
INTRODUCTION TO ALBERTA SOCIAL
STUDIES PROGRAM OF STUDIES

PROGRAM RATIONALE AND PHILOSOPHY

Social studies provides opportunities for students to develop the attitudes, skills and knowledge
that will enable them to become engaged, active, informed and responsible citizens.
Recognition and respect for individual and collective identity is essential in a pluralistic and
democratic society. Social studies helps students develop their sense of self and community,
encouraging them to affirm their place as citizens in an inclusive, democratic society. 

PROGRAM VISION

The Alberta Social Studies Kindergarten to Grade 12 Program of Studies meets the needs and
reflects the nature of 21st century learners. It has at its heart the concepts of citizenship and
identity in the Canadian context. The program reflects multiple perspectives, including
Aboriginal and Francophone, that contribute to Canada’s evolving realities. It fosters the building
of a society that is pluralistic, bilingual, multicultural, inclusive and democratic. The program
emphasizes the importance of diversity and respect for differences, as well as the need for social
cohesion and the effective functioning of society. It promotes a sense of belonging and
acceptance in students as they engage in active and responsible citizenship at the local,
community, provincial, national and global level. 

Central to the vision of the Alberta social studies program is the recognition of the diversity of
experiences and perspectives and the pluralistic nature of Canadian society. Pluralism builds
upon Canada’s historical and constitutional foundations, which reflect the country’s Aboriginal
heritage, bilingual nature and multicultural realities. A pluralistic view recognizes that citizenship
and identity are shaped by multiple factors such as culture, language, environment, gender,
ideology, religion, spirituality and philosophy.

DEFINITION OF SOCIAL STUDIES

Social studies is the study of people in relation to each other and to their world. It is an issues-
focused and inquiry-based interdisciplinary subject that draws upon history, geography, ecology,
economics, law, philosophy, political science and other social science disciplines. Social studies
fosters students’ understanding of and involvement in practical and
ethical issues that face their communities and humankind. Social
studies is integral to the process of enabling students to develop an
understanding of who they are, what they want to become and
the society in which they want to live.

THE ROLE OF SOCIAL STUDIES AND LEARNING
OPPORTUNITIES

Social studies develops the key values and attitudes, knowledge
and understanding, and skills and processes necessary for students
to become active and responsible citizens, engaged in the
democratic process and aware of their capacity to effect change in
their communities, society and the world.

(Alberta Social Studies Kindergarten to 
Grade 12 Program of Studies 2005, 1)
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CORE CONCEPTS: CITIZENSHIP AND IDENTITY

In Alberta, the dynamic relationship between citizenship and identity forms the basis for skills
and learning outcomes in the program of studies. 

The goal of social studies is to provide learning opportunities for students to:

• understand the principles underlying a democratic society

• demonstrate a critical understanding of individual and collective rights

• understand the commitment required to ensure the vitality and sustainability of their
changing communities at the local, provincial, national and global levels 

• validate and accept differences that contribute to the pluralistic nature of Canada 

• respect the dignity and support the equality of all human beings.

The sense of being a citizen, enjoying individual and collective rights and equitable status in
contemporary society, impacts an individual’s sense of identity. Individuals need to feel that their
identities are viewed as legitimate before they can contribute to the public good and feel a sense
of belonging and empowerment as citizens.

Social studies provides learning opportunities for students to:

• understand the complexity of identity formation in the Canadian context

• understand how identity and self-esteem are shaped by multiple personal, social, linguistic
and cultural factors

• demonstrate sensitivity to the personal and emotional aspects of identity

• demonstrate skills required to maintain individuality within a group

• understand that with empowerment comes personal and collective responsibility for the
public good.

(Ibid., 3-4,)

The program fosters students’ understanding of active and responsible citizenship, and
respect for individual and collective identity in a democratic society. They develop a curiosity
for the world around them, and critical thinking skills about issues that affect their
communities and humankind. 

MULTIPLE PERSPECTIVES APPROACH AND LEARNERS AND LEARNING

As stated in the program Vision:

The program reflects multiple perspectives, including Aboriginal and Francophone, that
contribute to Canada’s evolving realities. It fosters the building of a society that is pluralistic,
bilingual, multicultural inclusive and democratic.....Central to the vision of the Alberta social
studies program is the recognition of the diversity of experiences and perspectives and the
pluralistic nature of Canadian society. Pluralism builds upon Canada’s historical and
constitutional foundations, which reflect the country’s Aboriginal heritage, bilingual nature and
multicultural realities. A pluralistic view recognizes that citizenship and identity are shaped by
multiple factors such as culture, language, environment, gender, ideology, religion, spirituality
and philosophy.

(Ibid., 1)
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The social studies program reflects a multiple perspectives approach to learning as a
means to help develop critical thinking skills and habits of mind to respond to issues and to
reinforce citizenship and identity outcomes. Building these habits of mind can help develop
higher level critical thinking skills needed for students to respond to issues in the context of
authentic inquiry that respects that students live in a pluralistic, democratic society in
Canada, whose narrative, individual and collective identities, and citizenship has many
voices, including their own.

Using inclusive and authentic language, approaches and context to frame ideas, inquiry
and issues to support achievement of learning outcomes is an important part of a multiple
perspectives approach—respecting multiple perspectives, experiences and worldviews during
teaching and learning of the social studies program. 

ABORIGINAL PERSPECTIVES AND EXPERIENCES

For historical and constitutional reasons, an understanding of Canada requires an
understanding:

• of Aboriginal perspectives

• of Aboriginal experiences

• that Aboriginal students have particular needs and requirements.

Central to Aboriginal identity are languages and cultures that link each group with its physical
world, worldviews and traditions. The role of Elders and community leaders is essential in this
linkage…. 

FRANCOPHONE PERSPECTIVES AND EXPERIENCES

For historical and constitutional reasons, an understanding of Canada requires an
understanding: 

• of Francophone perspectives

• of Francophone experiences

• that Francophone students have particular needs and requirements.

Social studies occupies a central position in successful Francophone education in Alberta.
Francophone schools are a focal point of the Francophone community. They meet the needs
and aspirations of parents by ensuring the vitality of the community….

(Ibid., 4)

PLURALISM: DIVERSITY AND COHESION

One of the goals of the social studies program is to foster understanding of the roles and
contributions of linguistic, cultural and ethnic groups in Canada. Students will learn about
themselves in relation to others. Social studies helps students to function as citizens in a society
that values diversity and cohesion. 

A key component of effective social organizations, communities and institutions is recognition of
diversity of experiences and perspectives. The program of studies emphasizes how diversity and
differences are assets that enrich our lives. Students will have opportunities to value diversity, to
recognize differences as positive attributes and to recognize the evolving nature of individual
identities. Race, socio-economic conditions and gender are among various forms of
identification that people live with and experience in a variety of ways.

Social studies addresses diversity and social cohesion and provides processes that students can
use to work out differences, drawing on the strengths of diversity….

(Ibid., 4–5)
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SOCIAL STUDIES: LEARNERS AND LEARNING

Students bring their own perspectives, cultures and experiences to the social studies classroom.
They construct meaning in the context of their lived experience through active inquiry and
engagement with their school and community. In this respect, the infusion of current events,
issues and concerns is an essential component of social studies. 

Social studies recognizes the interconnections and interactions among school, community,
provincial, national and global institutions.

The Alberta program of studies for social studies provides learning opportunities for students to
develop skills of active and responsible citizenship and the capacity to inquire, make reasoned
and informed judgments, and arrive at decisions for the public good…. 

(Ibid., 5)

ISSUES-FOCUSED APPROACH

A focus on issues through deliberation is intrinsic to the multidisciplinary nature of social studies
and to democratic life in a pluralistic society. An issues-focused approach presents opportunities
to address learning outcomes by engaging students in active inquiry and application of
knowledge and critical thinking skills. These skills help students to identify the relevance of an
issue by guiding them to develop informed positions and respect for the positions of others. This
process enables students to question, validate, expand and express their understanding; to
challenge their presuppositions; and to construct their own points of view. 

The program of studies is designed to promote metacognition through critical reflection,
questioning, decision making and consideration of multiple perspectives on issues. Through this
process, students will strive to understand and explain the world in the present and to determine
what kind of world they want in the future.

(Ibid., 5–6)

CURRENT AFFAIRS

Social studies fosters the development of citizens who are informed and engaged in current
affairs. Accordingly, current affairs play a central role in learning and are integrated throughout
the program. Ongoing reference to current affairs adds relevance, interest and immediacy to
social studies issues. Investigating current affairs from multiple perspectives motivates students to
engage in meaningful dialogue on relevant historical and contemporary issues, helping them to
make informed and reasoned decisions on local, provincial, national and global issues.

An issues-focused approach that incorporates multiple perspectives and current affairs helps
students apply problem-solving and decision-making skills to real-life and controversial issues. 

In order to allow opportunities for students to engage in current affairs, issues and concerns of a
local nature, the program of studies provides the flexibility to include these topics within the
time allotted for social studies. 

Opportunities may include:

• current events in local communities

• issues with local, provincial, national and/or global relevance

• cultural celebrations

• visits from dignitaries 

• special events.
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CONTROVERSIAL ISSUES

Controversial issues are those topics that are publicly sensitive and upon which there is no
consensus of values or beliefs. They include topics on which reasonable people may sincerely
disagree. Opportunities to deal with these issues are an integral part of social studies education
in Alberta.

Studying controversial issues is important in preparing students to participate responsibly in a
democratic and pluralistic society. Such study provides opportunities to develop the ability to
think clearly, to reason logically, to open-mindedly and respectfully examine different points of
view and to make sound judgments.

Controversial issues that have been anticipated by the teacher, and those that may arise
incidentally during instruction, should be used by the teacher to promote critical inquiry and
teach thinking skills. 

(Ibid., 6)

STRANDS

Learning related to the core concepts of citizenship and identity is achieved through focused
content at each grade level. The six strands of social studies reflect the interdisciplinary nature of
social studies. The strands are interrelated and constitute the basis for the learning outcomes in
the program of studies….

• Time, Continuity and Change (TCC)

• The Land: Places and People (LPP)

• Power, Authority and Decision Making (PADM)

• Economics and Resources (ER)

• Global Connections (GC)

• Culture and Community (CC)

(Ibid., 6–7)

GENERAL AND SPECIFIC OUTCOMES

The general and specific outcomes provide an organizational structure for assessment of student
progress in the social studies program. These outcomes follow the progression of learning that
occurs at each grade level.

General outcomes identify what students are expected to know and be able to do upon
completion of a grade/course. General outcomes have been identified within each grade/course.

Specific outcomes identify explicit components of values and attitudes, knowledge and
understanding, and skills and processes that are contained within each general outcome within
each grade/course. Specific outcomes are building blocks that enable students to achieve
general outcomes for each grade/course. Where appropriate, examples have been identified as
an optional (e.g.) or required (i.e.) component of the specific outcome. For grades 6 and 9 and
at the 10–12 levels, all bracketed items are required components of the specific outcome.

(Ibid., 7–8)
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VALUES AND ATTITUDES

The goal of social studies is to foster the development of values and attitudes that enable
students to participate actively and responsibly as citizens in a changing and pluralistic society.
Attitudes are an expression of values and beliefs about an issue or topic. Respect, a sense of
personal and collective responsibility, and an appreciation of human interdependence are
fundamental to citizenship and identity within local, national and global communities.
Developing an ethic of care toward self, others and the natural world is central to these
commitments. 

KNOWLEDGE AND UNDERSTANDING

Outcomes related to knowledge and understanding are fundamental to informed decision
making. Knowledge and understanding involve the breadth and depth of information, concepts,
evidence, ideas and opinions. 

SKILLS AND PROCESSES

The specific outcomes for skills and processes provide opportunities for students to apply their
learning to relevant situations and to develop, practise and maintain essential skills as their
learning evolves within a grade/course and from grade to grade/course to course. The skill
outcomes are grouped into the following categories for organizational purposes….

• Dimensions of Thinking

– Critical Thinking

– Creative Thinking

– Historical Thinking

– Geographic Thinking

– Decision Making and Problem Solving

– Metacognition

• Social Participation as a Democratic Practice

• Research for Deliberative Inquiry

– The Infusion of Technology

• Communication

– Oral, Written and Visual Literacy

– Media Literacy Skills

(Ibid., 8)
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REFLECTING ON GRADE 9 IN THE K–12 SCOPE
AND SEQUENCE
Students will build on skills and understandings about identity, citizenship,
and quality of life developed in Kindergarten and Grades 1–8 during their
exploration of their own communities; communities in Canada; global
communities; the land, histories and stories of Alberta and of Canada;
democracy and decision making; the origins, histories and movement of
peoples over time in Canada; and the concept of worldviews. Exploring the
foundations of democracy and democratic decision making in Grade 6,
historical foundations of Canada in Grade 7, and historical foundations of
worldviews in Grade 8, builds a strong foundation for exploring
contemporary issues in the democratic society of Canada in Grade 9. Grade
7 especially lays a foundation for the historical context in Canada for the
contemporary issues that are being explored in Grade 9. 

In Grade 9, students will explore issues in Canada and examine its
political and economic system and the economic system of the United States
and make linkages to their actions, responsibilities, rights, freedoms and
values as citizens in Canada. This will in turn help to lay an important
foundation for students to consider issues related to globalization in both
Canada and the world in Grade 10, issues related to nationalism and ideas of
nation in Canada and the world in Grade 11, and issues related to ideology
and liberalism in Grade 12.

NEL Overview 7
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K–12 Alberta Program of Studies Scope and Sequence

8 Overview NEL

GRADE

Seven

Eight

Nine

Ten

Eleven

Twelve

GRADE TITLE AND GENERAL OUTCOMES 
AND/OR COURSE TITLES

Canada: Origins, Histories and Movement
of People 

7.1 Toward Confederation

7.2 Following Confederation:
Canadian Expansions

Historical Worldviews Examined

8.1 From Isolation to Adaptation: Japan

8.2 Origins of a Western Worldview:
Renaissance Europe

8.3 Worldviews in Conflict: The Spanish and
the Aztecs

Canada: Opportunities and Challenges

9.1 Issues for Canadians: Governance
and Rights

9.2 Issues for Canadians: Economic Systems
in Canada and the United States

10-1 Perspectives on Globalization

10-2 Living in a Globalizing World

20-1 Perspectives on Nationalism

20-2 Understandings of Nationalism

30-1 Perspectives on Ideology

30-2 Understandings of Ideologies

LINKAGES AND SEQUENCING

Grade 7 provides a comprehensive examination of Canadian
history preceding and following Confederation. The concept of
intercultural contact is introduced through an examination of
migration and immigration. Grade 7 forms the foundation for
the continued dialogue on citizenship and identity in Canada.

Grade 8 expands on the concept of intercultural contact and
continues to develop historical thinking skills through an
examination of past societies in different parts of the world.

Grade 9 focuses on citizenship, identity and quality of life and
how they are impacted by political and legislative processes in
Canada. The role of economic systems in Canada and the
United States will also be examined.

Grade 10 explores multiple perspectives on the origins of
globalization, and the local, national and international impacts
of globalization on identity, lands, cultures, economies, human
rights and quality of life. 

Grade 11 explores the complexities of nationalism in Canadian
and international contexts and includes study of the origins of
nationalism and the influence of nationalism on regional,
international and global relations. 

Grade 12 explores the origins and complexities of ideologies.
Students will investigate, analyze and evaluate government
policies and actions and develop individual and collective
responses to contemporary local, national and global issues.

(Alberta Social Studies Kindergarten to Grade 12 Program of
Studies Revised January 2006, 12)
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OVERVIEW OF THE STUDENT 
AND TEACHER RESOURCES
GENERAL OUTCOMES OF THE GRADE 9 PROGRAM
In Grade 9, students broaden their understanding of Canada’s historical and
constitutional foundations by exploring issues related to governance,
individual and collective rights, economics, consumerism, political and
economic decision making, active and responsible citizenship, individual
and collective identity, and quality of life. They expand their appreciation of
multiple perspectives, including Aboriginal and Francophone, and how
these contribute to Canada’s richly diverse and pluralistic society. Students
participate in direct and authentic learning experiences that help them
understand their individual and collective rights and equitable status in
society, and the way these are reflected in citizenship, identity and quality of
life for all Canadians.

By exploring issues from multiple perspectives, students learn to
appreciate the complex interrelationships between peoples, communities
and institutions in Canada. By exploring primary sources, they appreciate
that the experiences, perspectives, points of view and collective rights of
Aboriginal and Francophone peoples are fundamental to Canada’s
constitutional foundation, affecting our governance and quality of life. As
well, students explore the various experiences, perspectives, points of view
and individual rights and freedoms of all people living in Canada. 

GRADE 9

CANADA: OPPORTUNITIES AND CHALLENGES

Focus on Inquiry to Explore Issues

How does an exploration of issues related to Canada’s political processes and economic decision making help students develop
understandings of citizenship, identity and quality of life?

Key Terms and Concepts

Canadian Charter of Rights and Freedoms, consumerism, executive branch, governance, Indian Act, judicial branch, legislative
branch, market economy, mixed economy, social programs, tax base, underground economy

Local and Current Affairs

In order to allow opportunities for students to engage in current affairs, issues and concerns of a local nature, the program of
studies provides the flexibility to include these topics within the time allotted for social studies.

Benchmark Skills 9.S.1 to 9.S. 9 

For details, refer to “Infusing Process Skills into Social Studies,” pages 29 and 30 of this teaching resource.

General Outcome 9.1

Issues for Canadians: Governance and Rights

Students will demonstrate an understanding and appreciation
of how Canada’s political processes impact citizenship and
identity in an attempt to meet the needs of all Canadians.

General Outcome 9.2

Issues for Canadians: Economic Systems in Canada and the
United States

Students will demonstrate an understanding and appreciation
of how economic decision making in Canada and the United
States impacts quality of life, citizenship and identity.
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The Issues for Canadians student book and teaching resource work
together to achieve the values and attitudes, knowledge and understanding,
and skills and processes learning outcomes of the Alberta Program of Studies
for Social Studies. Activities are designed to encourage students to research,
explore and critically think about issues from multiple perspectives. Students
actively take part in developing an informed response to issues, developing
their sense of self and community, building towards becoming active and
responsible citizens.

COMPONENTS OF THE STUDENT BOOK
Introduction Page
Each chapter begins with an
introduction directed to the
students, which presents the key
concepts of the chapter and sets
a context for learning. It
introduces the key focus
questions for each section in the
chapter.

Chapter Title
The title of each chapter is
framed in the form of an
issue that reflects key
outcomes of the program. As
students explore the chapter,
they gather evidence to
support an informed
response to the chapter issue. 

Working Definitions
Unfamiliar and important words
are highlighted in context, and
defined on the page and in the
Glossary.

Focus Questions
These questions guide the
issues inquiry and act as
headings for key information.

Chapter Task Page
Each chapter task allows students to apply their learning by completing
a project or activity (e.g., presentation, debate). These activities develop
the knowledge and understanding, skills and issue targeted in the
chapter to engage students in active experiential learning.

Let’s Get Started!
This page introduces an activity that
students use to help them research
the chapter task. It also links personal
knowledge and experiences to new
knowledge and skills and values and
attitudes. 

Task Alert
Task Alerts serve as reminders of the
chapter task, and have specific
instructions for completing parts of
the task.
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NEL Overview 13

Set-up Page
A set-up page at the
beginning of each
section outlines what
the section is about
and what students
are to look for as they
read and work
through the activities.
It prepares students
for new knowledge,
and encourages them
to think about the
issues that will be
explored in the
section.

Comics Page
Comics are
included in the
book to provide a
“hook” for
learning to
motivate students,
and to illustrate
concepts using
real-world
examples that
students can
identify with.

Profile Page
These portray key people and their
perspectives, experience and
viewpoints on the chapter issue
and focus question.

Review Page (right)
This summarizes key knowledge
and ideas covered in the chapter.
Each chapter concludes with a
page of activities to help students
synthesize skills and information.

Case Study Page (left)
These present real-life examples of
people and situations that help
illuminate students’ understanding
of issues and key concepts.

Blue Questions
Most blue questions ask students
to closely investigate the
information on the page. They
serve as a springboard for further
inquiry into the chapter issue.
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Photographs and Visuals
These provide clues as to what will be explored in each chapter, help
to illustrate concepts, provide a springboard to bigger ideas, present
complex concepts, and provide a basis for discussions.

Photo Captions
Photo captions include information to support the
visual and extend information on the page.

Think Critically
Think Critically questions are included in some photo captions
to prompt critical thinking about an image supporting the
chapter exploration.

Did You Know
This feature contains interesting
facts that support the chapter issue.

Spot and Respond to the Issue
This feature encourages students to
identify issues that arise from the
information, to develop an informed
opinion about them, and to suggest
possible action. 

Maps
Colourful detailed maps
support exploration of the
issues and link to
geographic thinking skills
outcomes.

Connect to the Big Ideas
These boxes contain activities and
questions that students can
complete to show their
understanding. They provide
guidance for in-class activities and
discussions and provide a variety
of question types and levels.

Skills Centre
Provides guidance and
tips for students on key
skills such as critical
thinking, inquiry and
research, graphic
organizers, and more.

How To
Includes key benchmark
skills and a follow-up
activity introduced in the
context of each chapter.

Critical Thinking Challenge Questions
Critical Thinking Challenge questions ask
students to connect the information on
the page to bigger ideas. These are
higher-level questions that encourage
students to extend and enrich their
understanding of the chapter issue, and
sometimes require further research.
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COMPONENTS OF THE TEACHING RESOURCE

Chapter Overview
The Chapter Overview provides a summary of the key concepts that
students will explore in the chapter. It provides a general summary of
how teachers can use the student book to target skills and processes
outcomes.

Chapter Inquiry at a Glance
This graphic illustrates the chapter’s
key inquiry and pedagogical
focuses, and the ways the student
book and teaching resource work
together to increase student
learning. 

Suggested Lesson Sequence
Each chapter includes a chart that outlines the key lesson activities,
approximate instructional time for each activity, references to the student
book, and the materials and handouts required.

Chapter Opener Activities
These activities launch
explorations of the chapter
issue, the key vocabulary and
focus questions, and the
opening visuals. 

Introduce the Chapter Task
This section provides the teacher with strategies to introduce, develop,
create, share, and assess the chapter task.

Section Overview
The Section Overview provides a
summary of the key concepts and
skills that students will explore in
the section. 

Setting Up the Section
This feature provides activities to
help students activate prior
knowledge and prepare them to
learn new information.
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16 Overview NEL

Exploring the Section
Suggested teaching activities in this section help teachers engage
students with the primary sources in the text and further research.
It includes suggestions for individual, small-group and whole-
group instruction.

How To
The teacher notes to support the How To sections in the student
book outline a lesson sequence and activities to demonstrate how
to develop and apply the benchmark skills.

Looking Back on the Section
This feature provides ideas to encourage students to reflect upon
and review the section, and directs teachers to the Connect to the
Big Ideas section of the student book.

Differentiating Instruction
Each section ends with two or three alternative activities that
teachers can choose to differentiate instruction for different
learning styles.

Chapter Review
This feature provides teachers with review notes and an activity to
help students review the key concepts of the chapter and to
develop an informed response to the chapter issue. Teachers can
choose one or more of the review activities from the student book
to culminate the chapter learning. 
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Links@Nelson 
This icon guides teachers to links at the Nelson website (www.nelson.com/
albertasocialstudies) for additional support for the topics explored in each chapter.

The additional support resources suggested in the materials in this teaching
resource and on the LINKS@ NELSON website at <www.nelson.com/
albertasocialstudies> should prove to be useful for teachers but have not all been
formally reviewed by Alberta Education and should be used at teachers’ discretion. 

Tip for Differentiating Instruction
Tips to help teachers differentiate content, process or product in the lesson
activities are included in the sidebar of the teacher notes.

Assessment Opportunity
This sidebar feature provides ideas for assessing and evaluating students.

Considerations and Cautions
This feature provides notes to help guide the students in exploring topics and
issues. It includes tips for teaching, ways to deal with controversial issues and
facts to emphasize in discussions to help students make connections between
pieces of information.

Handouts
The handouts include organizers and activity sheets to help students explore the
chapter.

Rubrics
Rubrics are included for teachers and students to help assess learning.

Answers
Possible answers to the blue, Critical Thinking Challenge, Think Critically and
Connect to the Big Ideas questions are included to help teachers target student
understanding.

NEL Overview 17
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18 Overview NEL

CURRICULUM CONGRUENCE—GENERAL AND SPECIFIC
OUTCOMES OF GRADE 9 SOCIAL STUDIES 

9.1 Issues for Canadians: Governance and Rights

General Outcome
Students will demonstrate an understanding and appreciation of how
Canada’s political processes impact citizenship and identity in an attempt to
meet the needs of all Canadians.

SPECIFIC OUTCOMES

Values and Attitudes

9.1.1 appreciate the impact of the Canadian Charter of Rights and Freedoms on rights and
governance in Canada (C, I, PADM)

9.1.2 appreciate the various effects of government policies on citizenship and on Canadian
society (C, I, PADM)

9.1.3 appreciate how emerging issues impact quality of life, citizenship and identity in Canada
(C, I, PADM)

Knowledge and Understanding

9.1.4 examine the structure of Canada’s federal political system by exploring and
reflecting upon the following questions and issues:

• How are laws passed in the federal political system? (PADM)

• What is the relationship between the executive, legislative and judicial branches of
Canada’s federal political system? (PADM)

• What processes are used to determine Members of Parliament (MPs) and Senators?
(PADM)

• To whom are Members of Parliament and Senators accountable? (PADM, C)

• What is the role of political parties within Canada’s federal political system? (PADM, C)

• What is the role of the media in relation to political issues? (PADM, C)

• How do lobby groups impact government decision making? (PADM, C)

• To what extent do political and legislative processes meet the needs of all Canadians? 

9.1.5 analyze the role that citizens and organizations play in Canada’s justice system by
exploring and reflecting upon the following questions and issues:

• How do citizens and organizations participate in Canada’s justice system (i.e., jury
duty, knowing the law, advocacy, John Howard Society, Elizabeth Fry Society)? (C,
PADM)

• What are citizens’ legal roles and their responsibilities? (C, PADM)

• What is the intention of the Youth Criminal Justice Act? (C, PADM)

CHAPTER

Chapter 3
Chapter 4

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapter 1

Chapter 1

Chapter 1

Chapter 1

Chapters 1, 8

Chapter 1

Chapters 1, 9

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Chapter 2

Chapter 2

Chapter 3
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SPECIFIC OUTCOMES

9.1.6 critically assess the impact of the Canadian Charter of Rights and Freedoms on
the legislative process in Canada by exploring and reflecting upon the following
questions and issues:

• In what ways has the Canadian Charter of Rights and Freedoms fostered recognition
of individual rights in Canada? (PADM, I)

• How does the Canadian Charter of Rights and Freedoms support individuals in
exercising their rights? (PADM, C, I)

• In what ways has the Canadian Charter of Rights and Freedoms affected conditions
in the workplace (i.e., issues of gender, age, race, religion)? (PADM, I, C)

• What is the relationship between the rights guaranteed in the Canadian Charter of
Rights and Freedoms and the responsibilities of Canadian citizens? (PADM, C)

9.1.7 critically assess how the increased demand for recognition of collective rights has
impacted the legislative process in Canada by exploring and reflecting upon the
following questions and issues:

• In what ways has the Canadian Charter of Rights and Freedoms fostered recognition
of collective rights in Canada? (PADM, I)

• In what ways does the Canadian Charter of Rights and Freedoms meet the needs of
Francophones in minority settings? (I, PADM)

• To what extent does the Canadians Charter of Rights and Freedoms meet the needs
of Francophones in Québec? (PADM, I, C)

• To what extent should federal and provincial governments support and promote the
rights of official language minorities in Canada? (PADM, I, C)

• How does the Indian Act recognize the status and identity of Aboriginal peoples?
(PADM, I, C)

• How does legislation such as Treaty 6, Treaty 7 and Treaty 8 recognize status and
identity of Aboriginal peoples? (I, PADM, LPP)

• How do governments recognize Métis cultures and rights through legislation (i.e.,
treaties, governance, land claims, Métis Settlements in Alberta)? (PADM, I, CC, LPP)

9.1.8 critically assess how legislative processes attempt to address emerging issues of
immigration by exploring and reflecting upon the following questions and issues:

• What factors influence immigration policies in Canada (i.e., economic, political,
health, security)? (C, ER, PADM)

• How are changes to Canadian policies on immigration and refugees a reflection of
world issues? (PADM, GC, C, I)

• What impact does increasing immigration have on Aboriginal peoples and
communities? (C, I, GC, PADM)

• How are provincial governments able to influence and implement immigration
policies? (PADM, GC)

• How is the implementation of immigration policies in Québec an attempt to
strengthen the French language in North America? (PADM, GC, C, I)

• What is the relationship between immigration policies in Canada and the rights
guaranteed in the Canadian Charter of Rights and Freedoms? (I, PADM)

• To what extent does Canada benefit from immigration? (GC, PADM)

CHAPTER

Chapter 3

Chapter 3

Chapter 3

Chapters 3, 4

Chapter 4

Chapter 4

Chapter 4

Chapter 4

Chapter 4

Chapter 4

Chapter 4

Chapter 5

Chapter 5

Chapter 5

Chapter 5

Chapter 5

Chapter 5

Chapter 5
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9.2 Issues for Canadians: Economic Systems in Canada and the
United States

General Outcome
Students will demonstrate an understanding and appreciation of how
economic decision making in Canada and the United States impacts quality
of life, citizenship and identity.

20 Overview NEL

SPECIFIC OUTCOMES

Values and Attitudes

9.2.1 appreciate the values underlying economic decision making in Canada and the
United States (C, ER)

9.2.2 appreciate the relationship between consumerism and quality of life (C, CC)

9.2.3 appreciate the impact of government decision making on quality of life 
(C, CC, PADM)

Knowledge and Understanding

9.2.4 compare and contrast the principles and practices of market and mixed
economies by exploring and reflecting upon the following questions
and issues:

• What are the principles of a market economy? (ER)

• Why do governments intervene in a market economy? (ER, PADM)

• Why is Canada viewed as having a mixed economy? (ER, PADM)

• What is the role of the consumer in market and mixed economies? (ER)

• To what extent do consumer actions reflect individual and collective identity?
(ER, I)

• How has the emergence of labour unions impacted market and mixed
economies? (ER)

• What are some similarities and respective differences in the ways 3 governments
in Canada and the United States intervene in the market economies? 
(ER, PADM, GC)

• How do the economic systems of Canada and the United States differ in
answering the basic economic question of scarcity? (ER, PADM, GC)

9.2.5 critically assess the relationship between consumerism and quality of life in
Canada and the United States by exploring and reflecting upon the following
questions and issues:

• What are the indicators of quality of life? (PADM, ER)

• How does individual consumer behaviour impact quality of life 
(e.g., environmental issues)? (PADM, ER)

• How does marketing impact consumerism? (ER)

• How does consumerism provide opportunities for and limitations on impacting
quality of life? (PADM, ER)

• How is consumerism used as a power of a collective (e.g., boycotts)? 
(ER, PADM, C)

CHAPTER

Chapters 6, 7, 8, 9

Introduction, 
Chapters 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapter 6

Chapter 6

Chapter 6

Chapters 6, 7

Chapters 6, 7

Chapter 6

Chapter 6

Chapter 6

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Chapters 6, 7, 8, 9

Chapter 7

Chapters 7, 9

Chapters 7, 9
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SPECIFIC OUTCOMES

9.2.5 critically assess the relationship between consumerism and quality of life in
Canada and the United States by exploring and reflecting upon the following
questions and issues: (continued)

• To what extent do perspectives regarding consumerism, economic growth and
quality of life differ regionally in North America? (PADM, ER, GC, I)

• What societal values underlie Canadian social programs in Canada and in the United
States? (PADM, ER, GC, I)

9.2.6 critically assess the interrelationship between political decisions and economic
systems by exploring and reflecting upon the following questions and issues:

• How do the economic platforms of political parties differ from one another
(i.e., Democrat vs. Republican; Liberal vs. Conservative)? (ER, PADM)

• How is a political party’s philosophy reflected in its platform (i.e., social programs,
specific taxes, taxation model)? (ER, PADM)

• How does the underground economy impact the federal and provincial tax base
and social programs (i.e., tax evasion, black market)? (ER, PADM, C)

• How do government decisions on environmental issues impact quality of life 
(i.e., preservation, exploitation and trade of natural resources)? (PADM, ER)

CHAPTER

Chapter 7

Chapter 8

Chapter 8

Chapter 8

Chapter 8

Chapter 9
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Skills and Processes for Grade 9
Alberta Learning’s Information and Communication Technology (ICT)
curriculum is infused throughout the social studies program of studies.
Selected ICT outcomes are suggested throughout the program and are
indicated by this symbol !.

22 Overview NEL

SPECIFIC OUTCOMES

DIMENSIONS OF THINKING

9.S.1 develop skills of critical thinking and creative thinking:

• determine the validity of information based on context, bias, source, objectivity,
evidence or reliability to broaden understanding of a topic or an issue

• critically evaluate ideas, information and positions from multiple perspectives

• demonstrate the ability to analyze current affairs from multiple perspectives

• re-evaluate personal opinions to broaden understanding of a topic or an issue

• generate creative ideas and strategies in individual and group activities

!access diverse viewpoints on particular topics, using appropriate technologies

!assemble and organize different viewpoints in order to assess their validity

9.S.2 develop skills of historical thinking:

• analyze selected issues and problems from the past, placing people and events in a
context of time and place

• distinguish cause, effect, sequence and correlation in historical events and issues,
including the long- and short-term causal relations

• use historical and community resources to organize the sequence of historical events

• analyze the historical contexts of key events of a given time period

!create a simulation or a model, using technology that permits the making
of inferences

! identify patterns in organized information

9.S.3 develop skills of geographic thinking:

• interpret thematic maps to analyze economic and political issues

• use geographic tools, such as Geographic Information Systems (GIS) software, to
assist in preparing graphs and maps

• construct diagrams, charts, graphs and tables to analyze geographic information

• define geographic problems and issues and pose geographic questions

!access and operate multimedia applications and technologies from stand-alone and
online sources, (e.g., GIS)

CHAPTER

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapters 1, 2, 3, 5, 6,
7, 8

Chapters 1, 2, 3, 5, 7, 8

Chapters 3, 4

Chapters 3, 4

Chapters 3, 4

Chapters 3, 4

Chapters 1, 3, 7

Chapters 3, 4, 5, 8

Chapters 1, 4, 5, 9

Chapters 2, 5, 9

Chapters 2, 5, 9

Chapters 1, 5, 9

Chapters 1, 2, 3, 5, 6,
7, 9
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SPECIFIC OUTCOMES

DIMENSIONS OF THINKING

9.S.4 demonstrate skills of decision making and problem solving:

• take appropriate action and initiative when required in decision-making and
problem-solving scenarios

• participate in and predict outcomes of problem-solving and decision-making
scenarios

• propose and apply strategies or options to solve problems and deal with issues

• propose and apply new ideas and strategies to contribute to problem solving and
decision making, supported with facts and reasons

!articulate clearly a plan of action to use technology to solve a problem

! identify the appropriate materials and tools to use in order to accomplish a plan
of action

!evaluate choices and the progress in problem solving, then redefine the plan of
action as appropriate

SOCIAL PARTICIPATION AS A DEMOCRATIC PRACTICE

9.S.5 demonstrate skills of cooperation, conflict resolution and consensus building:

• demonstrate leadership in groups, where appropriate, to achieve consensus and
resolve conflicts peacefully and equitably

• demonstrate a positive attitude regarding the needs and perspectives of others

!access, retrieve and share information from electronic sources such as common files

!use networks to brainstorm, plan and share ideas with group members

9.S.6 develop age-appropriate behaviour for social involvement as responsible citizens
contributing to their community, such as:

• develop leadership skills by assuming specific roles and responsibilities in
organizations, projects and events within their community

RESEARCH FOR DELIBERATIVE INQUIRY

9.S.7 apply the research process:

• reflect on changes of perspective or opinion based on information gathered and
research conducted

• integrate and synthesize concepts to provide an informed point of view on a
research question or an issue

• develop a position supported by information gathered during research

• draw conclusions based upon research and evidence

• determine how information serves a variety of purposes and that the accuracy or
relevance may need verification

• organize and synthesize researched information

• formulate new questions as research progresses

• practice responsible and ethical use of information and technology

CHAPTER

Chapters 2, 3, 5, 6

Chapters 2, 3, 6

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Introduction, Chapters
2, 3, 6

Chapters 3, 4, 5, 8, 9

Chapters 2, 3, 4, 8

Chapters 3, 4, 5, 6

Chapters 1, 3, 8

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapters 2, 9

Chapter 7

Chapters 1, 2, 4, 5, 7, 8

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapter 3

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapters 2, 3
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SPECIFIC OUTCOMES

9.S.7 apply the research process: (continued)

• include and organize references as part of research

!create a plan for an inquiry that includes consideration of time management

!demonstrate the advanced search skills necessary to limit the number of hits desired
for online and offline databases; for example, the use of “and” or “or” between
search topics and the choice of appropriate search engines for the topic

!develop a process to manage volumes of information that can be made available
through electronic sources

!evaluate the relevance of electronically accessed information to a particular topic

!make connections among related, organized data and assemble various pieces into
a unified message

! refine searches to limit sources to a manageable number

!analyze and synthesize information to create a product

COMMUNICATION

9.S.8 demonstrate skills of oral, written and visual literacy:

• communicate in a persuasive and engaging manner through speeches, multimedia
presentations, written and oral reports, taking particular audiences and purposes
into consideration

• use skills of informal debate to persuasively express differing viewpoints regarding
an issue

• elicit, clarify and respond appropriately to questions, ideas and diverse points of
view presented in discussions

• make reasoned comments relating to the topic of discussion

• listen to others in order to understand their perspectives

9.S.9 develop skills of media literacy:

• examine techniques used to enhance the authority and authenticity of media
messages

• examine the values, lifestyles and points of view represented in a media message

• analyze the impact of television, Internet, radio and print media on a particular
current affairs issue

CHAPTER

Chapter 6

Chapters 3, 4

Chapters 1, 2, 3, 4, 6,
8, 9

Chapters 2, 3, 4, 6, 7

Chapters 1, 2, 3, 4, 5,
6, 7, 8

Chapters 2, 3, 4, 5, 6,
7, 8, 9

Chapters 1, 2, 3, 4, 6

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Introduction, Chapters
1, 2, 3, 4, 5, 6, 7, 8, 9

Chapter 7

Chapters 1, 2, 3, 4, 5,
6, 7, 8, 9

Chapters 1, 2, 3, 6, 7, 9
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APPROACHES TO TEACHING AND LEARNING
SOCIAL STUDIES
The teaching and learning approaches in Issues for Canadians support the
foundations of the Alberta social studies program. The resource is designed
to help students construct meaning in the context of their lived experiences
through active inquiry, exploration of issues, critical and creative thinking,
cooperative learning and application of skills and processes. 

Constructivist Approach
Constructivism is based on the theory that students learn best by actively
constructing their understanding through authentic, interactive experiences.
Students learn most effectively when they are actively involved in the
learning process by synthesizing new experiences into what they already
know. In constructivism, learning activities focus on active learning and
collaboration rather than rote memorization and recitation.

Issues for Canadians provides students with many opportunities to build
their understanding and acquire the tools necessary for achievement in the
Alberta Grade 9 social studies program. It is designed so that students
achieve the following:

• Uncover the enduring understandings, or “big ideas” and essential
questions of the program.

• Construct new knowledge based on what they already know through
inquiry, critical thinking and use of primary sources.

• Acquire and apply process skills by engaging in authentic, real-world
examples, problems and issues.

• Engage in cooperative learning activities that foster debate and the
sharing of ideas, perspectives and differing viewpoints

• Assume responsibility for their learning though independent research,
goal setting and metacognition.

• Continually participate in assessing their learning.

In constructivism, the teacher takes the role of coach and facilitator,
providing opportunities for students to actively engage in tasks, express their
point of view and take risks when exploring new ideas. The teacher guides
students to deeper understanding by listening and providing constructive
feedback on tasks and assessments. Issues for Canadians suggests ways to
facilitate activities that actively engage students and help them set learning
goals. 

Inquiry-based Learning
Inquiry-based learning is an integral component of Issues for Canadians.
Students research focus questions, ask questions and inquire about topics
and issues related to the learning outcomes. When students use an inquiry
approach, they become involved in their learning. They ask questions and
investigate issues. The inquiry process involves metacognition: Students
reflect upon their own thinking, acknowledging feelings and understandings
they experience at each step of the research process. 

NEL Overview 25
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Issues for Canadians models the inquiry approach in several ways:

– It has students research and inquire about authentic problems, tasks and
questions. 

– It includes primary sources that students actively use, interpret, discuss,
assimilate and apply to their investigations and responses.

– It suggests ways to gather and present information to students.

– It presents strategies for using technology to further the inquiries.

– It leads students to reflect upon their thinking, and to set goals for
further inquiry.

Focus on Issues
As a nation we celebrate what we have accomplished. Rightly. And yet,
as a people, as a country, we rarely pause to examine what we are
doing and how we could do better.

(John Ralston Saul, Edmonton Journal, 3 March 2007, A17)

Each chapter in the student book is framed around a key issue that students
deliberately explore through active inquiry and critical thinking. These
issues motivate students to question and evaluate Canada’s existing political,
legislative and economic structures, and to explore their impact on our
quality of life. Students engage in the democratic process. They analyze
different points of view, debate consequences of government actions, and
make comparisons with the United States. As they work their way through
the book, students become more aware of their capacity to effect change in
their communities, society and the world. 

Most issues draw diverse responses, even among thoughtful, well-
informed individuals. Issues exist because people value different things
about governance, economics, citizenship, identity and quality of life. By
exploring issues, students apply the skills of active citizenship. Throughout
the resource, students are encouraged to develop informed positions, and to
respect the positions of others.

It is essential to integrate current affairs into social studies, and to explore
issues that affect students. Teachers can use information from text or
electronic media (such as newspapers and online news sources) to examine
events and issues of significant local, national, and global importance.
Consider reserving a classroom bulletin board where students can post
current events information. This information becomes a springboard to
further investigation.

Dealing with Controversial Issues
Many of the issues students explore in Grade 9 reflect multiple perspectives
and worldviews about citizenship and identity in a diverse and pluralistic
society. Some issues, particularly those pertaining to race, culture and
religion, require sensitive treatment. Demonstrate to students the ways in
which a democratic society consciously deals with the competing values of
controversial issues—for example, balancing the voices of the majority with
protection of the rights of everyone.

26 Overview NEL
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Issues become controversial not in and of themselves, but because citizens
interpret them in different ways. Consider these principles when dealing
with controversial issues in the classroom:

• Create an atmosphere of mutual respect, in which students may voice
different views and opinions without fear.

• Explore issues within the range, knowledge, maturity and competence
of students. 

• Act impartially, and bring out the facts concerning controversial
questions.

• Use historically accurate and respectful terminology when discussing
issues involving ethnic groups and cultures. 

• Place major emphasis upon why and how to think, rather than what
to think, when discussing issues. The class should feel no obligation to
reach an agreement. 

• Provide resources and materials that reflect a variety of perspectives on
an issue.

• Consider the unique community in which you teach, as it might set
standards for dealing with controversial issues as well.

Multiple Perspectives Approach
In both the student and teaching resources, the language, framing and
selection of ideas in the text, sources, questions, activities, skills, inquiry and
issues reflect a multiple perspectives approach to learning that respects the
spirit and intent of the Program Rationale and Philosophy in the program of
studies and of the Rationale and outcomes in the Social Studies Grade 9
course. A balance of perspectives is provided in the examples, sources and
questions to frame Grade 9-relevant issues, concepts, and inquiry using
inclusive language and specific connections to students’ skills development
to help them build the skills and habits of mind needed to respond to issues.

As a part of these strategies, which help build these habits of mind for
students, a multiple perspectives approach can be seen to incorporate
inclusive 

• use of language

• framing of ideas and interpretations of concepts and events in the
narrative/text, questions and issues

• links to accessible skills and inquiry for diverse learning styles,
intelligences and abilities

• selection of balanced, authentic and clearly cited sources 

• instructional design of activities and page layouts

By building these habits of mind, students move towards informed
responses to issues by learning to always ask questions, such as “Through
whose voice is this ‘fact,’ opinion, point of view or perspective, being
presented?” Building these habits of mind can help develop higher level
critical thinking skills—skills students need in order to respond to issues
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with authentic inquiry that respects Canada’s pluralistic, democratic
society—a society whose narrative, individual and collective identities, and
citizenship has many voices, including their own.

Skills-Focused Approach

Dimensions of Thinking
The Alberta Social Studies Program of Studies outlines six dimensions of
thinking: 

• Critical and creative thinking.

• Historical thinking.

• Geographic thinking.

• Decision making.

• Problem solving.

• Metacognition.

Issues for Canadians integrates strategies and activities to help students
acquire and apply these thinking skills while investigating issues and
researching information. To become effective thinkers, students need an
appropriate classroom environment. Aside from modelling thinking skills,
develop an open, non-threatening climate for class discussion. Keep the
focus on ideas, viewpoints and supporting arguments, rather than on the
person presenting them. 

Critical thinkers:

• Gain as much knowledge as possible when evaluating an issue.

• Ask questions and probe related issues.

• Carefully analyze and evaluate evidence.

• Are able to detect bias, and distinguish between fact and opinion.

• Are willing to re-examine their own thinking and assumptions about
issues.

• Recognize multiple views and perspectives.

• Draw inferences and logical conclusions based on researched evidence,

• Base judgements on clear criteria.

• Are open to other points of view, ideas and positions.

Social Participation as a Democratic Practice
Issues for Canadians is designed to support the social participation skills
outlined in the Grade 9 program of studies. Through collaborative inquiry
students develop and apply interpersonal skills that focus on cooperation,
conflict resolution, consensus building and collaborative decision making.
They will have opportunities to develop social action skills that enhance
active participation in their communities. 
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Research for Deliberative Inquiry
Issues for Canadians incorporates activities for students to deliberate and
reflect on the information they gather. In social studies, the research process
helps students become independent, self-motivated problem solvers and
co-creators of knowledge. Research for deliberative inquiry prompts students
to critically reflect on their sense of self and relationship to others. The
activities often incorporate the use of technology.

Communication
Issues for Canadians helps develop communication skills including listening,
speaking, reading, writing, viewing and representing, as well as the use of
communication technologies. Students communicate their thoughts,
feelings, experiences, information, positions and opinions—helping them
understand themselves and others. 

Woven through the student and teacher resources are activities to
develop the skills of oral, written, visual and media literacy. By discussing,
writing and analyzing visual texts, students access the ideas, perspectives
and experiences of others. They build their skills while exploring mass
media texts—identifying key messages and multiple points of view,
detecting bias, and examining the responsibility of citizens to respond to
media.

Infusing Process Skills into Social Studies
Give a man a fish and you feed him for a day. Teach a man to fish
and you feed him for a lifetime.

(Chinese Proverb)

Issues for Canadians infuses the process skills of the program of studies by
structuring learning tasks so that students learn and practise the steps
needed to be critical thinkers and active citizens. The resource also provides
teachers with strategies and activities to build the process skills students
need to demonstrate on the Grade 9 Alberta Provincial Achievement Test.
Teachers can use this general procedure when infusing skills into
social studies:

• Access prior knowledge by asking students what they already know
about the skill.

• Explain why this skill is important, and how it will help students.

• Model the skill.

• Provide guided practice with students, leading them to use the skill
individually or in small groups.

• Encourage students to independently apply the skill in different
situations.

Each chapter introduces benchmark skills from the program of studies,
and has students practise and demonstrate them. The student book and the
follow-up activities in this teaching resource also introduce other Grade 9
process skills.
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BENCHMARK SKILL

DIMENSIONS OF THINKING

determine the validity of information
based on context, bias, source,
objectivity, evidence or reliability to
broaden understanding of a topic or
an issue

analyze selected issues and problems
from the past, placing people and
events in a context of time and place

interpret thematic maps to analyze
economic and political issues

take appropriate action and initiative,
when required, in decision-making
and problem-solving scenarios

SOCIAL PARTICIPATION AS A DEMOCRATIC PRACTICE

RESEARCH FOR DELIBERATIVE INQUIRY

COMMUNICATION

demonstrate leadership in groups,
where appropriate, to achieve
consensus and resolve conflicts
peacefully and equitably

demonstrate leadership in groups,
where appropriate, to achieve
consensus and resolve conflicts
peacefully and equitably

develop leadership skills by assuming
specific roles and responsibilities in
organizations, projects and events
within their community

communicate in a persuasive and
engaging manner through speeches,
multimedia presentations and written
and oral reports, taking particular
audiences and purposes into
consideration

examine techniques used to enhance
the authority and authenticity of
media messages

9.S.1 Critical Thinking
and Creative Thinking

9.S.2 Historical
Thinking

9.S.3 Geographic
Thinking 

9.S.4 Decision Making
and Problem Solving

9.S.5 Cooperation,
Conflict Resolution
and Consensus
Building

9.S.6 Age Appropriate
Behaviour for Social
Involvement

9.S.7 Research and
Information

9.S.8 Oral, Written
and Visual Literacy

9.S.9 Media Literacy 

BENCHMARK BUILDER

How to Detect Bias (Chapter 1)

Determining Validity of Information (Chapter 2)

How to Identify and Analyze Information Sources
(Chapter 4)

How to Determine the Validity and Authority of
Internet Information (Chapter 8)

How to Analyze Cause and Effect (Chapter 3)

Analyzing Historical Context (Chapter 4)

How to Ask Geographic Questions (Chapter 5)

How to Analyze Thematic Maps (Chapter 9)

Skillful Decision Making and Problem Solving
(Chapter 3)

How to Make Decisions in a Group (Chapter 6)

Building Consensus in a Group (Chapter 8)

Steps to Social Involvement (Chapter 9)

Steps to Researching an Issue (Chapter 5)

Steps to Persuasive Communication (Chapter 1)

Participate in an Informal Debate (Chapter 3)

Steps to Writing for Different Purposes and
Audiences (Chapter 6)

How to Read a Political Cartoon (Chapter 2)

Steps to Analyzing Media Messages (Chapter 7)

How to Analyze Advertising (Chapter 7)
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LEARNING STYLE THEORY
It is of utmost importance that we recognize and nurture all of the
varied human intelligences, and all of the combinations of
intelligences. We are so different largely because we all have different
combinations of intelligences. If we recognize this, I think we will have
at least a better chance of dealing appropriately with the many
problems we face in the world.

(Howard Gardner, 1987)

Originating in the 1970s, learning style theory proposes that every student
has his or her own preferences for learning. For example, some students
learn effectively by talking out their ideas on an issue. Some learn better by
reading about a concept, while others need to be involved in a
demonstration. 

The Issues for Canadians student and teacher resources connect students
with different learning styles, using various combinations of tasks, reflection
and metacognition, infusion of skills and processes, deliberative inquiry and
issues exploration. By categorizing activities by learning style—incorporating
sound, music, visuals, movement, reflective experience and talking—the
resources widen the experiential possibilities for instruction. This enables
teachers to maximize students’ individual learning strengths. 

This chart, illustrating a synthesis of the main learning styles, guides the
activities in the student and teacher resources:

PRESENTATION FORMATS

Lecturettes, debates, blogs, speeches,
storytelling, rhyming, essays, paragraph
writing, word processing, reports, essays

Tape recordings, sharing stories, large and
small group discussions, speeches

Group projects, peer sharing, group
brainstorming, peer teaching, games,
community involvement, simulations

Journal keeping, learning logs, reflection
periods, independent study, interest
centres, goal setting, diaries

Raps, songs, chants, singing,
instrumentals, music software, sound
effects

Creative movement, pantomime,
tableaux, role-play, dioramas, mobiles,
sculptures, scrapbooks, radio shows

Questionnaires, animations, computer
programs and databases, website
development, timelines, fact files

STUDENTS LEARN BEST BY:

Speaking and writing, applying vocabulary and their
meanings, using language.

Listening to and participating in discussions, sound
recordings and oral presentations.

Collaborating with others in pairs or groups. Participating
in role-plays, simulations and skits.

Working alone, accessing personal feelings and
articulating self-knowledge.

Listening to and/or creating music, using musical
instruments. Examining video clips, movies and
commercials that use music to convey messages.

Being physically involved through movement and
manipulation of objects or materials.

Articulating chains of reasoning, manipulating numbers
and applying computer programming skills.

STYLE

Linguistic

Auditory

Interpersonal

Intrapersonal

Musical 

Tactile–Kinaesthetic

Logical–Mathematical
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Issues for Canadians contains teaching strategies and student activities
that accommodate instruction for students with diverse learning styles:

• Its process and comprehension activities engage a variety of student
learning styles and abilities.

• It incorporates graphic organizers into the learning sequence, to help
students organize their thinking and draw conclusions.

• It places focus questions at the beginning of each section, within the
sections and in the sidebars, to inspire students to think critically and
creatively about issues.

• Its lessons provide scaffolding for process skills, critical thinking and
cooperative learning tasks.

• It integrates vocabulary-building and concept-building activities
throughout for all students, including English as a Second Language
students.

• Its Connect to the Big Ideas and Chapter Review activities include
different levels of comprehension activities, as well as choice of tasks
for enrichment.

• It helps assess performance tasks by providing graduated rubrics and
choice in differentiating products.

• Its blackline masters can also be found on the Nelson website, so that
teachers can modify handouts for students with special needs
(e.g., enlarging print size, modifying directions).

PRESENTATION FORMATS

Charts, graphs, digital photography,
collages, posters, murals, multimedia
presentations, electronic or hand drawn
drawings/paintings, media texts, graphic
organizers, comic strips/cartoons

Field studies, outdoor classroom,
geographic mapping, collection of objects
from nature, initiating projects about
environmental issues, joining an
environmental group

STUDENTS LEARN BEST BY:

Transforming knowledge into visual representations and
models, analyzing and creating images or symbols.
Creating mind maps and concept maps.

Examining the natural world, physical geography and
environments.

STYLE

Visual–Spatial

Naturalist
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RATIONALE FOR ASSESSMENT
To begin with the end in mind means to start with a clear
understanding of your destination. It means to know where you’re
going so that you better understand where you are now so that the steps
you take are always in the right direction.

(Stephen R. Covey, The Seven Habits of Highly Effective People 1989)

Background Research
Assessment is the process of gathering evidence about student learning. At
key points in the school year, the teacher communicates what students
“know” and “can do” — with students themselves, their parents and other
educators involved in the process. When teachers keep students informed
of their progress, they equip them to plan the next steps for improvement.
Assessment can be both formative (assessment for learning) and summative
(assessment of learning).

Assessment for learning involves students through ongoing self-
assessment, setting criteria for learning and goal setting. Teachers can use the
resource to consistently observe students and provide them with descriptive
feedback to improve learning and target learning outcomes. Through the use
of checklists, learning logs and self-reflection activities, teachers can
determine students’ proficiency and understanding, and plan instruction
accordingly.

In contrast, assessment of learning evaluates students’ complete
performance tasks and products against a set of criteria. It provides evidence
of what students know and are able to do on a given day and time. Teachers
evaluate student products to determine the level of student achievement.
Teachers can also collect exemplars of student work that demonstrate
different levels of proficiency, to help other students target success. The
rubrics and assessment strategies in this resource allow teachers to assess
both the process and product of student learning.

The Alberta social studies program outlines learner outcomes that
identify what students need to know—and be able to do—by the end of
Grade 9. The student book and lesson plans in this teaching resource
provide scaffolding of activities and a sequence of instruction that
deliberately target these outcomes. This guide includes a variety of tools
such as checklists, rubrics, performance-based tasks and self-reflection to
help assess the learning outcomes. Teachers can select the tools that target
the learning outcomes they explore with their students.

Although all students are expected to demonstrate an understanding of
the general and specific outcomes of the program of studies, teachers can
use the assessment tools and approaches in this resource to meet the
learning needs of their diverse students. For example:

• Introduce the assessment criteria at the beginning of an activity to
make students aware of the outcomes they need to achieve. 
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• Collect exemplars that illustrate student work at different levels of
achievement (proficient, very good, emerging and limited). Exemplars
can be displayed in the classroom where teachers can refer to and use
them to demonstrate the criteria and effort required for students to
achieve the learning outcomes. Exemplars can be in the form of
videos, DVDs, multimedia presentations, sound recordings or hard
copies of student work. 

• Assess only part or some of the learning outcomes for students who
are working with modified or adapted programs in a variety of settings.

• Choose a focus for assessing student understanding using a variety of
tools, such as checklists, learning logs, conferencing or rubrics.

• Create assessment rubrics that evaluate how well students demonstrate
their learning of social studies outcomes. Refer the Alberta Assessment
Consortia at http://www.aac.ab.ca and LearnAlberta.ca for exemplars.

The Goal of the Chapter Tasks
Chapter tasks are performance-based projects that support exploration of
issues and help teachers evaluate student performance. They engage
students in authentic situations by having them create products or
performances for an identifiable audience. Each chapter task encourages
students to use and interpret key information in the chapter, and provides a
vehicle for them to demonstrate their skills and knowledge. Each chapter
task encompasses several of the key outcomes in the chapter and can be
used to assess student understanding of the program of studies.

Tasks are set up at the beginning of each chapter because students benefit
from knowing in advance:

• What they need to learn.

• How they will demonstrate it.

During the exploration of each chapter, students acquire the skills,
processes, knowledge and understanding they need in order to complete the
task. At the end of the chapter, students compile the artifacts they have
created for the task. They evaluate and reflect on their participation, and set
goals and strategies to support future learning. 

The Your Task and Let’s Get Started pages introduce the goals of the task,
and get students started on initial research. They give students an overall
picture of the task’s expectations and activities. Then, as students work
through the readings and related chapter activities, various Task Alerts give
them a chance to revisit the task. 

As the task unfolds, students engage and uncover different topics and
types of information. The beginning segment of each chapter contains a
task page that aims to “hook” students with the idea and intent of the task.
Checklists, rubric and reflection activities are included in the resource to
allow teachers to assess both the process of completing the task and the
task product.
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DIFFERENTIATING INSTRUCTION FOR DIVERSE
LEARNING NEEDS

Background Research
When teachers differentiate instruction, they design a learning sequence
that allows students with varied abilities and learning styles to successfully
achieve the learning outcomes. In differentiated classrooms, teachers begin
where students are—because all students have unique needs—and adapt
instruction and resources to accommodate those individual needs. To
differentiate instruction, teachers can engage students through a variety of
learning styles, appeal to student interests by offering choices, and adapt
activities for varied degrees of complexity. The activities and assessments in
Issues for Canadians have been developed to accommodate the diverse
learning needs of students. 

At times, teachers must specifically accommodate the diverse learning
needs of students so that they can successfully target the specific outcomes
of the program. Working with individuals or small groups, choose specific
strategies to differentiate the content, process or learning product.

General Strategies

Differentiate the Content
To differentiate the content, encourage students to choose subject matter
that appeals to their interests. Help them assimilate the concepts by
chunking information into manageable parts. This strategy is particularly
helpful for students who need to think more concretely about complex
issues.

Differentiate the Process
To differentiate the process of learning, choose different pathways for
students to achieve the same learning goals. For example, assign less
complex critical-thinking questions for some students, to help them arrive
at the same goal as the others. Having students work in groups or alone to
complete an activity is another way to differentiate the process of learning. 

Differentiate the Product
To differentiate the product, allow students to complete different learning
products that appeal to their individual learning styles. For example,
students whose learning style is primarily linguistic may work more
successfully on products that involve listening, speaking, reading and
writing. Those with strong visual–spatial tendencies may choose instead to
create posters or multimedia presentations.

The following diagram suggests a process that teachers can use to
determine the degree of differentiation that is required for their students.
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Differentiated Instruction Planning Form

What is everybody doing?

Can _____ participate and learn just like everybody else?

Yes? Then continue the No? Then what can we do 
instructional sequence. to support learning?

Differentiate the…

Content Process Product

According to student’s…

Readiness Interests Learning Preferences 
and Abilities

Using strategies such as…

• Vary the pace of learning (e.g., slow
down instruction).

• Use cooperative learning structures.

• Repeat directions or have students repeat
directions back to you.

• Give students more time to complete
tasks.

• Shorten directions and limit lengthy
research assignments.

• Provide support for struggling readers
such as teacher-led reading or recordings
of text.

• Use visual aids in presenting material.

• Modify activities to match ability levels
and learning preferences.

• Break instruction into smaller tasks.

• Decrease the number of questions, and
allow short answers.

• Model skills and demonstrate directions
frequently.

• Modify materials (e.g., add, substitute or
shorten handouts).

• Use checklists to serve as cues and
reminders.

• Increase student use of pictures,
diagrams or other visuals.

• Write instead of draw, or draw instead of
write.

• Provide computer software programs
that support reading and writing.
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STRATEGIC TEACHING AND LEARNING STRATEGIES

Background Research
What is the relationship between strategic teaching and learning strategies?
With strategic teaching, teachers deliberately choose the best tools for
teaching learning outcomes, given the particular needs and characteristics of
their students. Learning strategies are the techniques students use to build
on prior knowledge and construct meaning of new information. Both
strategic teaching and learning strategies elicit student achievement and
success. Teacher planning and instruction should revolve around deciding
which strategies to use.

The following strategic teaching and learning strategies are incorporated
into the lessons, and can help students successfully achieve the outcomes.
Teaching and learning strategies help students process, assimilate and reflect
on new information. Teachers can choose to adapt, revisit and apply these
strategies throughout the program. 

Content Literacy
Social studies education involves much more than memorizing facts and
terminology. Rather, it helps students become strategic thinkers, ready to
make responsible decisions that impact our society. Therefore, students must
be strategic readers to be able to process, comprehend and apply what they
read in order to make informed decisions. They must also be strategic writers
in order to effectively communicate ideas and views.

Strategic Reading 
Often, text and information sources use language, syntax, vocabulary, and
concepts that are unfamiliar to Grade 9 students. Students need support to
decode these sources and construct meaning from them. Help students
prepare, and guide them through strategies to help them learn most
effectively. One method is to use a three-step strategy for exploring text:
pre-reading, during reading and post-reading. 

Pre-reading
Pre-reading activates students’ prior knowledge and experiences, and gives
them a purpose for reading. Pre-reading strategies boost student interest in a
topic, helping them to preview and anticipate what they will be reading.
Here are some pre-reading suggestions students can use:

• Make a web of ideas showing what you already know about the topic.

• Jot down notes predicting what the section is about, and re-check
your predictions after reading.

• Visualize what the section is about and draw a sketch of your ideas.

• Do a Quick Write where you write down all the things you already
know about the topic/issue.

• Check the title question and subtitles and create a diagram showing
how they are connected.

• Skim and scan for unfamiliar terms and research their definitions.
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• Use a KWL chart to outline what you already know about the topic
and what you want to find out. After reading the section, write down
what you learned.

• Skim and scan the photographs and graphics in the section and write
a prediction about how they support the key questions. 

• Using sticky notes or your notebook, write three to five questions
about the topic. 

During Reading
These activities engage students by having them use past knowledge and
probe the text for deeper understanding. Students reflect on their
predictions; search for answers; gather, organize, analyze and synthesize
evidence; and begin to draw conclusions about what they are reading. Here
are some specific suggestions students can use during reading:

• Use the 5 Ws and H to find the main idea and key points.

• Annotate the text using sticky notes indicating important ideas, key
words or questions.

• Visualize what you are reading and the issues involved.

• Sketch or talk about what you are reading.

• Use a Double-Entry Journal to take notes on key ideas and
write a reflection or personal connection you had with the
text.

• Underline, circle or highlight key passages or words.

• Use a Most Important/Less Important Information chart to
make meaning of key points. 

• Use a Read-Talk-Write when reading text and taking notes:

– Read: Read a passage of material for a specified time.

– Talk: Turn to a partner and, in one minute, tell them as
much as you can remember about what you read,
without looking at the passage. Then, reverse roles and
have your partner re-tell the information using different
words.

– Write: Write a summary statement about what you read.

Post-reading 
During the post-reading stage, have students articulate their
understanding of what they have read, test its validity, and
then apply it to new situations. Suggest the following
approaches: 

• Create a web of the main ideas and how they are related.

• Sketch a gallery of images representing key concepts.

• Use graphic organizers to compare/contrast information, show
causes/effects or illustrate a visual model of the main ideas.

• Create a bookmark of the text they found most striking, confusing or
worthy of class discussion. Conduct a “Meeting of the Minds,” where
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Quotation, phrase or My thoughts
sentence… about it…

Most Important Less Important

Double-Entry Journal

Most Important/Less Important
Information Chart
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students take on the roles of individuals in the text and debate their
views and opinions about an issue/topic.

• Write a journal response explaining a connection you made with the
text, a feeling it provoked, or a point you felt was most important.

• Create a book or CD/DVD cover that illustrates the key concepts.

• Write down the “gist” of what you read in point form or a paragraph
summary.

• Create a hyperlinked document that serves as a review of the chapter’s
key ideas. 

• Create a podcast of the information read for other students to use as
study notes.

• Create mind map or concept map of the main and related ideas.

Vocabulary Development
When the student book introduces new terms and concepts, it indicates
them in bold. Students require time to explore the meanings of new terms
and concepts and critically reflect on prior understandings to anchor their
learning. Working with new and unfamiliar words builds comprehension
and supports struggling learners and English as a Second Language students.
Teachers can assign students the new vocabulary in the chapter before,
during or after reading. Consider using these vocabulary development
strategies:

Word Wall—A Word Wall is a classroom display of key terms that
serves as a reminder as students work thought the chapter and discuss
concepts. Word Walls can change as the inquiry of study changes, and
can be used before, during or after reading. Brainstorm with students
for easy ways to display the words (e.g., folding greeting cards with the
definition on the inside, or a list on chart paper). 

Illustrated Vocabulary List—Students build an ongoing list of new
vocabulary. Using a computer or pen and paper, students write
definitions for new vocabulary in their own words, draw illustrations,
and add examples. Later, they can use the list as a study tool to review
the key terms of the chapter. 

Word Cycle—Students take five to nine key terms, and use them to
create a Word Cycle illustrating the relationship between the terms.
They include a description justifying their choices for the connections
and any additional terms included to support their representation.
Students can create print copies or electronic versions of their
word cycles.

Non-linguistic Representation—Students create a non-linguistic
representation of new terms/concepts and how they are related to each
other. For example:

• pictograph (e.g., visual or drawing)

• mental picture (e.g., visualization)

• physical representation (e.g., model or structure)
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• kinaesthetic representation (e.g., tableau or role-play)

• song or rap

Frayer Model—A Frayer Model helps students understand
what a concept is and what it is not, in the context it is
presented in. It allows them to construct meaning by
providing examples and non-examples (items that seem
like good examples to some students, but do not actually
apply) from their own experiences.

Word Sort—Sorting words can serve as an activity to
assess what students already know, or to build
understanding about terms and concepts. Depending on
the concepts and terms, the sorts can be “closed” (where
the teacher provides the categories) or “open” (where
students generate their own categories). Classifying and
then reclassifying terms and concepts helps students
extend their understanding.

Electronic Dictionary—In a shared computer folder, students create an
electronic dictionary of important terms and concepts. They can
extend their learning by including hyperlinks to graphics,
photographs, digital movies or websites that have more information. 

Pictoword—Pictowords are symbolic representations of words or
concepts. These help students define difficult concepts.

Word Splash—In a Word Splash, students create a collage of words,
and then examine each word to express what they already know about
it or its definition. For each word, have them write a short description,
sketch, or share orally with a partner.

Strategic Writing
Writing and critical thinking are interwoven. When writing, students must
think in order to decide what to say and how to say it (e.g., explore and
organize thoughts, make word choices, add or delete ideas), and to identify
audience, purpose and point of view. When students respond to issues and
questions—analyzing, evaluating and comparing them—they develop more
complex thought. The student book and teaching resource include several
kinds of purposeful writing activities, such as persuasive essays and reports,
research and position papers, letters, e-mails, note-taking and paragraph
summaries. When writing to communicate what they are learning, students
can use these strategies:

Prewriting and Planning 
• Write an action plan that prioritizes what steps need to be taken to

complete the writing.

• Brainstorm with a partner or group for ideas about the topic or issue.

• Create a mind map of all the ideas and how they are connected.
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• Write key ideas on sticky notes and arrange them by topic in rows or
branches on a surface.

• Create an outline of your ideas, with an introduction, body and
conclusion.

• Interview an expert.

• Prepare questions, and group questions into themes and perspectives
on the issue.

• Listen to music that inspires creative thinking about the topic or issue.

• Research information sources.

• Group ideas by category.

• Use a RAFTS chart to identify your ideas:

R—Determine your role in the writing.

A—Identify the audience.

F—Determine the format you will use to communicate your ideas.

T—Research your topic.

S—Select a strong verb to illustrate your feelings.

Composing and Revising
• Write a first draft of ideas.

• Overcome writer’s block by getting up and moving around, talking out
your ideas or beginning with a different part of the piece that you feel
ready to write.

• Use a dictionary or thesaurus to expand ideas and vocabulary.

• Use different-coloured pens or markers to highlight changes on the draft.

• Review the draft to determine strengths and weakness, and to clarify
ideas.

• Have a peer or teacher view the draft to give constructive feedback.

• Read the writing out loud to check for fluency of ideas and grammar.

• Find and correct spelling, punctuation and grammar errors.

• Make the required changes to the writing to make it more clear and
persuasive.

• List your supporting evidence; use the revising/document-sharing
functions on word processing software to peer revise documents.

Sharing and Publishing
• Create a final draft that can be communicated to others.

• Use computer technology to complete the final draft.

• Consider the type of format (e.g., newsletter, report, letter, email, online
forum, blog).

• Include a bibliography or reference where appropriate.
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Note Taking
Throughout the program, students need to record and organize the
information they are gathering for their research. Teachers can introduce
and model each of the strategies below, on the chalkboard or with an
overhead transparency. Emphasize that students must carefully choose the
main points and write them out briefly and legibly.
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Web organizer

Main Idea Outline

Main Idea

Major Topic #1 Supporting Details and
Sources

Details

Major Topic #2 Supporting Details and
Sources

Details

Major Topic #3

Drawing Conclusions

Supporting Details and
Sources

Details
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Instructional Conversations
Instructional Conversations or “group discussions” prompt students to
critically and creatively think about key concepts. Teachers use photographs,
sidebar questions and caption questions as springboards, to have students
elaborate, reflect upon, consolidate, summarize, predict and extend their
learning. Group discussions allow you to explore different points of view
and multiple perspectives. 

Students listen to and build upon on each other’s ideas, activating and
extending their knowledge. Through collaborative discussion, they learn to
articulate their ideas and views, and to consider and respond to opinions
that differ from their own. Teachers participate and guide the conversation,
making comments, clarifying misconceptions, and providing instruction
where necessary. Both students and teachers ask and answer higher-level
questions to uncover and investigate the issues. Instructional Conversations
foster an atmosphere of critical thinking, and inspire informal debate. 

Consider these strategies for successful Instructional Conversations:

• Create and model an atmosphere of openness and acceptance that
fosters a community of critical thinkers. 

• Encourage students to show respect for the ideas and opinions of
others, even when they disagree. 

• Establish ground rules for the discussion. (e.g., no put-downs or
interrupting). 

• Choose a focus for the discussion from current affairs or issues
explored in the student book. Encourage students to suggest their own
discussion questions.

• If necessary, prepare students for the Instructional Conversation by
providing background knowledge. 

• Begin the conversation by posing questions for discussion. Then allow
students to respond, offer opinions and build on each other’s ideas.
Teachers can cluster students’ ideas on the board or use an organizer
to assist them in drawing conclusions.

• Pose inquiry questions and issues where there are no right or wrong
answers, and where students have a variety of opinions or emotions.
Discuss the notion that sometimes the best solution is to “agree to
disagree.”

• Build in “wait time” to give students the opportunity to think before
they respond, especially for higher-level questions.

• Expand the conversation, probing beyond limited answers, allowing it
to move in other directions to achieve deeper understanding of the
issues.

• Begin questions with “What if” and “What else” to encourage
students to go beyond their first responses. Extend student
questioning further by including “What would be the point of view or
perspective of...?”
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• Encourage students to process information using organizers or
learning logs.

• Be sensitive to inappropriate comments and disclosures, monitoring
and redirecting the discussion when necessary.

• Students can use an organizer to keep track of other students’
comments and ideas.

Thinking Critically 

Graphic Organizers
Graphic organizers (also called cognitive maps, thinking maps 
or concept maps) are tools to help students:

• organize thinking

• create an overview of the material

• process and synthesize thinking

• identify relationships between ideas

Below are graphic organizers introduced in this resource:

Pro Con

Comparison/Criteria Chart Comparison/Criteria Chart

T-ChartPro/Con ChartSpider Web

Items Being Compared

Concept 1

How Alike?

Conclusions
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Concept 2Common
Characteristics
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Reflective Journaling
Reflective journaling helps students develop self-awareness about values,
assumptions and how they think. It can expose contradictions and
misconceptions about what students know and think, helping them
understand views, perspectives and the complexities of issues. Reflective
journals can be either paper-based or electronic. 

Exploring Questions
Teachers can foster critical thinking skills by incorporating the focus
questions at the beginning of each section, the caption and Critical
Thinking Challenge questions found in the sidebar of the student book, and
the title questions in these ways: 

• Use them as a “walk-in assignment.” Write the question on the board
and ask students to answer the question after they arrive in class and
sit down. This activity helps students prepare for the lesson, make
connections with previous lessons and activate prior knowledge about
the topic. Alternatively, use questions as a “walk-out assignment” at
the end of a lesson, where students consider the questions to
summarize information. 

• Using the student book and other sources, students can work in pairs
or small groups to compile a detailed answer to the question. Post the
answers in the room or have students keep them in their notebooks
for further study.

A

D E

B C

common 
for 

A&C

common 
for 

D&E

common 
for 

A&B

common 
for 

B&C

common 
for 

A&B&C

Cause and Effect

Flow Chart

Triple Venn Diagram

Continuum

Double Venn Diagram Retrieval Chart
Factor Characteristics

Event 1 Happens Because

(see example in student book, 
page 204) 

Because Consequences
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• Students can use the questions to trigger their own questions on
the issues.

• Use the questions as discussion-starters for small- and large-group
discussions:

– Students can independently write responses or predictions to the
questions, and then share them with the class.

– Teachers can put students into home groups of three to four, to
explore the questions collaboratively in a round table discussion. 

– Students can use them as part of an ongoing learning log to help
them reflect on the learning and build on creative thinking skills. 

Analyzing Images
The student book includes many opportunities to analyze images. Have
students use one or more of these steps when analyzing images: 

• Identify the topic or title of the image.

• Describe what you see (e.g., objects, people).

• Respond to the caption question or quotes.

• Respond using the 5 Ws + H (who, what, where, when, why, how).

• Formulate questions about what is going on in the image.

• Draw conclusions based on the facts and evidence in the image.

Making Inferences
Making inferences—connecting what you read with information you already
know—can sometimes be challenging for students. Essentially, making
inferences is about “reading between the lines.” Students must connect the
information from an information source (such as a political cartoon, chart,
database, advertisement, poster or quote) with information they already
know. Teachers can use these strategies to help students make inferences:

• Regularly select items in the resource to demonstrate how to extract
meaning from them.

• Have students identify key words that suggest the author/speaker’s
intent.

• Encourage students to ask questions about what they are reading, and
to share responses with others.

• Incorporate mind maps, concept maps and physical webbing.
(e.g., Activity—students stand in a circle or circles. One student
presents an idea and, holding on to the end of a ball of yarn, tosses
the ball to another student. Second student states a connection and
tosses the ball on, etc. Creates a web that helps students see the
intricacy of the connections. This is a modification on a web-of-life
exercise.)
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Debate
Debate—informal or formal—is central to the inquiry process. Students can
research, summarize and develop arguments supporting their positions on
issues. Debates, where students must propose alternative views, encourage
critical and creative thinking, and help students develop the ability to
predict responses and develop counter-arguments. Use these formats when
debating with students:

Horseshoe Debate
In this format, the teacher arranges desks in the form of a horseshoe.
Students seat themselves in a continuum, with the most diametrically
opposed students at either end of the horseshoe and more neutral ones
toward the middle. Students are each given time to present statements that
outline their positions, supported by evidence. Allow time for discussion
and questioning.

Team Debate
In teams of two or three, students research and prepare for a debate with
another team. Each team is given a set time to present their facts and
evidence. Allow rebuttal time for each team, as well as time for discussion
and questioning.

Panel Debate
In this format, students are asked to research a different point of view or
perspective on an issue. Divide students in groups of four to six. A
representative shares his or her group’s research and position, supported
with evidence, on an issue. Allow time for discussion and questioning.

Cooperative Learning 

Principles of Cooperative Learning
With the cooperative learning approach, small groups, each with different
levels of ability, improve their understanding by working together. Members
of the group must create an atmosphere of respect through cooperation,
consensus and mutual achievement. Cooperative learning follows these
principles. Each group member:

• Has a valuable and unique contribution to make in the joint effort. 

• Are accountable to themselves and the group for participating fully
and in positive ways.

• Promotes each other’s success by explaining concepts to each other,
sharing viewpoints and perspectives and determining group
behaviours in face-to-face groupings.

• Has opportunities to build leadership, decision-making,
communication and conflict management skills.

Issues for Canadians supports the principles of cooperative learning
through the student book activities and lesson plans.
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Grouping Students
A cooperative learning group is an excellent strategy to help students build
skills, reinforce concepts or solve problems and make decisions. Generally,
smaller groups rather than larger groups have more opportunities for
students to actively participate. Teachers can group students in several ways.
For example:

• Establish small discussion or “home” groups of four to five students to
work together at regular intervals throughout the course of the year.
Group students according to gender, ability, proximity, or by draw.
Over the course of the year, home groups can develop a level of
comfort in which to share and explore ideas. If disagreements arise,
use them as learning opportunities for ways to deal with conflict.

• Organize pairs or trios with different learning styles to work on
projects together. Grouping in this manner allows students to
capitalize and build on each other’s talents in order to achieve
common goals. 

• Pair students up with someone who falls into the same category. For
example, have them pair up with the first person they can find who is
wearing the same colour shoes as they are, or who has the same type
of shirt.

• Use old decks of cards to form groups. Distribute the cards randomly
and ask students to find the others with matching cards. For example,
to create groups of four, put together four kings, four queens, and so
on. Or use cut-out shapes instead.

• Allow students to form their own pairs, trios or small groups for more
informal group work. Letting them choose their own groups
empowers them to become more involved and motivated.

• Organize a group of students with a variety of perspectives so that
they listen to each other and paraphrase the other person’s position
and supporting evidence.

The following cooperative grouping structures are also included in this
teaching resource:

Think-Pair-Share
In this structure, students are provided information in the form of a
lecturette or multimedia presentation, or given higher-order questions to
ponder. They then reflect and write down their responses. Next, they share
their responses with a partner. Pairs can also join up with other pairs to
compare ideas. 

01_Gr9SS_TR_Overview-FINAL2  9/12/08  3:53 PM  Page 49



50 Overview NEL

Three-Step Interview
A three-step interview provides multiple interpretations of information,
fosters listening skills and forces students to articulate other people’s
perspectives. Students, grouped into pairs, respond to questions on a topic
or reading. Then, each pair is grouped with another pair, making a group of
four. Each person then answers the questions using another member’s
words. For example, Person 1 uses the words of Person 2; Person 2 uses the
words of Person 3, etc. 

Circle of Knowledge
This structure gives all students an equal opportunity to respond and
participate. In groups of four to six, students brainstorm ideas on an issue or
question. A recorder (who does not participate) is chosen to write down
everybody’s ideas. Students take turns speaking, around the circle, and
cannot repeat ideas that were already shared. 

Team Learning
Team learning emphasizes group cooperation and consensus building. Each
group is given a recording sheet containing questions or issues to be
answered. The group must reach consensus on each answer, and record it on
the sheet only after each group member has shared his or her ideas.

Numbered Heads 
Divide students into groups of three to five, and present each group with an
issue, question or problem. Students first think about their answers
individually and jot them down. They then put their heads together to
discuss the answer and agree jointly on the correct response. All members
need to know the answer because individual group members will be called
on to answer on behalf of the group. Then, number students off in each
group, e.g., 1, 2, 3, and 4. The teacher calls out a number, such as 2, and
then the 2 in each group responds.

Jigsaw
In this structure, each member of a home group becomes an “expert” on a
source or information the group is investigating. Each group member is
assigned a number (e.g., 1, 2, etc.). Each number represents the source or
information they will become “experts” on. Then, each member of the
home group joins members from other groups that are to become experts on
the same information (e.g., the 1s become one group, the 2s become
another, etc.). In their number groups, they read and explore the
information together, becoming “experts” on their area. Later, members
return to their home groups to share the information. 

Reciprocal Questioning
In partners, students read the text and then take turns asking each other
questions provided by the teacher or questions they create about the
material. 
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Four Corners
Label each of the four corners of the classroom: strongly agree, agree,
disagree, and strongly disagree. Students must evaluate the various positions
on an issue and defend their positions with others. Students select how they
feel about an issue and move to that corner, discussing in pairs why they
chose that corner. At specific intervals in the discussion, students can
change positions to show their changing viewpoints.

Group Investigation
This is an effective structure for students who are comfortable working in
groups and are intrinsically motivated to work collaboratively. In groups,
students follow these steps:

• Create a research plan.

• Delegate and share assigned duties to complete the investigation.

• Research, analyze and summarize research findings.

• Prepare and share a report, visual or multimedia presentation
communicating the research findings.

• Assess their group’s process and collaboration.

Inside-Outside Circle
Students form two concentric circles, with students in the outside circle
facing corresponding students in the inside circle. In pairs, they share what
they know or any questions they have about the material in the chapter.
Rotate both circles one step in opposite directions, and have students repeat
their conversations and paraphrase their previous partners. Continue as time
allows.

Fishbowl 
A fishbowl is a classroom discussion group divided into two groups: the
“inner circle” or fishbowl, consisting of four or five people who discuss a
topic, and the “outer group,” consisting of up to 20 people who observe.
During the course of the fishbowl, observers are not allowed to speak. Their
job is to listen and learn from the fishbowl participants. After, observers can
share their observations on what they heard. 

Checking for Understanding
Use the following suggested activities to check for student comprehension of
skills, and understanding of the learning outcomes. Tell students to focus on
the quality and effort of their responses. Let them know that you will use
these responses to help them understand what is being taught.

agree strongly
agree

disagree
strongly
disagree
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Index Card Summary/Questions
Periodically, distribute index cards and have students ask a question about,
write a summary of or sketch their understanding of a concept or issue. For
example:

Side 1—Based on our study of ____, express one “big idea” in the form of
a summary statement.

Side 2—Identify something about _____ that you do not yet fully
understand.

Students can share their summaries with others or research information to
clarify their questions.

Exit Cards
At the end or an activity or lesson, hand out index cards or small slips of
paper, assign students a question or issue, and give them five minutes to
record their ideas, feelings and perceptions.

Question Box/Board
Establish a location in the classroom where students can leave or post
questions about concepts, issues or skills and processes they do not yet
understand. This can take the form of a question box, bulletin board or a
shared electronic folder/file. Teachers can then review the comments and
plan instruction to target and clarify misunderstandings. This technique
may help students who feel uncomfortable admitting publicly that they do
not understand. 

One-minute Essay
On a computer or with paper and pen, have students write one-minute
essays on the main points of a reading or presentation. Students can share
their summaries with others or research additional information to extend
their learning.

Concept Map
Ask students to create a concept map to demonstrate their understanding of
the relationships between concepts and issues. This can be a poster,
portraying key terms related to the issue, related facts and examples, and
illustrations and how they connect with each other. This technique reveals
whether or not students understand the relationships among concepts.

Infusing Technology
Specific Information and Communication Technology (ICT) outcomes are
infused throughout the social studies program of studies. However, teachers
are expected to integrate technology on a regular basis. Before planning
lessons or activities that integrate technology, review the school district
protocol for ethical use of technology, school procedures for using computer
labs and hardware, and other related policies.
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Generally, most schools have access to basic software such as word
processors, web browsers, draw/paint programs, slideshows, video viewing
and voice recording. Teachers can use this software to differentiate
instruction and involve students in choosing how to use technology
responsibly to investigate and communicate issues. Not all activities need to
integrate technology. But the following strategies can help teachers infuse
technology skills into social studies.

Mind Mapping
Mind maps are a visual tool to help organize and retain information. They
use colour, illustrations and key words to trigger memory when learning
new concepts. Use these steps with students to create mind maps:

• Place the name of the topic being studied in the centre of the page.

• Draw a bubble or some other shape related to the topic around the
title.

• From the centre of the bubble, branch off using subheadings that help
explain the topic. 

• When branching off, use chains, curly lines, arrows, straight lines and
other types of lines that help describe the connections between the
subheadings and the main topic.

• Avoid writing down too many words and sentences. Use only key
words as triggers to help remember the information.

• Add pictures, maps, diagrams or other illustrations that help bring the
key words and lines to “life.”

• Students can use digital mind mapping tools at all stages of the
research and inquiry process.

WebQuests
Originally developed by Bernie Dodge (San Diego University 1995), a
WebQuest is an inquiry-oriented strategy where most or all the information
that students access comes from the Internet. Students research an issue or
problem online, and develop informed responses. They can also create their
own WebQuests for other students.

Pass-Along Word Processing
This strategy gives students an opportunity to share and brainstorm ideas
using a word processor. Students type information into an electronic
document, save it and then send it to another person. The next person adds
ideas in a different colour, saves the document, and then passes it along
again. This activity can also be performed in small groups.

Blogs
Blogs can be used to evaluate the validity of information, as well as to
communicate ideas and positions. They can be an effective way to generate
classroom discussion. Teachers can create and regulate blogs on the Internet
(there are step-by-step guides online), or create a class blog in a shared
folder. Blogs are largely text-based, but can also include art and photographs.

01_Gr9SS_TR_Overview-FINAL2  9/12/08  3:53 PM  Page 53



54 Overview NEL

Database Collections
This is a good way to gather, organize and share researched information. In
a shared computer folder, students create databases of information on an
issue or topic that can be researched by others. Databases can take the form
of tables, charts or spreadsheets.

Podcasts/Vodcasts
Podcasts are sound or video files shared over the Internet or common servers
(video podcasts are also sometimes referred to as vodcasts or vidcasts).
Podcasts enable students and teachers to share information at any time. For
example, students who are absent can download a podcast of a recorded
lesson or presentation. Students can also publish their oral presentations,
interviews and debates in podcast form.

Integrating Current Affairs 
Over the course of the school year, have students gather headlines, news
articles, political cartoons and other information for a Current Affairs File—
this can be a file folder, duotang or a section of the student binder. As they
investigate issues, students collect and use data from news sources. Consider
these strategies when integrating current affairs into your lessons:

• Analyze news photos—what do they tell us about the topic or issue? 

• Create a bulletin board display with headlines, articles and photos
about a topic or issue.

• Develop criteria for comparing news sources.

• Summarize news articles according to the 5 Ws of journalism (who,
what, where, when, why).

• Take the role of reporter and rewrite a news article using a different
point of view.

• Hold a discussion about issues in the news.

• Categorize articles as local, national and international, and compare
issues.

• Compare the ways different sources portray a topic or issue.

• Compare editorials and discuss different points of view.

• Collect letters to the editor about different topics or issues.

• Illustrate news articles using pictures or graphics.

• Use newspapers and online resources as a primary source.

• Role-play issues in the news that affect students.

• View current affairs shows and news programs on a regular basis.

• View a variety of print or online news sources to compare their
focuses, and the ways in which different regions treat a story. 
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Other Strategies

Role-Play
Role-playing allows students to practise communication and social skills in a
safe, non-threatening environment. It lets them take on different views, and
develop empathy by seeing how their decisions might affect others. Have
students act out issues spontaneously or more formally (e.g., using a script,
props or costumes).

The most important part of an issues-based role-play is the follow-up
discussion. Teachers can assess student understanding by observing how
they explain information and handle situations in the role-play. Use these
tips for conducting role-plays in the classroom:

• Provide a specific situation and have students act it out informally.
Emphasize that students should role-play positive aspects of the given
situation and be sensitive to other views and perspectives. 

• Provide students with 15–20 minutes to plan and practise their role-
play. Have them rely on words and body language rather than props
and costumes to communicate their ideas.

• Invite role-play participants to focus on their partners and the message
they want to communicate.

• Remind observers to be quiet and attentive, and to show their support
by clapping and giving positive feedback. 

• After the role-play, provide sufficient time to debrief the class. Ask
students to describe the issues in the role-play, the questions it raised,
and whether they could identify with the characters. Conclude by
having the actors reflect on the process and on what they would do
differently next time.

• Please note that there are limitations when using role-play. It is
important that students do not take on roles that would perpetuate
stereotypes or judgements that are uninformed (e.g., cultural group),

Meet the Press
Similar to an interview panel, this strategy helps make students more aware
of multiple perspectives. Students learn to articulate and defend a position
from another person’s viewpoint, ultimately synthesizing deeper meaning
about their own views.

In groups, students research the biography, background, views or
perspectives of a range of individuals with opposing positions on an issue.
Then, they must bring those persons “to life” in a question and answer
panel, with some students playing the role of the press. Students can create
masks to further help them portray their characters. Consider the use of
podcasts to differentiate the instruction.

Perspective Pieces
Have students research multiple perspectives on an event or issue, and have
them represent them in a variety of ways.
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Using Symbols and Metaphors
Students can create symbols or metaphors to describe key understanding
about issues they are exploring. 

Lecturette
Students can research and prepare a lecturette to summarize information.
Have them support their lecturette by creating a general outline for their
presentation and/or handouts or notes that can be shared with other group
members.

Independent Study
Independent projects build on student interest and curiosity about issues,
and give them an opportunity to research and extend learning. Together,
students and teachers can plan a project that supports students varied
abilities.

Tableau
Tableau is a strategy in which the members of a group use their bodies to
make a frozen image capturing an idea, theme or moment in time. Tableaux
can also be based on key moments from primary source images or texts. 

Simulation
Simulations are different from role-plays in that they involve students in
real-world experiences. Where role-plays are spontaneous and informal,
simulations require more deliberate planning, sequencing and preparation.
In a simulation, students assume the roles of specific people in an event, or
recreate activities or situations (e.g., a mock parliament). Simulations can be
enacted online or face-to-face. Students can also create their simulation in
the form of an animation or computer game.

Political Cartoons and Comic Strips
Students can create political cartoons or comic strips to comment on a
political or economic issue.

Artifact Box
In pairs or small groups, have students make their own Artifact Boxes. Have
them assemble items (photos, pictures, quotes, symbols or other objects)
that represent the chapter’s main concepts or issues. Students should give
their box a title and provide a written explanation of each item’s
significance. Have each group present its Artifact Box to the class and
display them as reminders. 
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Carousel Activity
This activity works best with open-ended questions, or when a problem,
concept, issue or debate can be analyzed from several different perspectives.
Using chart paper, post the essential questions of the chapter around the
room. Students move from chart to chart, using coloured markers to add
information to help answer or brainstorm ideas on the question. Encourage
them to add symbols, arrows to make connections, page references or other
details. Leave the charts on the wall as reminders. 

Gallery Walk
A classroom gallery walk allows students to examine learning products
created by classmates. Students can take notes about the display, record
questions that arise or gather information to help with other research
activities. Peer assessment can also take place on the walk.

Games and Quiz Shows
Games based on popular trivia-style or word guess game shows (e.g.,
Jeopardy!) can be a fun way to explore and review key ideas and concepts.
Keep these tips in mind: 

• Consider the objective of the game. For example, will it introduce new
material, review a chapter or section or help students study?

• Identify the type of game (e.g., board or card game, game show).

• Consider if the game includes knowledge, skills or both.

• Determine what the players will do. They can answer the questions,
match information or solve a problem or issue.

• Prepare clear and concise rules.

• Consider the number of players, length of time to play the game and
how the winner is decided.

CHOOSING AN INSTRUCTIONAL APPROACH
The Issues for Canadians teaching resource includes suggested activities and
strategies to engage students with the student book. Teachers can choose to
complete one or more of the suggested activities in each section. Teachers
should feel free to modify and/or adapt the lessons to reflect individual
student needs, interests, abilities and learning styles. The chapter issue and
chapter task are key activities that assess a significant number of learning
outcomes. Teachers and students may use either one, or both. 

The student book contains three main types of questions: Think
Critically, blue sidebar questions and Critical Thinking Challenge questions.
They promote critical thing and comprehension of the readings. Teachers
can decide when and how many of these questions to explore with students.
It is not necessary to explore all questions, but teachers can choose which
ones to explore with their students depending on their diverse needs
and abilities.
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ONLINE STUDENT AND TEACHER CENTRES
The Nelson website at www.nelson.com/albertasocialstudies offers many
useful supporting resources for students and teachers, including:

• Links to Alberta Education curriculum documents, support resources,
and LearnAlberta.ca digital resources, including the support materials
from the previously titled Online Guide to Implementation for Social
Studies.

• Annotated bibliographies of print and media resources to support the
program.

• Links to websites that provide students and teachers with additional
information on topics and issues explored in the program.

• A full version of the student book and teaching resource.

• All handouts and teacher backgrounders, which can be modified for
student and teacher use.

Because Internet content is constantly changing, remember to preview
websites before recommending them to students.

CHAPTER TASK

BLUE QUESTIONS CRITICAL
THINKING
CHALLENGE
QUESTIONSIssues/

Exploration

Inquiry

CHAPTER ISSUE

FOCUS QUESTIONS
HOW TO SKILLS
DEVELOPMENT
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teaching resource is based and to sources that teachers may wish to use as
background references regarding social studies pedagogy when teaching the
Grade 9 program of studies.

Alberta Assessment Consortium. How to Develop and Use Performance Assessments in the
Classroom. Edmonton, Alberta, 2000.

Alberta Education. Focus on Inquiry: A Teacher’s Guide to Implementing Inquiry-based
Learning. Edmonton, Alberta, 2004.

Alberta Education. The Heart of the Matter: Character and Citizenship Education in Alberta
Schools. Edmonton, Alberta, 2005.

Alberta Education. Affirming Francophone Education. Edmonton, Alberta, 2001.

Armstrong, Thomas. Multiple Intelligences in the Classroom. Alexandria, Virginia: Association
for Supervision and Curriculum Development, 1994.

Arnold, Phyllis. Tools for Learning. Scarborough, Ontario: Arnold Publishing, 2001.

Brooks, Jacqueline Grennon, and Martin G. Brooks. In Search for Understanding: The Case
for Constructivist Classrooms. Alexandria, Virginia: Association for Supervision &
Curriculum Development, 1999.

Case, Roland., et al. Critical Challenges in Social Studies for Junior High Students. Vancouver,
BC: The Critical Thinking Consortium, 1996.

Davies, Anne, et al. Together is Better: Collaborative Assessment, Evaluation and Reporting.
Winnipeg, Manitoba: Peguis Publishing, 1992.

Davies, Anne, et al. Self-Assessment and Goal Setting. Courtney, BC: Connections
Publishing, 2000.

Davies, Anne, et al. Setting and Using Criteria. Courtney, BC: Connections
Publishing, 1997.

Davies, Anne. Making Classroom Assessment Work. Courtenay, BC: Connections
Publishing, 2000.

Delisle, Robert. How to Use Problem-based Learning in the Classroom. Alexandria, Virginia:
Association for Supervision and Curriculum Development, 1997.

Denos, Mike, and Roland Case. Teaching about Historical Thinking. Vancouver, BC: The
Critical Thinking Consortium, 2006.

Dewey, John. Democracy and Education. New York, New York: The Free Press, 1916, 1944.

Dodge, Judith. Differentiation in Action. Toronto, Ontario: Scholastic, 2005.

Johnson, David, and Linda Johnson. Cooperation in the Classroom. Edina, Minnesota:
Interaction Book Company, 1988.

Kagan, Spencer. Cooperative Learning. San Juan Capistrano, California: Kagan Cooperative
Learning, 1994.

Kielburger, Marc, and Craig Kielburger. Take Action! A Guide to Active Citizenship. Toronto,
Ontario: Gage Learning, 2002.

Kielburger, Marc, et al. Take More Action. Toronto, Ontario: Nelson Education
Limited, 2004.

Marzano, Robert J. A Different Kind of Classroom: Teaching with Dimensions of Learning.
Alexandria, Virginia: Association for Supervision and Curriculum Development, 1992.

Programming for Students with Special Needs. Edmonton. Alberta: Alberta Learning, 1995.

01_Gr9SS_TR_Overview-FINAL2  9/12/08  3:53 PM  Page 59



Stiggins, Rick. Student-involved Assessment FOR Learning. 4th ed. Columbus, Ohio: Merrill
Prentice Hall Publishing, 1997.

Swartz, Robert J., and Sandra Parks. Infusing the Teaching of Critical and Creative Thinking
into the Elementary Classroom: A Lesson Design Handbook. Pacific Grove, California:
Critical Thinking Press and Software, 1994.

Sylwester, Robert. A Celebration of Neurons: An Educator’s Guide to the Human Brain.
Alexandria, Virginia: Association for Supervision and Curriculum Development, 1995.

Tomlinson, Carol Ann, and Jay McTighe. Integrating Differentiated Instruction and
Understanding by Design: Connecting Content and Kids. Alexandria, Virginia: Association
for Supervision and Curriculum Development, 2006.

Tomlinson, Carol Ann. The Differentiated Classroom: Responding to the Needs of All Learners.
Alexandria, Virginia: Association for Supervision and Curriculum Development, 1999.

Torp, Linda, and Sara Sage. Problems as Possibilities: Problem-based Learning for K–12
Education. Alexandria, Virginia: Association for Supervision and Curriculum
Development, 1998.

Unlocking Potential—Key Components of Programming for Students with Learning Disabilities.
Edmonton Alberta: Alberta Learning, 2002.

Wiggins, Grant, and Jay McTighe. Understanding by Design. 2nd ed. Alexandria, Virginia:
Association for Supervision and Curriculum Development, 2005.

60 Overview NEL

01_Gr9SS_TR_Overview-FINAL2  9/12/08  3:53 PM  Page 60


