchewani sipi, meaning
“swiftly flowing river.” Surrounded by prairie, the
city’s building towers seem to spring up amid the
grain fields. The city is known for its many parks
and green spaces, abundant with trees that were
planted by the city’s early settlers. The largest park
is Wascana Centre, built around Wascana Lake, a
human-made body of water that lies in the heart
of the city. Regina is also known for its RCMP
Training Academy and the history of that famous
police force in the city. Regina is a mix of rural and
urban characteristics, reflecting its agricultural-
based and industrial economies, with many thriving
cultural and recreational elements.
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Physical Geography
Land
Regina is situated on the Canadian Prairies and is
in the geographical region called the Interior Plains.
Interestingly, it is the city closest to the geographic
centre of North America. The Interior Plains has
more farmland than any other geographical region
in Canada, and has some of the best farmland in the
world because of its fertile, black soils. The terms
prairies and plains are often used interchangeably.
However, the northern part of Canada’s Interior
Plains is covered with forests. Prairies, on the other
hand, are areas where a variety of grasses grow. Tall
grasses grow where the rainfall is greatest and short
grasses where rainfall is limited. Many kinds of
grasses, herbs, mosses, and other plants grow on
the prairies. Grass root systems are often a tangle
of roots called sod. The sod can be over a metre
thick in places. This deep sod is drawn upon for
moisture in times of low rainfall or drought. This
deep root system helps the grass survive grass fires.
Farmers have taken advantage of these grass-growing
areas in Canada by cultivating a variety of crops
including wheat and, more recently, canola, peas,
mustards, and other specialty crops.

Bodies of Water
Initially, Regina had only Wascana Creek running
through the city. A larger water source was required
for both humans and livestock, so Wascana Lake
was built as a reservoir in the early 1900s. In 1908,
it was deepened to create an artificial lake right in
the city. In 1931, the lake was drained, enlarged,
and deepened again. The excavated soil was used
to build islands in the lake. It is now in one of the
largest urban parks in North America: Wascana
Centre. Regina is also in the vicinity of Qu’Appelle
River, Old Wives Lake, Last Mountain Lake, and
the Souris River, but none of those waters is in
close proximity.

Climate
Regina has a continental climate. Summers are
warm, winters are cold and dry, and both are sunny.
Its average of 2365 hours of sunshine per year
makes it Canada’s sunniest capital city. Most of the
precipitation falls as rain in summer. Winds can
be very strong, and both tornadoes and blizzards
are fairly common.

History and People 
The original inhabitants of the southern
Saskatchewan region were Blackfoot, Assiniboine,
and Plains Cree, Saulteaux, and, later, the A’nai
(Gros Ventres). The Plains Cree and Blackfoot
nations are in the Algonquian language family;
the Assiniboine are in the Siouan language family.
Within each language family there are language
groups with various dialects. For example, the five
major Cree dialects are Western/Plains Cree,
Northern/Woodland Cree, Central/Swampy
Cree, Moose Cree, and Eastern Cree.

These First Nations were largely dependent on
bison, using them for food and to make their shelter,
clothing, and tools. They moved from place to place,
for a number of reasons: to go to good hunting
areas and sacred places, and because of weather
factors. In the Regina area, near the banks of a creek,
the Plains Cree hunted bison and stacked the bones
in huge rings, calling it Oskana-Ka-asateki, meaning
“The Bones That Are Piled Together.” They believed
that bison would not leave an area where the bones
of other bison were. The site became a landmark,
a crossroads, and a place to camp because it was
near a creek and was fairly sheltered.

In 1690, Henry Kelsey of the Hudson’s Bay
Company (HBC) travelled the Saskatchewan River
for the fur trade, and by the late 1700s, a number
of trading posts had been established by the HBC.
French fur traders and missionaries were active
in what is now Saskatchewan, with the first Franco-
phones settling there in the late seventeenth century.
In 1748, the sons of explorer De Lavérendrye
navigated the Saskatchewan to its forks, where they
established Fort Poskoyac. More than a hundred
communities in Saskatchewan were developed by
Francophone settlers from Quebec, Acadia, Ontario,
Switzerland, France, Belgium, the United States,
and many other parts of the world.

The earliest Métis, who were the children of
French fur traders and First Nations people, moved
west from the Great Lakes area. Those who lived
in the Regina area mainly hunted bison. Later,
farming settlements were established in what is
now Manitoba and in Saskatchewan. They also
traded furs, acted as guides, and were transporters
of goods. English-speaking Métis, individuals of
Scottish and First Nations ancestry, lived north of
the French-speaking settlement. The government’s
disregard for the Métis inhabitants led to unrest
and, eventually, the 1885 North-West Rebellion,
led by Louis Riel.
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In 1869, Canada bought all the Western lands
from the Hudson’s Bay Company and encouraged
settlement, in part to avoid annexation by the
United States. Settlements grew. That, and the
expansion of the railroad, brought many immigrants.
People came from Eastern Canada, the U.S.,
England, France, Belgium, Germany, the Ukraine,
Iceland, and other European countries, mainly to
farm. There were also many French missionaries
who came to Saskatchewan at that time. The first
train to the “Pile of Bones” or “Bone Creek” settle-
ment came in 1882, and the settlement was renamed
Regina (meaning “queen”) after Queen Victoria.
It was also around that time, in 1882, that the North-
West Mounted Police established headquarters in
the settlement, and it later became the home of
their training centre.

The settlements and early contact caused many
profound changes to the First Nations’ land, sus-
tenance, and way of life. They were exposed to
diseases. Their involvement with the fur trade
affected their traditional economy. By the late 1800s,
the bison had been over-hunted and had disap-
peared, and the fur trade had also largely ceased.
The government instituted a series of numbered
treaties that resulted in Aboriginal peoples being
moved to reserves.

In 1903, Regina’s population was 3000 and it
officially became a city. In 1905, Saskatchewan
joined the Dominion of Canada, and Regina was
named the capital.

Today, Regina is a thriving, culturally diverse
city, with people from all around the world. There
are three school boards: Regina Public School
Board, Regina Catholic School Board, and the
Division Scolaire Francophone, which administers
the French-language school, Monseigneur de Laval.
The Association culturelle franco-canadienne de
la Saskatchewan promotes the vitality of the
Francophone community in the province, known
as “les Fransaskois.” The Language Institute offers
training in many languages from around the
world. The First Nations University of Canada is a
university-level institution developed and run by
First Nations, the only one in North America.

Natural Resources and Industries
Some of Regina’s natural resources are the land
and soil for farming, oil, natural gas, potash, sodium
sulfate, bentonite, and kaolin. Regina’s economy
is based on agriculture, the production of oil and
gas, and telecommunications. The Regina area has

mines for potash, which is used in fertilizer; salt,
sand, and gravel deposits; and sodium sulfate
operations. Some of its industries are
• farming
• farming equipment and services
• oil and natural gas exploration and production
• electronic equipment
• telecommunications
• potash and nitrogen fertilizer production
• film and video production
• call centres

Iqaluit 
General
Capital of Nunavut (noon-a-voot) since 1999, with a
population of 6200, Iqaluit (eek-RAH-lo-eet) is a small
city bursting with opportunity and growth. Nunavut
means “our land” in Inuktitut (ee-NOOK-tee-toot)
which is an Inuit language, and Iqaluit means
“Place of Many Fish.” Inuit means “the people.”
Iqaluit was once called Frobisher Bay, but returned
to its Inuktitut name (see “History and People”
section, following). The city provides a wealth of
services, such as banks, a hospital, schools, an
airport, a museum, arenas, hotels, stores, and a
college campus. It also has the legislative assembly
and many territorial government offices. Because
of its location on the coast, the expedition and
transportation of goods are important industries.
Maintaining an efficient infrastructure is challenging
in a community of such fast growth, and the Arctic
adds its own particular challenges, such as the need
to bury pipes in permafrost. The city is about two
thirds Inuit, with Inuit traditions and culture strong
and enduring amid all the change and growth.

Physical Geography
(Land and Bodies of Water)
Land
Iqaluit is part of the Arctic geographical region. It
is on Koojesse (koo-yee-see) Inlet at the head of the
long Frobisher Bay on the southeast coast of
Baffin Island. The island makes up the northern
part of Labrador. Most of Nunavut is north of the
Arctic Circle. The city is located on a rocky low-
land area and has a rocky beach. Hills are found
to the northeast and southwest.

The land is tundra, which is a treeless plain in
northern Arctic regions. Tundra has a mucky soil
with subsoil that is always frozen. Permafrost is soil
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or rock that is below the freezing point through-
out the year. It forms when ground cools enough
in winter to produce a frozen layer that stays
frozen through the following summer. Permafrost
developed long ago when an extremely cold climate
caused the ground to freeze to great depths. During
the summer, a thin layer of the topsoil may thaw,
but the temperature below the surface remains
below freezing. That thin layer of soil can support
a dense growth of mosses, lichen, and dwarf herbs
and shrubs. Building in permafrost areas requires
special techniques to avoid disturbing the frozen
ground. Houses and buildings are often built on
stilts so that an air space exists between the ground
and the building, thus preventing warmth from
reaching the ground.

Bodies of Water
Besides being on Koojesse Inlet, Iqaluit is situated
at the mouth of the Sylvia Grinnell River, and a
network of streams and lakes are found inland. To
the east of Frobisher Bay is Davis Strait and to the
southeast is Labrador Sea.

Climate
Iqaluit has an Arctic climate. Long winter nights
and long summer days characterize the region. The
average amount of winter daylight is about 4 hours
out of 24; the average amount of summer daylight
is 21 hours out of 24. North of the Arctic Circle,
the sun remains above the horizon for 24 hours on
the summer solstice (usually June 21) and never
rises above the horizon on the winter solstice
(usually December 21). Temperatures are low: the
average number of days above 0°C is 149 per year.
The January low mean temperature is –30°C, and
the July low mean temperature is 3.7°C. The season
for open water is July through October.

History and People
Most of the people in Iqaluit, about two thirds, are
Inuit. The four working languages recognized by
the government of Nunavut are Inuktitut, English,
French, and Inuinnaqtun (ee-noo-in-AK-toon).
Inuinnaqtun is the dialect spoken by Inuit in
Qitiqmiut (rhi-TIRC-mee-yoot) (the western region of
Nunavut). In Iqaluit, a medley of Inuktitut dialects
is spoken, including the dialects from Upper Baffin,
Central Baffin, and Qivalirq (rhi-val-irk) (the middle
region of Nunavut), among others. When people
started migrating to Iqaluit for work, the dialects
intertwined and they are now considered more like

accents. Inuktitut is an oral language; when it is
written, it is a representation of the commonly
agreed-upon form for written words in Inuktitut. 

Many archeologists believe the Inuit way of life
probably started over 10 000 years ago, with peoples
crossing from Asia across the Bering Land Bridge
to North America. However, many Aboriginal people
believe that their ancestors have always lived in
the Arctic. About 5000 years ago, people the Inuit
call Sivullirmiut (see-voo-LIR-mee-YOOT), “first people,”
lived in the area. They are also known as the pre-
Dorset people, and Inuit sometimes refer to the
Sivullirmiut as the Tunnit (TOO-neet). Some of
their stories describe them as being the “real” Inuit,
and other stories say they are a different kind of
Inuit—people of legends. The Taissumanialungmiut
(tay-soo-man-ni-YA-lung-mee-yoot), or Thule people,
lived here about 1000 years ago and archeologists
consider them the direct ancestors of the Inuit.
Inuit include the Inuvialuit (ee-noo-vee-A-lo-eet) and
Copper Inuit of the western Arctic; the Netsilik and
Caribou Inuit of the central Arctic; Iglulik(ee-gloo-leek),
Sallirmiut (sa-LIR-mee-yoot), and Baffinland Inuit
of the eastern Arctic; the Ungava Inuit of northern
Quebec; and the Labrador Coast Inuit.

European contact first came in 1576 when
Martin Frobisher landed on southern Baffin Island,
thinking that he had found the Northwest Passage.
It was not a friendly meeting between him and the
Inuit. In the 1700s and 1800s, explorers, whalers,
fur traders, and missionaries came. The European
contact caused many changes to the traditional
hunting patterns and way of life of the Inuit. Over-
hunting of whales, diseases that were brought by
the Europeans and people from the south, the
switch to the fur trade—all threatened the tradi-
tions, and even the existence, of the Inuit.

In 1861, Charles Frances Hall arrived at
Frobisher Bay and discovered that it was an inlet,
not a through passage. He named it Koojesse, which
was the name of his Inuk guide, and he named the
river Sylvia Grinnell. In the early 1900s, both a
Hudson’s Bay post and an RCMP post were set up
on the south side of Frobisher Bay, some 125 km
southeast of the present municipality. In the 1930s,
there was a crash in the fur market, which greatly
affected the Inuit economy. In the 1940s, the U.S.
set up an air force base. In 1951, the area of the air
base was officially named Frobisher, and the trading
post was called Frobisher Bay. Frobisher became
the central base for construction of the DEW
(Distant Early Warning) line. Frobisher Bay was
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later called Apex, in 1965. Also in 1965, the small
Inuit community between the townsite and Apex
Hill was officially named Ikaluit, a variation in
spelling from the current name. In 1971, the
municipal hamlet of Frobisher Bay became incor-
porated, and it officially became a town in 1980.
In December 1984, the residents of Frobisher Bay
voted to have the name changed to Iqaluit, its
original Inuktitut name. 

May 1993 saw the signing of the Nunavut Land
Claims Agreement in Iqaluit, and Iqaluit was chosen
as the capital of the new territory in December 1995.
The territory of Nunavut was officially declared
on April 1, 1999. Later that month, on April 19,
Iqaluit officially became a city. Today, Iqaluit is more
culturally diverse than other Nunavut communities
(most others are approximately 95% Inuit); it has
people and languages from a variety of cultures.
The small capital city is thriving and growing. 

Natural Resources and Economy
Because Iqaluit is the capital of Nunavut and
because it serves as a gateway to the Arctic from
Eastern Canada, the economy is largely service
based. The city’s airport and its location on
Frobisher Bay make it a key shipping, distribution,
and transportation centre. Supplies for the area
arrive on large barges, called sealifts, usually begin-
ning in July. When the ice in the bay breaks up,
large ships arrive, full of goods for the year. There is
no dock, so the ships anchor in the bay and sealifts
ferry the goods into the shallow water. When the
tide goes out, the sealifts are unloaded. The open
water season is usually from July to October.

Iqaluit’s climate and land of rocky tundra
make the land unsuitable for farming, although
berries, grasses, and other plant life are gathered
in the summer months. Fishers and hunters get
fish, walrus, and seals from the bay and ocean.
The land yields caribou and other animals for
hunters. Artists use the bones and skins of the
animals for their crafts, and they also use rock
and soapstone. Many goods, such as some food
items and fuel, are brought in. Business and gov-
ernment services, retail, tourism, and Arctic travel
outfitting are other major industries. Exploration,
mining, and real estate are recognized as future
areas of growth.

Bouctouche 
General
Bouctouche (book-TOOSH) is an Acadian, mainly
French-speaking town of 2400 people on the east
coast of New Brunswick and was voted one of
Canada’s 10 prettiest towns by Harrowsmith
Country Life magazine. Bouctouche is from the
Mi’kmaq (meeg-maw) word Chebooktoosk, meaning
“Great Little Harbour.” New Brunswick was named
in honour of the British monarch King George III,
who was descended from the House of Brunswick.
The town has two major tourist attractions: Irving
Eco-Centre: La Dune de Bouctouche, which show-
cases the town’s long sand dune, and Le Pays de la
Sagouine, a reconstructed Acadian village featuring
music and theatre based on the novels of Acadian
author Antonine Maillet. Bouctouche is the
hometown of K.C. Irving, a well-known Canadian
businessperson whose business ventures in the town
have greatly helped its economy. The town receives
many tourists, a great number of them from across
Canada, the United States, and other French-
speaking places. It also provides services for outlying
communities and has many amenities.

Physical Geography 
Land
Bouctouche is a coastal region and is part of the
Appalachian Highlands. This highland runs along
the East Coast of North America. Millions of years
ago, the area was mountainous, but the mountains
were worn down. Water and wind erosion have
resulted in a series of low mountains and flat
uplands. In low areas, ocean water has filled the
deep grooves scoured out by glaciers. Ocean water
also filled the lowlands between old mountain
ranges. The Bay of Fundy was formed in this way.
Bouctouche has sandy beaches and marshy areas,
with fertile farmlands and forests farther inland.

A striking physical feature at Bouctouche is its
long sand dune—a sandbar, believed to have been
formed thousands of years ago by water currents.
It is over 11 km long. Sandbars are created when
grass catches blowing sand, which becomes
embedded in the grass roots. Dunes range in
height from 1 m to 3 m. The hollows between the
dunes may become marshy, as they are in
Bouctouche. These marshes then become home
to thousands of birds and to rare plants. The
Irving Eco-Centre: La Dune de Bouctouche has
been created to help the public understand the
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dunes and how they are threatened. A 2- km walk-
way allows people to visit the dune without damag-
ing the plant life. The Eco-Centre staff conducts
research into the dune and monitors the birds,
insects, and butterflies found there.

Bodies of Water
Bouctouche is located on Bouctouche Bay, at the
mouth of the Bouctouche River. Fishers catch fish,
lobster, and other shellfish. The Northumberland
Strait is the body of water beyond the bay. Clam
digging on the beaches is a popular activity. There
are marshy areas and a network of streams and
rivers inland around Bouctouche.

Climate  
Bouctouche has a continental climate. Because it
is near the coast, Bouctouche winters are milder
than those inland. Summers are warm. Rainfall is
heavier than inland, but spring and fall are usually
fairly dry. Bouctouche gets a lot of snow.

History and People
The original inhabitants of the Bouctouche region
were the Mi’kmaq, who called it Chebooktoosk,
meaning “Great Little Harbour.” The Mi’kmaq
language, Mi’kmawi’simk (meeg-MAH-i-simg), is
part of the Algonquian language family.

Acadia was founded in 1604 with the settlement
of Samuel de Champlain and Pierre du Gua, sieur
de Monts, at Ile Sainte-Croix and, later, Port-Royal.
Over the next 100 years, Acadians settled and
farmed, developing methods for diking tidal river
valleys and turning them into fertile farmlands.
They created and maintained their distinct identity
as control changed hands many times between
France and England. In the 1750s, hostilities
between England and France heightened, eventually
leading to the Seven Years’ War, beginning in 1754.
On September 5, 1755, le Grand Dérangement, the
Great Upheaval, took place. Britain had demanded
that the Acadians swear allegiance to England and
also forfeit their neutrality toward the French and
toward their Mi’kmaq allies. When the Acadians
refused, they were rounded up, placed on ships,
and expelled from Nova Scotia. The expulsion
continued for years; approximately 10 000 people
were removed. They were sent to France and
North American colonies such as North Carolina
and Louisiana. Many of them died at sea. Some
escaped to northern New Brunswick and to Quebec.
Many Acadians slowly began to return in 1764,

after the end of the Seven Years’ War, but their
land had been confiscated and they were forced
to settle in remote coastal areas, including the east
coast of New Brunswick. They were not allowed to
settle in large numbers. Many others stayed in the
place where they had been sent. 

In 1785, two Acadian men, François and
Charlitte Leblanc, explored the Bouctouche area
and were later joined by many more Acadians.
They were the sons of Charles Leblanc, who had
returned to the Maritimes from New England,
settling near the Petitcodiac River. He sent them
out to find a place to start another Acadian settle-
ment. Pleased with the easy-to-navigate waters and
the richness of the land in the Bouctouche area, the
Leblancs settled there and were later joined by
many more Acadians. In the 1800s, a great number
of immigrants from Ireland and Scotland arrived
in the area, including the ancestors of K.C. Irving.

Acadians from Bouctouche and communities
throughout the Maritimes reestablished their lives
and fought hard to keep their language and culture.
In the nineteenth century, they further strength-
ened their identity by creating their own flag and
newspapers. Later, they also became involved in
government and pushed for French-language
schools. Today, with 245 000 people, Acadians make
up one third of the province’s total population. As
a result, Acadians make up a vital and dynamic
community in New Brunswick.

There are Acadians living throughout Canada,
the United States, and France—over 2 million just
in Canada. Acadians in Alberta have an organization
called La Société acadienne de l’Alberta, founded
in 1986, which organizes a number of cultural and
social events. Although Acadians are Francophone,
they generally see themselves as distinct. There are
differences in linguistic characteristics between the
Acadian French language and the French spoken
in Quebec and by the Francophones in Alberta.
The national federation of Francophones, La
Fédération des communautés francophone et
acadienne du Canada, recognizes the distinction. 

Natural Resources and Economy
Bouctouche is located at the mouth of the
Bouctouche River and near the Strait of
Northumberland. Bouctouche is the business
centre of the area and is a growing community
with many services and entrepreneurial develop-
ments. Tourism, including eco-tourism, is a major
industry. The Irving group of companies has had
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a major effect on developments and centres in the
town. Seafood packing is another industry;
Bouctouche has the largest clam-packing plant in
Eastern Canada. Another main industry in the
town is the manufacture of prefabricated homes.
The waterways and surrounding fertile land make
farming another of its industries.

Vocabulary Terms and
Pronunciation Guide
Note that in Inuktitut, the q has a guttural sound,
almost like an r, and is made from the throat.

Acadians—Acadians are French-speaking people
whose ancestors settled along the shores of the
areas we now call New Brunswick, Nova Scotia,
and Prince Edward Island. 

Arctic—Most of the Canadian Arctic region is
north of the Arctic Circle and stretches from
about 140ºW to 60ºW longitude. It includes part
of Nunavut, the Northwest Territories, and Yukon.

Bouctouche (book-TOOSH)—from the Mi’kmaq
word Chebooktoosk, meaning “Great Little Harbour”

Francophone—a person in a bilingual or multilin-
gual country whose primary language is French

fricot (free-COH)—a chicken stew, but not too thick

Inuinnaqtun (ee-noo-in-AK-toon)—the dialect spoken
by Inuit in Qitiqmiut (rhi-TIRC-mee-yoot) (western
region of Nunavut)

Inuit (ee-noo-eet)—means “the people” and refers
to any of several Aboriginal peoples who live in
coastal regions of the Canadian Arctic, including
Northern Quebec and Northern Labrador, and
in Greenland

Inuk (ee-nook)—means “the person” and is the
singular form of Inuit

Inuksuk (ee-nook-shook)—literally, it means “inner
person” but it can mean “piles of rocks to show the
way.” The plural form is inuksuit (ee-nook-soo-eet).
They are used to mark routes, good hunting
grounds, sacred places, and caches of food. The
human-like form is a relatively recent development;
ancient inuksuit rarely take this form. 

Inuktitut (ee-NOOK-tee-toot)—an Inuit language.
Also refers to the way of life, as it means “in the
way of an Inuk.”

Inuuk—means two Inuit people 

Iqaluit (eek-RAH-loo-eet)—means “Place of Many fish”

kamik (KA-meek)—knee-high boot made from
sealskin or caribou skin. The plural is kamiit.

mattaaq (ma-tak)—whale blubber

Nunavut (noon-a-voot)—territory established
April 1, 1999

qammaq—a type of sod house traditionally used
by the Inuit in the summer and early fall. Note
that the spelling for the Elders Qammak in Iqaluit
differs slightly.

qulliq (rhul-eek)—a seal oil lamp

Tjipogtotjg (djee-BOHK-tohtchk)—name of a
Mi’kmaq reserve not far from Bouctouche

Tunngasugit (toon-GA-soo-geet)—means “welcome”
in Inuktitut

ulu (OO-loo)—a traditional Inuit knife with a
curved blade 

A note about usage: 

Aboriginal peoples—refers to all of Canada’s
original inhabitants, including First Nations,
Inuit, and Métis

First Nations—refers to Canada’s Aboriginal
peoples, but does not include Inuit and Métis

Métis—people descended from Europeans and
First Nations peoples, who formed a distinct
cultural group

[please note that we might add here the chart
showing which Nelson InfoRead and All About
books can be used with the Canadian Communities
program]
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The Mi’kmaq Language
The language that the Mi’kmaq speak is called Mi’kmawi’simk.
Some people just call it Mi’kmaq. It is an Algonquian language.
(You say Mi’kmaq like “meeg-maw” and Mi’kmawi’simk like
“meeg-maw-ee-simk.”)

Long ago the Mi’kmaq used small pictures, called pictographs, to
write their language. They scratched the pictures on pieces of
birchbark. Today it is written with alphabet letters.

It is important to know the language of your culture. It connects
you to other people of the same culture and to your past. It makes
you proud to know the language.

Mi’kmaq Elders and teachers work hard to keep the language
alive in their communities. Today, many Mi’kmaq speak their own
language at home. French or English is their second language.

Here are some words in the Mi’kmaq language:

Weli ekssitpu’k � Good morning. Say it like “WEL-ee-EK-seet-poog.”

Wela’lin � Thank-you (to one person). Say it like “wel-AH-leen.”

Nmu’ltes � See you. Say it like “ne-MOOL-tes.”
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Learning about Languages
1. What is the most interesting thing you learned about the Mi’kmaq language?

2. Interview a classmate by asking these questions.
• What languages do you speak?
• Do any members of your family speak another language?
• When do you (or they) use this language?
• Do you know some words or phrases from this language that you 

could share with the class?
• If you could learn another language, what language would you choose?

Explain.

3. Why is it important to know the language of your culture?
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Our Shield
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Local News Now!
Performance Task (page 1 of 3)

Imagine that you are a television reporter who lives in .
You have been asked to do a news report about the 
celebration in your community. You will be using the inquiry process to help 
you prepare your news report.

1. What questions do you have about this celebration? Work with your news
editor (your teacher) to prepare your Reporter’s Notepad. Your teacher will
give you this page. You will use it again in step 3 as you gather information.

2. Where will you look for information about this celebration? List your sources.

•

•

•

•

•

3. Use the Reporter’s Notepad to make some notes as you read. Look for key
words that answer your questions.

4. Find a picture of the celebration. You could print one from an Internet site 
or draw one that you see in a book or pamphlet. You could use a computer
program to create one.

5. Prepare for your television news report. Use the Lights! Camera! Action! 
part of the Reporter’s Notepad to plan your presentation.

6. Present your news report to the television audience (your classmates).
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Local News Now!
Performance Task (page 2 of 3)
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Reporter: Community Event:

Questions I Have about Key Words from My Research 
the Celebration That Answer My Questions
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Local News Now!
Performance Task (page 3 of 3)

Lights! Camera! Action!

Use this page to help you plan your news report. Make notes about things you
want to tell your television audience.

Copyright © 2005 by Nelson, a division of Thomson Canada Limited Canadian Communities Teaching Resource 179

BLACKLINE MASTER 18Name Date 

Step 1
How will I get the attention
of my television audience?

Step 2
What will I tell my audience
about this celebration?

Step 3
What will I tell about the 
picture I have chosen?

Step 4
How will I end my 
news report?
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Traditions and Celebrations (page 1 of 3)

Regina
Regina has many special celebrations. Here is information about
some of them.

Powwow
The First Nations University of Canada holds a powwow every
year. First Nations take part in traditional dancing and singing
contests. There are many traditional foods. These celebrations
are a First Nations tradition of showing thanks to the Creator 
for gifts of nature.

Buffalo Days
This is the big fair for the whole province of Saskatchewan. There
are rides, food booths, displays, a petting zoo, and horse-riding
contests. There is a tent called Memory Lane that shows what
Regina was like long ago. There is an area called Tipi Village 
that honours the First Nations.

Children’s Festival
Entertainers from all over the world come to put on shows for
children. They dance, play music, and put on plays. Children
learn about many countries and their cultures.

Dragon Boat Races
Every year there is a boat race on Wascana Lake. The boats are
very long and are painted like dragons. The race brings together
many different cultures from all over the city.

Fransaskois Musical Gala
This music festival is for Francophone singers and songwriters.
The winners go on to a music contest in Granby, Quebec.
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Traditions and Celebrations (page 2 of 3)

Iqaluit
Iqaluit has many special celebrations. Here is information about
some of them.

Toonik Tyme
This is a festival to welcome spring and celebrate Inuit traditions.
There are many games and contests using traditional skills. There
are contests to see who can throw a harpoon the best and who
can build the best iglu. Even though it is held in spring, it is about
–10°C, which is quite cold.

Nunavut Day
This celebration is for remembering the day this part of Canada
became known as Nunavut. There are games, music, and
drumming. The whole community comes out for big feasts. 
On this day people show how proud they are of being Inuit.

Arctic Food Festival
This is a time to enjoy traditional Inuit foods. You can eat caribou
stew. You can eat mattaaq (say it like ma-tak), which is the Inuit
word for whale blubber. You can eat arctic char, a kind of fish.

Canada Day
The whole country celebrates Canada’s birthday on this day. In
Iqaluit, there are games and feasts. Some years, a few Iqaluit
families are chosen to go to other Canadian communities for their
celebration. In return, a few families from those communities are
chosen to go to Iqaluit. At the end of the day, there is a big parade.
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Traditions and Celebrations (page 3 of 3)

Bouctouche
Bouctouche has many special celebrations. Here is information
about some of them.

La Fête nationale de l’Acadie
This festival is on August 15. The party starts by raising the flag
and singing the Acadian anthem, or song. Then the whole town
joins in the big parade called tintamarre. They bang pots to make
noise, paint their faces, and wave the Acadian flag. They end up
at Le Pays de la Sagouine where there is music, games, and food.

Le Festival des mollusques
This is a week full of fun, with games, races, sports, and 
entertainment. People also enjoy a parade and fireworks. It is 
a time to celebrate living in a fishing community, with lots of
shellfish to eat, like lobsters and clams.

Farmers’ Market
Every Saturday in the summer, Bouctouche has a Farmers’
Market where people sell foods they have grown or made.
People also sell crafts they have made. The market is downtown
and brings people in from all around the area.

Mi’kmaq Powwow
The Mi’kmaq First Nation near Bouctoche is called Tjipogtotjg
(say it like djee-BOHK-tohtchk). They welcome people to visit
their village to learn about traditional ways of the Mi’kmaq. Every
year they have a powwow with traditional dancing, music, and food.
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Unit 2 Checklist: Assessment for Learning
This assessment master provides a tool for recording information about student performance relative 
to the learner outcomes that are addressed in Unit 2. It is intended to be formative in nature. These
comments will assist you in providing feedback to students to help them improve on subsequent learning
activities. It is not intended that these comments be used as grades for report card purposes.
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Criteria Yes Not Yet Teacher Comments
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 9

L
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o
n
 1

0

• identifies linguistic roots and practices 
(2.1.3.4)

• communicates using respectful language
(2.S.8.2)

• identifies cultural characteristics of their 
community (2.1.3.1)

• presents information in their own words
(2.S.8.1)

Lesson 10 uses a summative
assessment activity that is assessed N/A N/A
with a separate rubric.

• identifies contributions of individuals
and groups to communities’ development
(2.1.3.5)

• identifies how communities connect with 
one another (2.1.3.6)

The rest of Lesson 12 uses a summative 
assessment activity that is assessed N/A N/A
with a separate rubric.

L
e
ss

o
n
 1

1
L
e
ss

o
n
 1

2
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Rubric for Local News Now!
Performance Task (page 1 of 2)
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Participates 
enthusiastically as
research questions
are developed

Participates
actively as
research questions
are developed

Participates in a
routine manner as
research questions
are developed

Demonstrates little
or no interest as
research questions
are developed

No score is
awarded because
there is insufficient
evidence of student
performance 
based on the
requirements of the
performance task.

Participates in
developing
research 
questions (2.S.7.1)

Consistently
follows the steps in
the plan for inquiry

Frequently follows
the steps in the
plan for inquiry

Occasionally
follows the steps in
the plan for inquiry

Inconsistently
approaches the
steps in the plan
for inquiry

Follows a plan for
inquiry (2.S.7.3)

Accesses 
and retrieves 
significant infor-
mation from a 
variety of sources

Accesses and
retrieves relevant
information from a
variety of sources

Accesses 
and retrieves
superficial infor-
mation from a 
variety of sources

Accesses and
retrieves trivial
information from a
single source

Accesses and
retrieves 
information
(2.S.7.4)

Uses technology
skillfully to create
a visual that informs
and interests the
audience

Uses technology to
create a visual that
effectively informs
and interests the
audience

Uses technology to
create a visual that
generally informs
and interests the
audience

Uses technology to
create a visual that
does little to
inform and interest
the audience

Uses technology
to create visuals
(2.S.8.4, 2.S.8.6)

Records key 
words that reflect 
a comprehensive
understanding of
the material

Records key 
words that reflect 
a thorough under-
standing of the
material

Records key 
words that reflect 
a partial under-
standing of the
material

Records key 
words that reflect a
misunderstanding
of the material

Records key
words (2.S. 9.1)

Presents orally to
enhance audience
understanding

Presents orally to
support audience
understanding

Presents orally to
partially support
audience under-
standing

Presents orally in 
a way that does
little to assist
audience under-
standing

Presents orally
(2.S.8.1)

Level 4 Excellent 3 Proficient 2 Adequate 1 Limited * Insufficient/
WOW! Yes! Yes, but Not yet Blank *

Criteria

* When work is judged to be limited or insufficient, the teacher makes decisions about appropriate intervention to help the student improve.
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Rubric for Local News Now!
Performance Task (page 2 of 2)

Student Learning Goals

I did a good job on my news report. Please notice 

This part was hard for me: 

If I could create another news report, here’s what I would do differently: 
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Components Chart

Program continuity from grade to grade!
Thomson Nelson and Duval House Publishing are developing resources at each

grade level from K–8 (Grade 6 pending) so you can be confident in program
continuity and consistency across grade levels.

K      1      2     3      4      5      6 7      8

Two core
components are

all you need!

Kindergarten
➜ Big Book
➜ Teaching Resource
➜ Web site:

www.nelson.com/ourworld

Grade 1
➜ Big Book 
➜ Teaching Resource
➜ Web site:

www.nelson.com/ourworld

Grade 2
➜ Big Book
➜ Teaching Resource
➜ Student Book
➜ Web site:

www.nelson.com/ourworld

Grade 3
➜ Student Textbook
➜ Teaching Resource with

Audio CD
➜ Activity Card Pack
➜ Web site:

www.nelson.com/ourworld

Grade 3 French edition 
available September 2005

from Duval House Publishing 
1-800-267-6187



Please place your order directly with the Learning Resources Centre
Customer Service
12360 - 142 Street, NW 
Edmonton, AB T5L 4X9 
Phone: (780) 427-2767
Direct Phone: (780) 427-5775
Fax (780) 422-9750
For toll-free access within Alberta, first dial 310-0000
www.lrc.education.gov.ab.ca

Order Information

Components LRC Product Number LRC Price E.O.D. Price

Kindergarten
Big Book 579831 $282.20 $253.98
Teaching Resource 579849 $169.35 $152.41

Grade 1
Big Book 579857 $352.75 $317.47
Teaching Resource 579865 $211.65 $190.48

Grade 2
Big Book 579873 $352.75 $317.47
Student Book 579881 $12.35 $11.11
Teaching Resource 579899 $211.65 $190.48

Grade 3
Student Textbook 579906 $49.05 $44.14
Teaching Resource with Audio CD 579922 $245.35 $220.81
Activity Card Pack (10) 579914 $61.30 $55.17

Note: Above resources are eligible for the Alberta Learning Resource Credit Allocation.
Contact the LRC for details: www.lrc.education.gov.ab.ca

For additional information please contact your
Thomson Nelson Sales Representative:

Barb Morrison, Territory Manager
(Calgary Northeast and
Southeast, Central Alberta)
1-800-668-0671 ext. 5506
(403) 938-1945
Fax: (403) 995-5593
barbara.morrison@thomson.com

Ken Korzan, Territory Manager 
(Northern Alberta)
1-800-668-0671 ext. 5565
(780)-463-1752
Fax (780) 490-1117
kenneth.korzan@thomson.com

Dianna Calder, Territory Manager 
(Calgary Northwest and
Southwest, Southern Alberta)
1-800-668-0671 ext. 5593
(403) 569-0699
Fax: (403) 569-0600
dianna.calder@thomson.com

Barb Vogt, Alberta Sales Manager
1-800-668-0671 ext. 3315
(403) 289-8383
Fax: (403) 289-8393
barbara.vogt@thomson.com

For information on Grade 3 French
Edition, please contact:
Duval House Publishing/Les Éditions Duval
18228-102 Avenue
Edmonton, AB  T5S 1S7
1-800-267-6187
www.duvalhouse.com

Save 10%!
Order before April 30, 2005 to receivethe E.O.D. price 
from LRC.
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E-mail: inquire@nelson.com • Internet: www.nelson.com
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