Grade 5
CORRELATION TO THE ONTARIO
SOCIAL STUDIES CURRICULUM

Correlation to Social Studies Curriculum

SB = Student Book

TR = Teacher’s Resource

AC = Activity Card

OVERALL EXPECTATIONS

Unit 1: Canadian Government and Citizenship

Unit 2: First Nations and European Explorers

A1. analyze some key short- and long-term consequences of
interactions among and between First Nations and European explorers
and settlers in New France prior to 1713

SB pp. 128–133
SB pp. 145–151
SB pp. 154–155
SB pp. 157–161
SB pp. 164–167
SB pp. 170–177
SB pp. 180–183
SB pp. 189–199

TR pp. 237–244
TR pp. 267–276
TR pp. 280–284
TR pp. 294–305
TR pp. 309–312
TR pp. 317–327
TR pp. 341–344
TR pp. 357–374

AC Ch. 6 #1
AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #1
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #3

A2. use the social studies inquiry process to investigate aspects of
the interactions among and between First Nations and Europeans in
Canada prior to 1713 from the perspectives of the various groups
involved

SB pp. 113–118
SB pp. 120 –123
SB pp. 126–127
SB pp. 132–133
SB pp. 134–147
SB pp. 152–155
SB pp. 156–177
SB pp. 178–199

TR pp. 212–221
TR pp. 225–230
TR pp. 234–236
TR pp. 241–244
TR pp. 250–271
TR pp. 277–284
TR pp. 292–327
TR pp. 336–374

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #2
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #2
AC Ch. 9 #3

A3. describe significant features of and interactions between some of
the main communities in Canada prior to 1713, with a particular focus
on First Nations and New France

SB pp. 112–133
SB pp. 135–151
SB pp. 154–155
SB pp. 157–173
SB pp. 176–177
SB pp. 179–199

TR pp. 210–244
TR pp. 253–276
TR pp. 280–284
TR pp. 294–320
TR pp. 324–327
TR pp. 338–374

AC Ch. 6 #2
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #2
AC Ch. 9 #3

B1. assess responses of governments in Canada to some significant
issues, and develop plans of action for governments and citizens to
address social and environmental issues
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SB pp. 26 –27
SB pp. 30–31
SB pp. 34–35
SB p. 36
SB pp. 42–43
SB p. 47
SB pp. 48–49
SB pp. 52–53
SB pp. 64–65
SB pp. 76–77
SB pp. 80–81
SB pp. 84–85
SB pp. 98–99

TR pp. 31–34
TR pp. 39–42
TR pp. 48–51
TR pp. 58–60
TR pp. 66–69
TR pp. 74–76
TR pp. 77–80
TR pp. 84–87
TR pp. 113–116
TR pp. 140–143
TR pp. 148–151
TR pp. 155–158
TR pp. 187–189

AC Ch. 1 #1
AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 4 #2
AC Ch. 5 #2
AC Ch. 5 #3
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B2. use the social studies inquiry process to investigate Canadian
social and/or environmental issues from various perspectives, including
the perspective of the level (or levels) of government responsible for
addressing the issues

SB pp. 17–29
SB pp. 32–35
SB pp. 42–53
SB pp. 55–71
SB pp. 73–75
SB pp. 78–79
SB pp. 82–85
SB pp. 86–87
SB pp. 90–91
SB pp. 94–97
SB pp. 100–101

TR pp. 17–38
TR pp. 43–51
TR pp. 66–87
TR pp. 98–128
TR pp. 136–139
TR pp. 144–147
TR pp. 152–158
TR pp. 164–169
TR pp. 173–175
TR pp. 180–186
TR pp. 190–193

AC Ch. 1 #1
AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 4 #2
AC Ch. 5 #1
AC Ch. 5 #2
AC Ch. 5 #3

B3. demonstrate an understanding of the roles and key responsibilities
of citizens and of the different levels of government in Canada

SB pp. 16–35
SB pp. 36–53
SB pp. 55–67
SB pp. 70–71
SB pp. 72– 85
SB pp. 86–101

TR pp. 14–51
TR pp. 58–87
TR pp. 96–120
TR pp. 125–128
TR pp. 134–158
TR pp. 164–193

AC Ch. 1 #1
AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 4 #2
AC Ch. 5 #1
AC Ch. 5 #2

SPECIFIC EXPECTATIONS

Unit 1: Canadian Government and Citizenship

A1.1 describe some of the positive and negative consequences of
contact between First Nations and Europeans in New France (e.g.,
with reference to the impact of European diseases on First Nations,
the role of First Nations in European exploration, European claims to
First Nations territory, intermarriage between First Nations women
and European men, the fur trade, competition for land and resources,
alliances, European weapons, missionaries), and analyze their
significance
Sample questions: “What were the major consequences for the
Wendat of contact with the French?” “If you look at the consequences
of interactions between First Nations and Europeans in New France,
which were of greatest significance to Europeans? To First Nations?
Which are most significant to Aboriginal and non-Aboriginal Canadians
in the twenty-first century?” “Why does the assessment of the
significance of an event or development depend on the perspective of
the group you are considering?”
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Unit 2: First Nations and European Explorers
SB pp. 148–151
SB pp. 154–155
SB pp. 157–158
SB pp. 164–167
SB pp. 170–173
SB pp. 176–177
SB pp. 180–183
SB p. 189
SB pp. 190–193
SB pp. 194–195
SB pp. 198–199

TR pp. 272–276
TR pp. 280–284
TR pp. 294–297
TR pp. 309–312
TR pp. 317–320
TR pp. 324–327
TR pp. 341–344
TR pp. 357–360
TR pp. 361–364
TR pp. 365–367
TR pp. 371–374

AC Ch. 6 #1
AC Ch. 6 #2
AC Ch. 7 #1
AC Ch. 7 #2
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #3
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A1.2 analyze aspects of early contact between First Nations
and Europeans in New France to determine the ways in which
different parties benefited (e.g., early settlers benefited from First
Nations people’s knowledge of medicine, geography, and modes
of transportation appropriate for local conditions; the imperial
government in France benefited economically from the fur trade and
from alliances with First Nations, who aided them in their conflict with
the British; First Nations benefited from new materials and some of the
technologies introduced by Europeans)

SB pp. 145–147
SB p. 159
SB pp. 160–161

TR pp. 267–271
TR pp. 298–301
TR pp. 302–305

AC Ch. 6 #1
AC Ch. 7 #1
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #1

SB pp. 128–131
SB pp. 132–133
SB pp. 170–173
SB pp. 174–175
SB pp. 196–197
SB pp. 198–199

TR pp. 237–240
TR pp. 241–244
TR pp. 317–320
TR pp. 321–323
TR pp. 368–370
TR pp. 371–374

AC Ch. 6 #1
AC Ch. 6 #2
AC Ch. 7 #1
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3

SB p. 113
SB pp. 126–127
SB p. 134
SB pp. 152–153
SB pp. 154–155
SB p. 156
SB p. 178
SB p. 179
SB pp. 190–193

TR pp. 212–214
TR pp. 234–236
TR pp. 250–252
TR pp. 277–279
TR pp. 280–284
TR pp. 292–293
TR pp. 336–337
TR pp. 338–340
TR pp. 361–364

AC Ch. 6 #3
AC Ch. 7 #2
AC Ch. 8 #3
AC Ch. 9 #2
AC Ch. 9 #3

Sample questions: “What are some First Nations items that were
adopted by Europeans? What are some European items that were
adopted by First Nations?” “What were some of the short- and longterm benefits of the fur trade for both First Nations and Europeans?”
A1.3 explain some of the ways in which interactions between and
among First Nations and Europeans in New France are connected
to issues in present-day Canada (e.g., land claims, treaty rights,
environmental stewardship, resource ownership and use)
Sample questions: “How do First Nations today view early treaties
entered into with the French? How does the government of Canada
view those treaties?” “Why did early settlers rely on the traditional
ecological knowledge (TEK) of First Nations people? In what ways
might the TEK of today’s First Nations, Métis, and/or Inuit people be
relevant to an environmental issue such as climate change?” “What
were the differences between First Nations and Europeans in New
France with respect to views on land use and ownership? How have
these differences led to some conflicts in present-day Canada?”
A2.1 formulate questions to guide investigations into aspects of
the interactions among and between First Nations and Europeans in
Canada prior to 1713, from the perspectives of the various groups
involved (e.g., interactions between groups such as settlers, coureurs de
bois, missionaries, Filles du Roi, First Nations women, warriors, and/or
shamans, from the points of view of these groups)
Sample questions: “In what ways might the relationship between First
Nations people and voyageurs or coureurs de bois be different from the
relationship between First Nations people and European settlers? What
factors might account for some of the differences?” “How did various
First Nations people view the European newcomers? What factors
might account for the differences in their views?” “How did Europeans
tend to view the spiritual belief and practices of First Nations people?
Would the view of a coureur de bois ‘up country’ likely be the same as
that of a nun or priest in Montréal? Why, or why not?”
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A2.2 gather and organize information on interactions among and
between First Nations and Europeans during this period, using a variety
of primary and secondary sources that present various perspectives
(e.g., treaties, paintings, maps of trade routes, artefacts and their
replicas, traditional First Nations and European stories relating to similar
themes/events, census records, journals written by early explorers,
Internet resources, books on Canadian history)

SB pp. 142–144
SB pp. 152–153
SB pp. 154–155
SB p. 159
SB pp. 170–173
SB pp. 194–195

TR pp. 262–266
TR pp. 277–279
TR pp. 280–284
TR pp. 298–301
TR pp. 317–320
TR pp. 365–367

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 9 #2
AC Ch. 9 #3

SB pp. 122–123
SB pp. 132–133
SB pp. 135–137
SB pp. 164–167
SB pp. 168–169
SB p. 179
SB pp. 180–183

TR pp. 228–230
TR pp. 241–244
TR pp. 253–256
TR pp. 309–312
TR pp. 313–316
TR pp. 338–340
TR pp. 341–344

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #1
AC Ch. 7 #2
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #2

SB pp. 114–116
SB pp. 117–118
SB pp. 120–121
SB pp. 122–123
SB pp. 142–144
SB pp. 157–158
SB pp. 162–163
SB pp. 176–177
SB p. 178
SB pp. 184–185
SB p. 188
SB pp. 190–193
SB pp. 196–197

TR pp. 215–218
TR pp. 219–221
TR pp. 225–227
TR pp. 228–230
TR pp. 262–266
TR pp. 294–297
TR pp. 306–308
TR pp. 324–327
TR pp. 336–337
TR pp. 345–348
TR pp. 353–356
TR pp. 361–364
TR pp. 368–370

AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #2
AC Ch. 8 #3
AC Ch. 9 #2
AC Ch. 9 #3

SB pp. 138–141
SB pp. 145–147
SB p. 159
SB pp. 160–161
SB pp. 170–173
SB pp. 174–175
SB pp. 186–187
SB p. 189
SB pp. 194–195
SB pp. 198–199

TR pp. 257–261
TR pp. 267–271
TR pp. 298–301
TR pp. 302–305
TR pp. 317–320
TR pp. 321–323
TR pp. 349–352
TR pp. 357–360
TR pp. 365–367
TR pp. 371–374

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #2
AC Ch. 8 #1
AC Ch. 8 #3
AC Ch. 9 #2
AC Ch. 9 #3

Sample questions: “Where would you locate information about the
alliance between Champlain and the Wendat? Whose perspective or
perspectives does this information present?” “When using this painting
as a historical source, why is it important to consider when and by
whom it was created?” “When using information from the Internet,
why is it important to consider who created it and for what purpose?”
A2.3 analyze and construct maps as part of their investigations into
interactions among and between First Nations and Europeans (e.g.,
thematic maps showing physical features that influenced settlement
patterns, agricultural practices, or the habitat of animals that sustained
the fur trade; historical maps that show First Nations territory at the
time of contact or the expansion of New France)
Sample questions: “What type of map could you construct to show
alliances between different First Nations and Britain and France?”
“What information would you need to include on a map showing early
trade routes?”
A2.4 interpret and analyze information and evidence relevant to their
investigations, using a variety of tools (e.g., use a graphic organizer to
compare First Nations and European views on nature and resource use;
examine the content of journals or diaries to determine how Europeans
reacted when meeting and working with First Nations peoples; use a
comparison chart to help them analzse different perspectives on the fur
trade or the establishment of missions)
Sample questions: “What does this account suggest about how Jesuit
missionaries viewed the Wendat? About how the Wendat viewed the
missionaries?” “How could you use a comparison chart to help you
determine differences in the ways various First Nations interacted with
Jesuit missionaries?” “How could you use a fishbone organizer to help
you analyze information on economic, military, and cultural interactions
between the British and the Haudenosaunee?”
A2.5 evaluate evidence and draw conclusions about aspects of the
interactions between and among First Nations and Europeans during
this period, highlighting the perspectives of the different groups
involved
Sample questions: “From your research, what can you conclude
about the relationship between French missionaries and various First
Nations? What was the goal of the missionaries? How did they tend
to view First Nations people? How might a shaman have viewed the
Jesuits? Why?”
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A2.6 communicate the results of their inquiries, using appropriate
vocabulary (e.g., Elder, shaman, wampum, pictograph, missionary,
charter, coureur de bois, seigneur, Filles du Roi) and formats (e.g., a
poem, song, or story that describes the founding of Quebec from
two distinct perspectives; an annotated map that shows different
perspectives on the growth of the fur trade and resulting settlements;
a collection of images they have created themselves, downloaded
from websites, and/or taken from printed sources, showing different
perspectives on the work of missionaries)

SB pp. 132–133
SB pp. 170–173
SB pp. 180–183
SB pp. 196–197
SB pp. 198–199

TR pp. 241–244
TR pp. 317–320
TR pp. 341–344
TR pp. 368–370
TR pp. 371–374

AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 8 #3
AC Ch. 9 #2
AC Ch. 9 #3

A3.1 identify major First Nations in the Great Lakes–St. Lawrence
region and Atlantic Canada at the time of contact with Europeans (e.g.,
Great Lakes–St. Lawrence region: Abenaki, Algonkin, Haudenosaunee,
Ojibwe, Ottawa, Potawatomie, Wendat, Weskarini; Atlantic Canada:
Beothuk, Innu, Mi’kmaq, Passamaquoddy, Wolastoqiyik), and describe
key characteristics of selected nations (e.g., with respect to language;
religious/ spiritual beliefs and practices; political organization; food and
clothing; roles of men, women, and children; the role and significance
of arts and crafts)

SB p. 112
SB p. 113
SB pp. 114–116
SB pp. 117–118
SB p. 119
SB pp. 120–121
SB pp. 122–123
SB pp. 124–125
SB pp. 126–127
SB pp. 132–133

TR pp. 210–211
TR pp. 212–214
TR pp. 215–218
TR pp. 219–221
TR pp. 222–224
TR pp. 225–227
TR pp. 228–230
TR pp. 231–233
TR pp. 234–236
TR pp. 241–244

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 9 #2
AC Ch. 9 #3

SB pp. 128–131
SB pp. 132–133

TR pp. 237–240
TR pp. 241–244

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #2

SB pp. 135–137
SB pp. 138–141
SB pp. 142–144
SB pp. 157–158
SB p. 179

TR pp. 253–256
TR pp. 257–261
TR pp. 262–266
TR pp. 294–297
TR pp. 338–340

AC Ch. 6 #2
AC Ch. 7 #1
AC Ch. 7 #2
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #3

Sample questions: “What was the Haudenosaunee form of
government? What role did women play in decision making?” “What
types of crops were grown by the Wendat?” “What materials did the
Mi’kmaq use to make their garments and moccasins?” “What were
some of the spiritual practices of Algonkin people?” “What natural
resources did the Innu rely on?” “How did the Potawatomie educate
their children?”
A3.2 describe some significant interactions among First Nations before
contact with Europeans (e.g., trade, alliances and treaties, instances of
cooperation and conflict)
Sample questions: “What types of items did First Nations trade
among themselves?” “What was the Haudenosaunee Confederacy?
Why was it formed?” “What type of interactions existed between the
Haudenosaunee and Anishnawbe of the Great Lakes–St. Lawrence
region or between the Mi’kmaq and Wolastoqiyik in Atlantic Canada?”
A3.3 describe the main motives for Europeans’ exploration in early
Canada and for the establishment of permanent settlements (e.g., with
reference to the Norse in Newfoundland and Labrador; the voyages
of Cabot, Cartier, and Hudson; settlements founded by de Mons and
Champlain; exploration by Étienne Brûlé; the fur trade)
Sample questions: “What was the goal of Henry Hudson’s voyages?”
“For whom did Champlain work? What were the reasons for his
establishing a settlement in Quebec?” “Which European countries were
interested in the territory that would become Canada? Why?”
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A3.4 identify significant offices and institutions in New France (e.g.,
the seigneurial system; the Roman Catholic Church; the king, governor,
bishop, and intendant; nuns, priests, missionaries), and describe their
importance to settlers in New France

SB pp. 184–185
SB pp. 186–187
SB p. 188
SB p. 189

TR pp. 345–348
TR pp. 349–352
TR pp. 353–356
TR pp. 357–360

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #3
AC Ch. 9 #2
AC Ch. 9 #3

SB pp. 138–141
SB pp. 145–147
SB pp. 148–151
SB pp. 154–155
SB p. 159
SB pp. 160–161
SB pp. 162–163
SB pp. 164–167
SB pp. 168–169
SB pp. 170–173
SB pp. 176–177
SB pp. 180–183
SB pp. 186–187
SB p. 189
SB pp. 190–193
SB pp. 194–195
SB pp. 198–199

TR pp. 257–261
TR pp. 267–271
TR pp. 272–276
TR pp. 280–284
TR pp. 298–301
TR pp. 302–305
TR pp. 306–308
TR pp. 309–312
TR pp. 313–316
TR pp. 317–320
TR pp. 324–327
TR pp. 341–344
TR pp. 349–352
TR pp. 357–360
TR pp. 361–364
TR pp. 365–367
TR pp. 371–374

AC Ch. 6 #2
AC Ch. 6 #3
AC Ch. 7 #2
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 8 #3
AC Ch. 9 #1
AC Ch. 9 #2
AC Ch. 9 #3

SB pp. 114–116
SB pp. 120–121
SB pp. 122–123
SB pp. 184–185
SB pp. 186–187

TR pp. 215–218
TR pp. 225–227
TR pp. 228–230
TR pp. 345–348
TR pp. 349–352

AC Ch. 6 #1
AC Ch. 6 #2
AC Ch. 7 #2
AC Ch. 7 #3
AC Ch. 8 #1
AC Ch. 9 #2

SB pp. 164–167
SB pp. 190–193
SB pp. 196–197

TR pp. 309–312
TR pp. 361–364
TR pp. 368–370

AC Ch. 6 #2
AC Ch. 7 #2
AC Ch. 7 #3

Sample questions: “What services did the Roman Catholic Church
provide to settlers in New France?” “What was the role of the
seigneur?” “What effect did the seigneurial system have on the way
land was divided and developed?” “Who were the Filles du Roi? Who
sent them to New France? Why?”
A3.5 describe significant aspects of the interactions between First
Nations and European explorers and settlers during this period
(e.g., with reference to trade; sharing of beliefs, knowledge, skills,
technology; intermarriage; military alliances and conflict)
Sample questions: “What were some of the ways in which European
settlers and explorers depended upon First Nations people for survival?”
“What role did First Nations women play in the fur trade?” “What
relationship did French missionaries have with the Wendat?”

A3.6 describe some significant differences among First Nations and
between selected First Nations and European settlements in early
Canada (e.g., with reference to political and economic organization;
cultural practices; land use/ownership; personal autonomy; attitudes
toward the environment; the roles of men, women, and children),
and identify some of the reasons for these differences (e.g., climate;
availability of resources and arable land; the culture, customs, and
economic and political system in the mother country; familiarity with
the land and its resources)
Sample questions: “What were the differences between
Haudenosaunee and Ojibwe housing?” “How did the social
organization on a seigneurie differ from that in the town of Montreal?”
“What were some of the differences between the life of a child in a
Wendat family and one in a settler family in New France?” “How did
climate and the availability of resources affect the way the Innu lived?”
A3.7 describe some significant effects of European conflicts on First
Nations and on early Canada (e.g., conflict between First Nations who
were allied to different imperial powers; changes in control of Acadia
between the French and British; fur trade rivalries)
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B1.1 assess the effectiveness of actions taken by one or more levels
of government to address an issue of national, provincial/territorial,
and/or local significance (e.g., the effectiveness of the Far North Act
in addressing concerns of Inuit and First Nations about development
in northern Ontario; the effectiveness of municipal, provincial, and/
or federal programs/policies aimed at reducing child poverty; the
effectiveness of policies related to the management of the Great Lakes)
Sample questions: “What criteria could you use to judge the
effectiveness of government actions?” “How would you rate the
effectiveness of different governments’ involvement in the protection
of the Rouge Valley?” “Which levels of government are involved in
managing the Alberta oil sands? Are their actions effective? Why or
why not?” “What are some of the actions that are being taken to
reduce child poverty in Canada? In Ontario? In our local community?
How effective are these actions?”
B1.2 create a plan of action to address a social issue of local,
provincial/territorial, and/or national significance (e.g., homelessness,
child poverty, bullying in schools, availability of physicians in remote
communities), specifying the actions to be taken by the appropriate
level (or levels) of government as well as by citizens

SB pp. 26–27
SB pp. 30–31
SB pp. 34–35
SB p. 36
SB pp. 42–43
SB p. 47
SB pp. 48–49
SB pp. 52–53
SB pp. 64–65
SB pp. 70–71
SB pp. 76–77
SB pp. 80–81

TR pp. 31–34
TR pp. 39–42
TR pp. 48–51
TR pp. 58–60
TR pp. 66–69
TR pp. 74–76
TR pp. 77–80
TR pp. 84–87
TR pp. 113–116
TR pp. 125–128
TR pp. 140–143
TR pp. 148–151

AC Ch. 1 #1
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 4 #2
AC Ch. 5 #2
AC Ch. 5 #3

SB pp. 30–31
SB pp. 84–85
SB pp. 98–99

TR pp. 39–42
TR pp. 155–158
TR pp. 187–189

AC Ch. 1 #1
AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #2
AC Ch. 4 #1
AC Ch. 5 #3

SB pp. 80–81
SB pp. 98–99

TR pp. 148–151
TR pp. 187–189

AC Ch. 1 #1
AC Ch. 2 #2
AC Ch. 3 #3
AC Ch. 4 #2
AC Ch. 5 #3

Sample questions: “What types of services are needed to help
homeless people? Who could best provide those services?” “What are
the most important issues facing people with disabilities? What levels of
government need to be involved in addressing these issues? What does
each level of government need to do?” “What can private citizens do
to help children living in poverty? How could these actions supplement
government programs in this area?” “What type of services do elderly
people need? Which services should be provided by government and
which by community groups or family members?”
B1.3 create a plan of action to address an environmental issue of local,
provincial/ territorial, and/or national significance (e.g., managing waste
disposal, regulating industrial practices that damage the environment,
ensuring safe drinking water, expanding availability of energy from
renewable sources, reducing vehicle emissions), specifying the actions
to be taken by the appropriate level (or levels) of government as well as
by citizens, including themselves
Sample questions: “Which level or levels of government should
address the issue of the sale and export of spring water from Ontario?
What action should citizens of the province take on this issue?”
“What types of policy and action are needed to address the problems
facing communities affected by erosion and the melting permafrost in
Nunavut?”
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B2.1 formulate questions to guide investigations into social and/or
environmental issues in Canada from various perspectives, including
the perspective of the level (or levels) of government responsible
for addressing the issues (e.g., the perspectives of different levels of
government, non-governmental organizations [NGOs], professionals
in the field, and people directly affected by an issue such as child
poverty on reserves or in large cities, homelessness, bullying in schools,
access to healthcare, climate change in the Arctic, waste disposal, or
deforestation)
Sample questions: “What costs and benefits should be considered
when deciding whether to develop a public transit system? Why might
the costs and benefits differ for different groups? What level or levels of
government would have a say on this issue?” “Whose voices should be
heard in discussions about the building of a new housing subdivision?”
“What groups should be consulted when policy to address climate
change is being developed?”
B2.2 gather and organize a variety of information and data that present
various perspectives about Canadian social and/or environmental
issues, including the perspective of the level (or levels) of government
responsible for addressing the issues (e.g., with respect to the issue of
climate change, gather data on sources of carbon dioxide emissions
affecting Canada, photographic evidence of melting polar ice and its
impact on Inuit and Arctic wildlife, information on the positions and/or
actions of various NGOs working on climate change, projections from
corporations on the costs of addressing greenhouse gas emissions, and/
or information on the positions of the federal, provincial, and territorial
governments)
Sample questions: “Where might you look for information about
child poverty in a large Canadian city? Who might have different
perspectives on this issue? How would you ensure that the information
you gather reflects more than one perspective?” “What key words
might you use to search a government website for information on the
issue of climate change? How would you find material that reflects the
perspectives of NGOs working in this area?”

B2.3 analyze and construct maps in various formats, including digital
formats, as part of their investigations into social and/or environmental
issues (e.g., a thematic map showing the extent of the areas affected
by climate change or how air pollution generated in one jurisdiction
affects another; a demographic map showing levels of poverty or
homelessness in different provinces)
Sample questions: “What information would you need to include
on your map to show how and why the issue of pollution in the Great
Lakes involves several different governments?” “What have you learned
from reading this map on income in Canada?” “What information
could you include on a map on the potential impact of climate change
to show that the issue involves all levels of government as well as
people in different regions?”

Many Gifts 5

SB pp. 32–33
SB pp. 34–35
SB pp. 42–43
SB pp. 44–46
SB pp. 48–49
SB pp. 52–53
SB pp. 56–58
SB pp. 62–63
SB pp. 68–69
SB pp. 70–71
SB pp. 96–97

TR pp. 43–47
TR pp. 48–51
TR pp. 66–69
TR pp. 70–73
TR pp. 77–80
TR pp. 84–87
TR pp. 101–104
TR pp. 109–112
TR pp. 121–124
TR pp. 125–128
TR pp. 183–186

AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 5 #2
AC Ch. 5 #3

SB pp. 20–22
SB pp. 23–25
SB pp. 26–27
SB pp. 34–35
SB pp. 42–43
SB pp. 44–46
SB pp. 50–51
SB pp. 52–53
SB p. 55
SB pp. 56–58
SB pp. 62–63
SB pp. 66–67
SB pp. 68–69
SB pp. 70–71
SB pp. 78–79
SB pp. 82–83
SB p. 87
SB pp. 90–91
SB pp. 94–95
SB pp. 96–97
SB pp. 100–101

TR pp. 22–25
TR pp. 26–30
TR pp. 31–34
TR pp. 48–51
TR pp. 66–69
TR pp. 70–73
TR pp. 81–83
TR pp. 84–87
TR pp. 98–100
TR pp. 101–104
TR pp. 109–112
TR pp. 117–120
TR pp. 121–124
TR pp. 125–128
TR pp. 144–147
TR pp. 152–154
TR pp. 167–169
TR pp. 173–175
TR pp. 180–182
TR pp. 183–186
TR pp. 190–193

AC Ch. 1 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #2
AC Ch. 5 #1
AC Ch. 5 #3

SB pp. 28–29
SB pp. 50–51
SB pp. 60–61
SB pp. 64–65
SB pp. 66–67
SB pp. 68–69
SB pp. 73–75
SB pp. 82–83

TR pp. 35–38
TR pp. 81–83
TR pp. 105–108
TR pp. 113–116
TR pp. 117–120
TR pp. 121–124
TR pp. 136–139
TR pp. 152–154

AC Ch. 1 #2
AC Ch. 2 #2
AC Ch. 4 #1
AC Ch. 5 #3
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B2.4 interpret and analyze information and data relevant to their
investigations, using a variety of tools (e.g., use an idea web to help
them determine connections between the way in which a group is
affected by climate change and its perspective on the issue; extract
information from a line or bar graph to determine variations in
homelessness in several municipalities; use a double bar graph to help
them determine the effectiveness of recycling and waste-diversion
programs)

SB pp. 20–22
SB pp. 23–25
SB pp. 28–29
SB pp. 42–43
SB pp. 44–46
SB p. 47
SB pp. 48–49
SB pp. 50–51
SB pp. 52–53
SB pp. 62–63
SB pp. 64–65
SB pp. 66–67
SB pp. 70–71
SB pp. 73–75
SB pp. 78–79
SB pp. 82–83
SB pp. 84–85
SB p. 86
SB pp. 100–101

TR pp. 22–25
TR pp. 26–30
TR pp. 35–38
TR pp. 66–69
TR pp. 70–73
TR pp. 74–76
TR pp. 77–80
TR pp. 81–83
TR pp. 84–87
TR pp. 109–112
TR pp. 113–116
TR pp. 117–120
TR pp. 125–128
TR pp. 136–139
TR pp. 144–147
TR pp. 152–154
TR pp. 155–158
TR pp. 164–166
TR pp. 190–193

AC Ch. 1 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 4 #2
AC Ch. 5 #3

SB pp. 17–19
SB pp. 26–27
SB pp. 44–46
SB pp. 62–63
SB pp. 64–65
SB pp. 66–67
SB pp. 70–71
SB pp. 90–91
SB pp. 96–97
SB pp. 100–101

TR pp. 17–21
TR pp. 31–34
TR pp. 70–73
TR pp. 109–112
TR pp. 113–116
TR pp. 117–120
TR pp. 125–128
TR pp. 173–175
TR pp. 183–186
TR pp. 190–193

AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 4 #2
AC Ch. 5 #2
AC Ch. 5 #3

B2.6 communicate the results of their inquiries, using appropriate
vocabulary (e.g., government, local, municipal, provincial/territorial,
federal, chief, band council, municipal council, Parliament, member
of Parliament [MP], member of provincial parliament [MPP], nongovernmental organization [NGO], stakeholder) and formats (e.g.,
a report to present to their local MP, MPP, or city/town councillor; a
photo essay on the impact of the issue; a brochure or informational
poster that presents the strongest points in the position of various
stakeholders; a song, rap, or poem promoting the most convincing
arguments on the issue; a map to accompany an oral presentation;
a role play that other students can participate in to present differing
perspectives)

SB pp. 56–58
SB pp. 62–63
SB pp. 66–67
SB pp. 68–69
SB pp. 70–71
SB pp. 78–79
SB pp. 82–83
SB pp. 84–85
SB pp. 94–95
SB pp. 100–101

TR pp. 101–104
TR pp. 109–112
TR pp. 117–120
TR pp. 121–124
TR pp. 125–128
TR pp. 144–147
TR pp. 152–154
TR pp. 155–158
TR pp. 180–182
TR pp. 190–193

AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #2
AC Ch. 4 #2
AC Ch. 5 #2
AC Ch. 5 #3

B3.1 describe the major rights and responsibilities associated with
citizenship in Canada (e.g., rights: equal protection under the
law, freedom of speech, freedom of religion, the right to vote;
responsibilities: to respect the rights of others, to participate in the
electoral process and political decision making, to improve their
communities)

SB p. 86
SB p. 87
SB pp. 88–89
SB pp. 90–91
SB pp. 92–93
SB pp. 96–97
SB pp. 100–101

TR pp. 164–166
TR pp. 167–169
TR pp. 170–172
TR pp. 173–175
TR pp. 176–179
TR pp. 183–186
TR pp. 190–193

AC Ch. 2 #1
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 5 #1
AC Ch. 5 #2

Sample questions: “How are these different groups affected by this
issue? How might they be affected by possible solutions?” “What
type of chart could you use to help you determine similarities and
differences in the position of various groups on this issue?”

B2.5 evaluate evidence and draw conclusions about social and/
or environmental issues, outlining the strengths and weaknesses of
different positions on the issues, including the position of the level (or
levels) of government responsible for addressing the issues
Sample questions: “Whose position on this issue do you think is
strongest? Why?” “Is there agreement among different levels of
government with a stake in this issue? Why or why not?” “What are
the most difficult challenges associated with this issue?” “In coming
up with a way to address this issue, why is it important to consider the
perspectives of all stakeholders?”

Sample questions: “What are the rights of a citizen in Canada?”
“What does it mean to be a good citizen?” “What are your
responsibilities as a member of this class? As a citizen of Canada?”

Many Gifts 5
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B3.2 describe the jurisdiction of different levels of government in
Canada (i.e., federal, provincial, territorial, municipal, First Nations, and
Métis goverance; the Inuit Tapiriit Kanatami) and some of the services
provided by each (e.g., health services, education, policing, defence,
social assistance, garbage collection, water services, public transit,
libraries)
Sample questions: “Which level or levels of government provide
funding for public libraries?” “Which level of government has the
responsibility for education? Why?” “What is the jurisdiction of a band
council?”

B3.3 describe the shared responsibility of various levels of government
for providing some services and for dealing with selected social and
environmental issues (e.g., services/issues related to transportation,
healthcare, the environment, and/or crime and policing)
Sample questions: “What is the relationship between provincial
and federal governments in the area of healthcare?” “Why are there
both provincial and federal ministries of the environment or natural
resources?” “Why must different levels of government cooperate in
addressing Native land claims?”

B3.4 describe different processes that governments can use to solicit
input from the public (e.g., elections, town hall meetings, public
hearings, band council meetings, commissions of inquiry, supreme
court challenges, processes for granting easements, referendums),
and explain why it is important for all levels of government to provide
opportunities for public consultation
Sample questions: “How might a city government solicit the opinions
of residents?” “What is a royal commission? How does it provide an
opportunity for members of the public to provide input on an issue?”
B3.5 describe key actions taken by different levels of government to
solve some significant national, provincial/territorial, and/or local issues
(e.g., federal policies relating to the effects of climate change in the
Arctic or the issue of sovereignty in Canadian waters; provincial policies
around child mental health issues; municipal recycling and waste
diversion programs; government action to relocate elk from the town
of Banff, Alberta)

SB pp. 17–19
SB pp. 28–29
SB pp. 37–41
SB pp. 42–43
SB p. 47
SB pp. 50–51
SB pp. 52–53
SB p. 54
SB p. 55
SB pp. 56–58
SB pp. 62–63
SB pp. 64–65
SB pp. 70–71

TR pp. 17–21
TR pp. 35–38
TR pp. 61–65
TR pp. 66–69
TR pp. 74–76
TR pp. 81–83
TR pp. 84–87
TR pp. 96–97
TR pp. 98–100
TR pp. 101–104
TR pp. 109–112
TR pp. 113–116
TR pp. 125–128

AC Ch. 1 #1
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 4 #1
AC Ch. 5 #1

SB p. 16
SB pp. 17–19
SB pp. 23–25
SB pp. 28–29
SB p. 36
SB p. 47
SB p. 72
SB pp. 73–75
SB pp. 76–77
SB pp. 80–81
SB pp. 84–85

TR pp. 14–16
TR pp. 17–21
TR pp. 26–30
TR pp. 35–38
TR pp. 58–60
TR pp. 74–76
TR pp. 134–135
TR pp. 136–139
TR pp. 140–143
TR pp. 148–151
TR pp. 155–158

AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #3
AC Ch. 4 #1
AC Ch. 5 #1

SB pp. 20–22
SB pp. 30–31
SB pp. 37–41
SB pp. 42–43
SB pp. 48–49
SB pp. 56–58
SB pp. 60–61
SB pp. 70–71
SB pp. 98–99

TR pp. 22–25
TR pp. 39–42
TR pp. 61–65
TR pp. 66–69
TR pp. 77–80
TR pp. 101–104
TR pp. 105–108
TR pp. 125–128
TR pp. 187–189

AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 5 #1

SB p. 36
SB pp. 44–46
SB pp. 64–65
SB p. 72
SB pp. 82–83
SB pp. 88–89

TR pp. 58–60
TR pp. 70–73
TR pp. 113–116
TR pp. 134–135
TR pp. 152–154
TR pp. 170–172

AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #2
AC Ch. 5 #2
AC Ch. 5 #3

Sample questions: “What programs are in place in our community
to reduce the amount of garbage going to landfill?” “What are some
national and provincial parks and regional conservation authorities in
Canada? What is their purpose?”
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B3.6 explain why different groups may have different perspectives
on specific social and environmental issues (e.g., why oil industry
representatives, farmers, environmentalists, and the Alberta
government might differ on development of the oil sands; why the
federal government and First Nations band councils might have
different perspectives on housing problems on reserves)
Sample questions: “Why might farmers, land developers,
residents, and environmentalists all have different perspectives about
development on the Oak Ridges Moraine or Niagara Escarpment?”
“Which groups might have different perspectives on the idea of
changing the school year? Why?”
B3.7 describe some different ways in which citizens can take action
to address social and environmental issues (e.g., by determining the
position of their local candidates on various issues and supporting/
voting for the one whose position they agree with; through the court
system; by organizing petitions or boycotts; by volunteering with
organizations that work on specific issues; by writing to their elected
representatives or to the media)
Sample questions: “How can a person determine the position of local
candidates or party leaders on issues of importance?” “How could you
become more active in your community?”

Many Gifts 5

SB p. 16
SB pp. 17–19
SB pp. 23–25
SB pp. 26–27
SB pp. 28–29
SB pp. 32–33
SB pp. 48–49
SB pp. 66–67
SB pp. 90–91

TR pp. 14–16
TR pp. 17–21
TR pp. 26–30
TR pp. 31–34
TR pp. 35–38
TR pp. 43–47
TR pp. 77–80
TR pp. 117–120
TR pp. 173–175

AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #2
AC Ch. 5 #1

SB p. 16
SB pp. 26–27
SB pp. 30–31
SB pp. 32–33
SB pp. 34–35
SB pp. 37–41
SB pp. 52–53
SB p. 54
SB pp. 76–77
SB pp. 78–79
SB pp. 84–85
SB p. 86
SB pp. 92–93
SB pp. 94–95
SB pp. 96–97
SB pp. 98–99
SB pp. 100–101

TR pp. 14–16
TR pp. 31–34
TR pp. 39–42
TR pp. 43–47
TR pp. 48–51
TR pp. 61–65
TR pp. 84–87
TR pp. 96–97
TR pp. 140–143
TR pp. 144–147
TR pp. 155–158
TR pp. 164–166
TR pp. 176–179
TR pp. 180–182
TR pp. 183–186
TR pp. 187–189
TR pp. 190–193

AC Ch. 1 #2
AC Ch. 2 #1
AC Ch. 2 #2
AC Ch. 3 #1
AC Ch. 3 #2
AC Ch. 3 #3
AC Ch. 4 #2
AC Ch. 5 #1
AC Ch. 5 #2
AC Ch. 5 #3
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